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MOTTOS 
 
 
There is always the first time in everything we do. 
(Anonymous) 
 
Take the first step in faith. You don’t have to see  
the whole staircase, Just take the first step. 
(Dr. Martin Luther King Jr.) 
 
When you have inspired thought, 
you have to trust it and you have to act on it. 
(Jack Canfield) 
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ABSTRACT  
The objectives of this study are: (1) to find out English materials needed by 
the Tenth Grade students of Boga Department at SMKN 4 Yogyakarta, (2) to develop 
English learning materials for the Tenth Grade students of Boga Department. 
This study was a research and development (R & D) study. The stages were 
conducting a needs analysis, writing the course grid, writing the materials, reviewing 
the materials by experts, revising the materials, and writing the final draft of the 
materials.  The subjects of the research were 31 Grade X students of Boga. The data 
of this study were quantitative obtained from questionnaires and qualitative obtained 
from observation and interview.  
Based on the results of the needs analysis, the developed materials cover the 
four language skill tasks, explanation of language function and language focus, and 
vocabulary and grammar tasks. There are four units developed based on the SK/KD 
SMK of Grade X in the second semester. The first unit is entitled ‘I am Cooking In 
the Kitchen.’ taken from the fifth KD (expressing present continuous activities), the 
second unit is entitled ‘Keep Clean!’ taken from the sixth KD (comprehending 
memos, simple menus, schedules of public transportation and traffic signs.), the 
seventh unit is entitled ‘I Prefer Tea to Coffee.’ taken from the third KD 
(comprehending words and foreign technical terms as well as simple sentences based 
on formula), and the fourth unit is entitled ’Can You Come to My Cooking Party’ 
taken from the eighth KD (writing simple invitation). Each unit has 16-18 tasks and 
each task consists of six components of a task; goal, input, procedure, setting, teacher 
role, and learner role. The inputs are video clips, recording, texts and pictures; the 
procedures are answering questions, doing role-plays, writing articles, etc; the 
settings are individual, pairs, and group works; the teacher roles are facilitator, model, 
organizer, and observer; and the learner roles are participants and doers. 
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CHAPTER I 
INTRODUCTION 
 
This part attempts to introduce what the researcher did in her research. In this 
part, there will be (1) background of the study, (2) identification of the problem, (3) 
limitation of the problem, (4) formulation of the problem, (5) objectives of the study 
and (6) significance of the study. 
A. Background of the Study 
English as an international language has been widely used in the world wide in 
any field: governmental, business, tourism, accommodation, etc. People from 
different country use this language to communicate each other. In preparing 
Indonesian generation to the globalization era, the government involves English in 
the compulsory subject in junior secondary school, senior high school, and vocational 
school (Badan Standar Nasional Pendidikan, 2006). 
A vocational school is a school which aims to prepare the students to be able to 
work after they graduate. The students are expected that they can improve their 
intelligence, knowledge, personality, moral and skills in order to be able to live 
individually and/or continue to a higher education based on their program (Badan 
Standar Nasional Pendidikan, 2006). In addition, BSNP states that students have to 
master their materials based on their program and also basic science and technology 
to be able to work effectively and efficiently. Vocational schools have different 
learning objectives from senior high schools. 
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In succeeding their expectation in English teaching and learning process, the 
government has constructed the standard of competence and basic competence for the 
teachers to conduct their teaching and learning process in the classroom. Based on the 
standard of competence and basic competence, the government also designs several 
English books for the student. Unfortunately, they have not designed the books for 
specific department in vocational schools yet.  
Based on the researcher’s preliminary observation, the English teacher at SMK N 
4 Yogyakarta used LKS (Lembar Kerja Siswa) to teach English. LKS is a kind of self-
learning materials to rehearse what the students have learned in the classroom. 
However, it did not give sufficient materials for the students. Moreover, the LKS was 
used by all of the students even though they are in different departments. 
In contrary, the theory of English for Specific Purposes explains that the English 
teaching learning process should be conducted based on the students’ needs. 
Vocational schools also aim to prepare the students with certain skill for their future 
life, including English. The students’ English needs in one department will be 
different for the other departments. Therefore, there should be specific English 
materials for each department. 
In relation to the condition explained above, the researcher designed English 
learning materials for vocational schools. In this research, the researcher chose the 
students from the tenth grade of Boga Department as the subject for the research. The 
researcher chose to design English learning materials to help the English teachers in 
teaching English to the students which meet the students’ needs. 
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B. Identification of the Problems 
Based on the researcher’s preliminary observation conducted in February 2013, 
she found some problems dealing with English teaching-learning process. The first 
problem was that the English book was not specified for certain department. As a 
result, the students were not optimal in comprehending the materials.  
The second problem was that the listening activities were rarely conducted in the 
classroom. One of the students said that in the listening activity, they should listen to 
the teacher who reads the text or dialogue. In fact, it does not give cues to the students 
in comprehending the material. Besides, the teacher also asks the students to finish 
listening tasks without listening the recordings. As a result, the answer of the 
questions does not meet the objectives to the learning process. 
The third problem was that the students have difficulty in constructing sentences. 
They had not understood much about grammar. They were still confused whether 
they should use the present tense, past tense, etc. Besides the grammar, they also have 
difficulty in comprehending text for their vocabulary is not sufficient. Therefore, they 
also have difficulty in writing a text. 
C. Limitation of the Problem 
As explained in the identification of the problems, there were several problems 
found in the English teaching learning process for the tenth grade of Boga 
Department at SMK N 4 Yogyakarta. Therefore, a limitation of the problem was 
needed to make a focused discussion. This study focused only on developing English 
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learning materials for the tenth grade students of Boga Department. In developing the 
materials, the researcher designed only for semester 2.  
D. Formulation of problem 
Based on the limitation of the problem above, the researcher formulated the 
problems as follows. 
1. What are the learning and learners’ needs of the tenth grade students of Boga 
Department at SMK N 4 Yogyakarta in learning English? 
2. How do I develop English learning materials which are suitable for the tenth 
grade students of Boga Department? 
E. Objectives of the Study 
In line with the formulation of the problem, the research objectives were as 
follows. 
1. Finding out the learning and learners’ needs of the tenth grade students of Boga 
Department at SMK N 4 Yogyakarta in learning English. 
2. Developing English learning materials which are suitable for the tenth grade 
students of Boga Department. 
F. Significance of the Study 
This findings of the research are expected to give significances to some parties, 
they are: 
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1. English Teacher 
The result of the study can be used as the additional information for English 
teachers in Boga Department to construct the English learning materials which 
meet the students’ needs and can build the students’ motivation in learning 
English. 
2. The Students 
The result of this study can help the students to learn English which meet their 
needs. Therefore, the students learn English optimally, especially dealing with the 
terms that occur in the cooking world. 
3. The Researcher 
The result of the study can be used by the researcher to learn more about 
designing materials to teach English in the classroom which meet the students’ 
needs. Therefore, in the future, the researcher is able to design the materials 
herself which are suitable for the learners in terms of level and the materials. 
4. Other Researchers 
This study can be the reference for the other researchers who conduct some 
researches dealing with vocational schools, especially the Boga Department. 
Moreover, it is expected to give some contribution to the development of English 
learning materials for vocational schools.  
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CHAPTER II 
LITERATURE REVIEW 
 
This part attempts to contextualize some related theories of the research problems. 
It consists of three major sections, namely (1) theoretical description, (2) relevant 
studies, (3) conceptual framework. 
A. Theoretical Description 
The current literature on related themes in this section includes the descriptions of 
(1) English for specific purposes, (2) teaching English for vocational school, (3) task-
based language teaching and (4) material development. 
1.  English for Specific Purposes 
Teaching vocational school students is different from teaching in senior high 
schools. The differences are based on the learning objectives. It has been mentioned 
in the background of the study that the vocational school students are expected that 
they master English to prepare their future work-place. Therefore, the materials that 
are given to the students should be relevant to their needs in the future.  
The teaching of English in vocational schools is the implementation of the theory 
of English for Specific Purposes. Hutchinson and Waters (1987: 19) state that ESP is 
an approach to language teaching which is based on the learners’ needs. It is in line 
with Richards (2001) who states that the ESP learners are usually studying English in 
order to carry out a particular role, such as flight attendance, mechanic, or doctor. In 
ESP, what is needed by the learners is not lessons in advance English, but training in 
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the kinds of English learners would use or encounter in their specific occupation of 
situation. 
According to Hutchinson and Waters (1987), the learning needs are the kinds of 
learning situation that most appeal to the learners so that they would learn effectively. 
The needs, potential, and constraints of the learning situation must also be taken into 
account if we are going to have any useful analysis of the learners’ needs. 
Information of these needs can be gathered from the questionnaires, interviews, 
observations, etc. Therefore, the needs analysis is the important part of ESP. 
Hutchinson and Waters (1987) also propose a framework for analyzing the learners’ 
needs. The framework covers (1) why the learners take the course, (2) how the 
learners learn, (3) what resources are available, (4) who the learners are, and (5) 
where the ESP course takes place. 
After reviewing the theory of ESP above, it is clear that teaching of English for 
vocational school students need specific materials which meet the students’ needs. It 
means that the teacher must observe the students’ needs before he/she teaches in the 
classroom. Based on the observation, the teacher is able to decide the materials which 
he/she use in the classroom. Here, the teaching-learning process then matches to the 
theory of English for Specific Purposes. 
2.  Teaching English in Vocational School 
As mentioned previously, the teaching of English in vocational schools aims to 
prepare the students to be able to communicate in English, written and spoken, which 
is needed in their work-place. Moreover, the teaching of English is also designed to 
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prepare the students to be able to communicate in daily conversation appropriately 
and develop their English comprehension to a higher level of communication, too. 
The teaching of English in vocational schools consists of three standards of 
competence as follows. 
Table 2.1. Standard of Competence and Basic Competence  
for Vocational School 
Standard of Competence Basic Competence 
1. Able to communicate 
in English on the 
novice level. 
1.1. Comprehending basic expressions in the social 
interactions for the importance of life. 
1.2. Mentioning things, people, characteristics, times, 
days, months and years. 
1.3. Describing things, people, characteristics, times, 
days, months and years. 
1.4. Producing complete simple discourse for basic 
functions. 
1.5. Explaining present continuous activities. 
1.6. Comprehending memo, simple menu, schedules of 
public transportation and traffic signs. 
1.7. Comprehending word and foreign technical term as 
well as simple sentence based on formula. 
1.8. Writing simple invitation. 
2. Able to communicate 
in English on 
elementary level. 
2.1.Comprehending simple daily conversation either in 
professional or personal context to non-native 
speaker. 
2.2. Taking a note of simple message either in direct 
interaction or by means. 
2.3. Elaborating duty of job and background of the study 
written and spoken. 
2.4. Telling the previous jobs and the next plan. 
2.5. Expressing some kinds of feelings. 
2.6. Comprehending simple instructions. 
2.7. Making short messages, instructions and lists with 
selection of words spelling and the accepted rule of 
writing. 
3. Able to communicate 
in English on the 
intermediate level. 
3.1. Comprehending monologues that occur in certain 
working situation. 
3.2. Comprehending limited conversations with native 
9 
 
 
 
speaker. 
3.3. Presenting report. 
3.4. Comprehending the manual use of equipments. 
3.5. Comprehending simple business letters. 
3.6. Comprehending technical documents. 
3.7. Writing business letters and simple reports. 
 
From the standard of competence and the basic competence above, the teaching of 
English in vocational schools truly aims to prepare the students with the real-world of 
work. Students in Boga Department need materials dealing with their future work-
place such as about restaurant, kitchen, recipes, having conversation with foreigners, 
etc. These materials are needed to prepare them to work effectively in their work-
place. 
Students of Boga Department grade X Semester 2 have 4 basic competences 
which need to be achieved. The first competence deals with explaining present 
continuous activities. This competence can be achieved by giving the students 
drillings about continuous activities. The materials are in spoken and written. The 
spoken materials were in the form of video clips or recorded voice which included the 
expressing of saying continuous activities. The activities were having conversations 
with their friends to practice their target language. In the written activities, the 
students were provided with some texts telling about continuous activities. By giving 
such input, the students were able to write stories or activities which are happening. 
The second competence is which should be mastered by the students deals with 
comprehending memos, simple menus, schedules of public transportation and traffic 
signs. Boga Department is related to cooking. Therefore, the materials deal with 
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comprehending simple menus from restaurants. It was expected to give the students 
experience in understanding the menus and recipes. 
The third competence deals with comprehending words and foreign technical 
terms as well as simple sentences based on formula. In this competence, the students 
were introduced to the international terms in cooking. It will give the knowledge of 
cooking to the students beyond the students’ life. 
The last competence which needs to be mastered in semester two is writing 
simple invitations. The students were taught to make invitations for certain occasions. 
By these activities, the students are expected that they can invite someone using the 
target language.  
3.  Task-Based Language Teaching 
a.  The Nature of Task-based Language Teaching 
Teaching English using materials cannot be separated from the use of text-book. 
In the text-book, the students were provided with a set of activities and tasks to 
rehearse the gained materials. The teaching of tasks is based on the theory of Task-
Based Language Teaching. 
Nunan (2004: 12) states that an important conceptual basis for task-based 
language teaching is experiential learning. This approach takes the learner’s 
immediate personal experience as the point of departure for the learning experience. 
Further, Task-Based Language Teaching is an approach based on the use of task as 
the center of planning an instruction in language teaching (Richards and Rodgers, 
2001: 223). In addition, Task-Based Language Teaching is the development of 
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Communicative Language Teaching (CLT). Task-Based Language Teaching consists 
of activities that involve real communication that are essential in language learning. 
In relation to the learning theory, Task-Based Language Teaching adopted general 
assumptions about the nature of language learning from Communicative Language 
Teaching (CLT). However, some additional principles play an important role in Task-
Based Language Teaching. In Task-Based Language Teaching, tasks are considered 
as the provision of both the input and output processing necessary for language 
acquisition. Tasks provide full opportunities for both input and output requirements, 
which are the key process in language learning. Besides, task can encourage the 
process of negotiation, modification, rephrasing and experimentation that are  at the 
heart of second language learning. Task can improve learners’ motivation and 
promote learning because they require the learners to use authentic language and are 
varied in format and operation. Besides, tasks typically include physical activity and 
involve the learners’ past experience. Moreover, tasks tolerate and encourage a 
variety of communication styles (Richards & Rodgers, 2001: 228-229). 
By using these set of tasks, the students are expected that they improve their 
English ability through drills which is provided in the tasks. The students were able to 
encourage their English ability and practice it with their friends. Therefore, the 
presence of a set of tasks is a crucial instrument in the teaching-learning process. 
b.  Principles of Task-based Language Teaching 
The implementation of Task-Based Language Teaching in a classroom needs to 
review the principles to make the teaching-learning process run effectively. Since 
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Task-Based Language Teaching is a logical development of CLT, it draws on several 
principles of CLT (Richards & Rodgers, 2001: 223), as explained below: 
1) Activities that involve real communication are essential for language learning. 
2) Activities in which language are used for carrying out meaningful tasks to 
promote learning. 
3) Activities that are meaningful to the learner support the learning process. 
In addition, Nunan (2004: 1) proposes the following principle and practices of 
Task-Based Language Teaching: 
1) An approach that is based on needs to control selection. 
2) Emphasizing on learning to communicate through interaction by using target 
language.  
3) Introducing authentic texts into the learning situation. 
4) Providing opportunity for learners to focus on both language and the learning 
process. 
5) Enhancing the learners’ personal experience to contribute in the classroom 
learning. 
6) Linking the classroom language learning with language use outside the 
classroom. 
Similar to Nunan’s arguments, Feez (1998) as stated in Richards and Rodgers 
(2001: 224) summarizes the key assumption of Task-Based Instruction as follows: 
1. The focus is on process rather than product. 
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2. Basic elements are purposeful activities and tasks that emphasize communication 
and meaning. 
3. Learners learn languages by interacting communicatively and purposefully while 
engaging in the activities and tasks. 
4. The activities and tasks can be those that learners might need to achieve in real 
life and those that have a pedagogical purpose specific to the classroom. 
5. The activities and tasks are sequenced according to difficulty. 
6. The difficulty of a task depends on range of factors. The previous experience of 
the learners, the complexity to undertake the task and the degree ofsupport 
available. 
After reviewing those principles of implementing the Task-Based Language 
Teaching, the researcher can conclude that the main purpose of implementing this 
approach is the practices not the product. The product of the English language ability 
can be achieved through continuous practices. In this practice, the students are also 
expected that they can communicate in English in their future work-place.  
c.  Task-based Syllabus Design 
Implementing Task-Based Language Teaching needs a special syllabus. There is a 
difference between a conventional language syllabus and a task-based syllabus. 
Richards (2001: 231) states that a conventional syllabus specifies the context of the 
course from some categories such as language structures, functions, topics and 
themes, language skills competencies, text types and vocabulary targets. On the other 
hand, a Task-Based Language Teaching syllabus specifies the task that should be 
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carried out by the learners within the program. As stated by Nunan in Richards (2001: 
231), he suggests that a syllabus might specify two types of tasks: 
1) Real-world tasks, which are designed to practice what are found to be important 
in a needs analysis and useful in real world. 
2) Pedagogical task, which have a psycholinguistics but do not reflect real-world 
tasks. 
In short, tasks are very essential in order to conduct the effective teaching and 
learning process in Task-Based Language Teaching. The compilation of tasks are 
called materials. Hence, developing materials is also important in order to conduct 
effective teaching and learning process.  
4.  Materials Development 
a. The Nature of Material 
Teaching English in the classroom cannot be separated from the presence of 
materials. These materials can be in the form of text books, pictures, videos, etc. The 
materials can be developed by the teachers herself or gained from the publishers. 
Nunan (1991: 208) argues that materials, either commercially developed or teacher 
developed, are crucially elements in the teaching learning process. Materials consist 
of such items that contain information or messages to be transferred to the students. 
Materials help the students to make progress at their own rates of learning. Materials 
give input to the students about what they are learning. Due to the importance of the 
materials, Richard and Rodgers as stated in Nunan (1991: 213) write that materials 
would focus on: 
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1) the communicative abilities of interpretation expression and negotiation. 
2) the understandable, relevant, interesting exchange of information rather than the 
presentation of grammatical form. 
3) the involvement of different kinds of texts and media to develop their 
competencies. 
Due to the importance of the materials in the teaching learning process, therefore 
the developed materials should be effective. Tomlinson (1998: 7-21) argues that good 
learning materials have characteristics as follows. 
1) Materials should achieve impact 
2) Materials should help learners to feel at ease 
3) Materials should improve learners’ confidence 
4) Materials should be relevant and useful 
5) Materials should require and facilitate learners’ self-investment 
6) Materials should help learners to acquire the point 
7) Materials should expose the learners to language in authentic use 
8) Materials should attract learners’ attention to language features. 
9) Materials should give chance to the learners to use target language to achieve 
communicative purpose. 
10) Materials should concern that the positive effects of instruction are usually 
delayed. 
11) Materials should consider that the learners have different styles in learning. 
12) Materials should consider that the learners have different affective attitude. 
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13) Materials should permit a silent period at the beginning of instruction 
14) Materials should maximize learning potential by encouraging intellectual, 
aesthetic and emotional involvement which stimulates both right and left brain 
hemisphere 
15) Materials should not rely on controlled practice 
16) Materials should provide opportunities for outcome feedback. 
From the arguments above, the materials played a crucial part in the teaching-
learning process. The using of materials could encourage the students’ motivation in 
learning English. Besides, the using of materials could give knowledge beyond the 
students’ life. It also should let the students to practice the target language. By 
practicing the target language continuously, the students then got used to 
communicate in the target language. 
Hutchinson and Waters (1987: 157) also give some addition in deciding the 
materials to be used in the teaching-learning process. They propose some criteria of 
good materials as follows. 
1) Good materials should contain interesting texts, enjoyable activities, opportunities 
for learners to learn more with their knowledge, something which can be learnt 
both by teachers and learners. 
2) Good materials should present a clear and coherent unit that guides teachers and 
learners 
3) Good materials should not be so tightly structured. 
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From this view, it can be seen that a good materials should be attractive and clear 
enough for the teacher and the students to learn. Therefore, good materials should be 
designed based on the students’ needs in terms of theme and level. If the materials are 
appropriate for the students, it is expected to improve the students’ motivation in 
learning English. In addition, the materials should not be too difficult or too easy. It 
will cause the students to get bored. 
In order to provide good instructional materials, Hutchinson and Waters (1987: 
107) propose some principles in writing the materials: 
1) Materials should encourage learners to learn. 
2) Materials help to organize the teaching learning process. 
3) Materials embody a view of the nature of language and learning. 
4) Materials reflect the nature of the learning task. 
5) Materials can have a very useful function in broadening the basis of teacher 
training, by introducing teacher to a new technique. 
6) Materials provide models of correct and appropriate language use. 
Those principles show us the appropriate materials to be used in the teaching-
learning process. They are in line with the criteria of good materials. The materials 
should provide the students with the real-world activities to rehearse the students with 
the real communication in their future work-place. The materials also should provide 
new knowledge beyond the students’ life to give them experiences to their work-
place. For Boga Department, the new knowledge can be in the form of terms used for 
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cooking which has been acknowledged in international. Through this information, the 
students can recognize the terms which are used in their work-place. 
b.  Material Design Models 
Materials are realized in the form of task. Nunan (2004: 4) defines task as a piece 
of classroom work that involves learners in comprehending, manipulating, producing 
or interacting in the target language, while their attention is focused on mobilizing 
their grammatical knowledge in order to express meaning and the intention is to 
convey meaning rather than to manipulate form. 
Further, Nunan (2004: 41) presents the simple model of an effective task in a 
diagram below: 
Goal  Teacher role 
Input Task Learner role 
Procedure  Setting 
Figure 2.1. Model of an effective task 
As presented in the diagram above, there are six components of task. They are 
goals, input, procedures, teacher role, learner role and setting. 
1) Goals 
Goals are general intentions of any learning task. They provide a link between the 
task and the broader curriculum. Goals may relate to a range of general outcomes 
(communicative, affective or cognitive) or may directly describe teacher or learner 
behavior. Goals may not be exactly stated but they can be inferred from the task 
itself. In addition, there is not always a simple one-to-one relationship between goals 
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and task such as a simulation with several steps and sub task may have more than one 
underlying goal. 
Further, Nunan (2004: 44) notes that the most useful goal statements are those 
that relate to the students not the teacher and those that can be expressed through 
observable performance. One of the examples of the effective goal statement related 
to this research is to improve the students’ listening kill by listening to a dialogue 
which provides language functions. 
2) Input 
Input refers to the spoken, written and visual data that learners deal with in 
completing a task. The input can be provided by a teacher, a textbook or some other 
sources. Even, it can be provided by the learners themselves. As stated by Hover in 
Nunan (2004: 48), input may come from a wide range if source such as letters (formal 
and informal), newspaper extracts, picture stories, business cards, memo note, 
photographs, brochures, drawings, bus timetables, etc. 
In addition, Hutchinson and Waters (1987: 108) note that input can be in the form 
of a text, dialogue, video recording, diagram, and any piece of communication data 
depending on the results of needs analysis. Further, input provides: 
a) Stimulus materials for activities 
b) New language items 
c) Correct models of language use 
d) A topic for communication 
e) Opportunities for learners to use their information processing skill 
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f) Opportunities for learners to use their existing knowledge both of the language 
and subject matters. 
In relation to the English teaching in the classroom, the teacher should be able to 
provide inputs that are appropriate to the needs, interests and proficiency level of the 
students. Further, in order to provide effective inputs, it should be possible to select 
authentic materials which meet the students’ needs. 
3) Activities 
Activities or procedures are described by Nunan (2004: 52) as what learners will 
actually do with the input that forms the point of departure for the learning task. 
Nunan (2004: 57) also elaborates task types into three activities as follows: 
a) Information gap activity, this activity involves a transfer of given information 
from one person to another, calling for the decoding or encoding of information 
into language.  
b) Reasoning gap activity, this activity involves deriving some new information 
from given information through inference process, deduction, practical reasoning, 
or a perception of relationship or pattern. 
c) Opinion gap activity, this activity involves identifying and articulating a personal 
reference, feeling, or attitude in responding to a given situation. 
Furthermore, Pattison in Nunan (2004: 57) proposes seven types of task and 
activity, they are question and answer; dialogues and play roles; matching activities; 
communication strategies; picture and picture stories; puzzle and problems; 
discussion and decision. 
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In relation to the activities, Nunan (2004) notes that task can be analyzed through 
the extent how they require the learners in the classroom to practice communicative 
behaviors that they might use in communicative interaction outside the classroom. 
Therefore, a role-play might be one of the examples of effectives since it gives the 
students opportunities to use the language that might be used outside the classroom. 
4) Teacher and Learner role 
Nunan (2004: 64) defines role as the part that learners and teachers are expected 
to play in doing learning task as well as the social and interpersonal relationship 
between the participants, Breen and Candlin as stated in Nunan (2004: 67) propose 
three main roles of a teacher in communicative classroom. Hey are as a facilitator of 
the communicative process, as a participant and as an observer and learner. 
Meanwhile, learners’ role depends on the approach used in teaching and learning 
process in the classroom. For example, in communicative approach the learners have 
to be active, negotiating roles and should contribute as well as a receiver. Based on 
Nunan (2004: 65), there are some categories of learners’ roles as follow: 
a) Learner is a passive recipient of outside stimuli 
b) Learner is an interactor and negotiator who is capable of giving as well as 
thinking. 
c) Learner is a listener and performer who has little control over the content of 
learning. 
d) Learner is involved in a process of personal growth. 
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e) Learner is involved in a social activity and the social and interpersonal roles of 
the learner cannot be divorced from psychological learning processes. 
f) Lerner must take responsibility for his or her own learning, developing autonomy 
skills in learning how to learn. 
The teacher’s role and learners’ role cannot be separated. When the learners play 
certain role, the teacher should take another that supports the learners’ role. 
5) Setting  
The last component of task is setting. Setting refers to the classroom 
arrangements specified or implied in the task and it also requires consideration of 
whether the task is to be carried out wholly or partly, inside or outside the classroom 
(Nunan, 2004: 70). Based on this argumentation, the setting can be the seating 
arrangements in the classroom. The teacher can arrange the seating arrangement in 
classic arrangement, semi circle-shape arrangement, or U-shape arrangement. 
Besides, the way how the task is being done by the students whether individually, in 
pairs or in groups is also included in the setting. This setting is also influential in the 
teaching-learning process.  
Those aspects are important to design the learning materials. Each aspect gives 
contribution in designing the materials. Therefore, a material is complete if it contains 
all the aspects mentioned above.  
c.  Materials Evaluation 
Designing materials need to be evaluated to find out the reliability of the 
materials. Tomlinson (1998: 3) defines materials evaluation consists of attempts to 
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predict whether the students will be able to use the materials without many 
difficulties and will enjoy doing activities or not. In addition, Hutchinson and Waters 
(1987: 96) note that evaluation is a matter of judging the appropriateness of 
something for a specific purpose. Further, they argue that the decision finally made 
based on the evaluation is to make the variable better. 
In relation to the materials evaluation, Tomlinson (1998: 3) states that valuable 
materials are those which the learning points should be potentially useful to the 
learners and the learning procedures should maximize the chance for the learners to 
learn what they want and need to learn. In this study, the evaluation will be conducted 
by distributing questionnaire.  
The questionnaire distributed to the students consists of statements about the 
materials, whether it has met the students’ need; whether it is feasible; etc. Through 
these statements, the students as respondents rate whether it is satisfying or not. 
These rates will be used by the researcher to decide whether the materials need to be 
revised or not. 
Robinett (1978) in Brown (2001) describes criteria for textbook evaluation. 
There are 12 aspects used to evaluate a textbook. All of them are described as 
follows. 
1) A textbook must accomplish the goals of the course. It must be able to help the 
learners to reach the targeted objectives. 
2) A textbook must fit the students’ background. It must be suitable with the 
student’s age, native language and culture, educational background, and 
motivation or purpose for learning English. 
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3) A textbook must reflect theoretical approaches. It should reflect the theories of 
learning and the theories of language. 
4) A textbook teaches the four language skills. It should emphasize on listening, 
speaking, reading, and writing which the curriculum also emphasizes. The skills 
must be balanced. 
5) A textbook must reflect what is now known about language and language 
learning. It includes the validity of the textbook, the authenticity of the language, 
the appropriateness and currency of the topics, the situations and contexts, and the 
students’ proficiency levels. 
6) A textbook must contain quality of practice materials. It must have various 
exercises from guided to free, clarity of directions, active participations of the 
students, grammatical and other linguistic explanation, and review materials. 
7) A textbook is sequenced. It can be by grammatical structure, by skills, by 
situations, or by some combinations. 
8) A textbook pays attention to the word and the word study. It provides a list of 
words and strategies for word analysis. 
9) A textbook should provide general sociolinguistic factors. A textbook must 
provide information on variety of languages and cultural contents. 
10) A textbook must have attractive, usable, and durable layout. It includes the clarity 
of typesetting, use of special notation (phonetic symbols, stress/intonation 
marking, etc.), quality and clarity of illustrations, size of the book and binding, 
table of contents, and chapter headings. 
11) A textbook must have accompanying materials. It can be in the forms of 
workbooks, tapes-audio and/or video, posters, flash cards, etc. 
12) A textbook must provide a useful teacher’s guide. It must guide the teacher in the 
teaching and learning process. 
Materials evaluation cannot be separated from the designing of materials. By 
conducting this evaluation, a materials designer will be able to decide whether the 
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materials he/she designed have been appropriate for the students. If it has not met the 
students’ need, then the material designer has to revise it. While if the materials has 
been appropriate for the students then it can be implemented in the classroom. 
B. Relevant Studies 
Some researchers have conducted similar research some years ago. Muanifah 
(2010) conducted a research on designing effective English learning materials for 
grade XI students majoring Teknik Komputer Jaringan at SMK N 2 Pengasih. She 
designed three units for three basic competences. Widyasari (2011) also conducted a 
research on developing English learning materials for grade XI students of Teknik 
Pengolahan Hasil Pertanian at SMK N 1 Nanggulan. She also designed three units 
for three basic competences. Another researcher who conducted a research on 
designing materials is Trisiwiyanti (2011). She designed three units for three basic 
competences in SMK N 2 Godean.  
Those researchers were doing well in their research. All the units which they 
developed meet the students need in English learning process. It means that the 
research on materials development for vocational schools is needed to facilitate 
students with sufficient and appropriate inputs and tasks based on their future work-
place. 
C. Conceptual Framework 
In the globalization era, English plays crucial parts in succeeding communication 
to the work-place. A number of foreign investors come to Indonesia to make a 
business. Not only in business field, tourism and resort will also be affected by this 
26 
 
 
 
era. Tourists from overseas come to visit Indonesia. As a result, people who get in 
touch with tourists need to communicate in international language, in this case 
English, to make it easier in communicate with foreign tourists. 
A vocational school which aims to prepare its students to be able to live with their 
skill in the future has a responsibility to also prepare the students with sufficient 
English knowledge to communicate in the real world. Unfortunately, the government 
has not yet provided students with suitable materials even though they have 
constructed standard of competences and basic competences as a guideline for the 
teachers in the classroom. The teacher tends to use LKS which is not specifically 
designed for certain department in vocational schools. As a result, the LKS does not 
give adequate knowledge for the students. 
Boga Department students are expected that they can cook dishes. They have to 
be able to cook Western and Asian foods as well as Indonesian one. This skill gives 
the students knowledge about foods beyond their life. It will also be used to serve 
foreign tourists who are visiting Indonesia. As a result, students will also have to be 
able to communicate in English to prepare their future work which will meet foreign 
tourists. This preparation can be achieved optimally if the English learning process in 
vocational schools gives them sufficient materials to be practiced in the real-world. 
Related to this problem, the researcher developed English materials based on the 
students’ needs in learning English. Through these materials, the researcher expected 
that she could give adequate English knowledge for the students. The students were 
also able to explore more about cooking knowledge and techniques through the 
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materials which will be collected from several sources: sites on the internet, 
magazines, newspapers, etc. 
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CHAPTER III 
RESEARCH METHOD 
 
This chapter tries to explain the methodology used in the research. Here, the 
researcher will contextualize the (1) Type of Study; (2) Population and Sample; (3) 
Data Collection Technique; (4) Data Analysis Technique; (5) Research Procedure. 
A. Type of Study 
This research belonged to the Research and Development (R & D) category, 
which has an objective to develop a finished product that could be used effectively in 
educational programs. Borg & Gal (1983: 773) say that educational R & D is a way 
to bridge the existing gap between research and practice. Further, he says that 
research and development is a process used to develop and validate educational 
products. He also states that the researchers may develop the materials because the 
materials are not available. 
B. Population and Sample 
According to Tuckman (1998: 239), the term population in a questionnaires and 
interview study is that group about which the researcher is interested in gaining 
information and drawing conclusions. Furthermore, Arikunto (2006: 131) states that 
the population is the totality of the subjects being identified. In this study, the 
population was grade X students of Boga Department at SMK N 4 Yogyakarta. 
According to Arikunto (2006: 131), sample is representatives of population being 
identified. In this study, the researcher used class Boga 4 as the sample. The 
researcher chose the Boga 4 because the students were varies in the English ability. It 
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was expected to give representation of the entire Boga students in evaluating the 
designed materials. 
C. Data Collection Technique 
The data of this research were collected through giving questionnaires and doing 
interviews. In this research, the researcher collected the data in two separated times. 
First, the researcher collected the data by distributing the first type of questionnaire. 
The distribution of this questionnaire was conducted at the early stage of this study. 
The researcher named it as needs analysis. In this questionnaire the researcher asked 
the students about their profiles. The profiles which were asked in this questionnaire 
included the students’ proficiency level, the themes they like, the activities they like, 
etc. By using this questionnaire, the researcher constructed a course grid as a matrix 
in designing the materials. 
After constructing the course grid, the researcher formulated a type of learning 
materials which are appropriate for the students. These inputs of the materials were 
gained from several sources such as magazines, newspapers and sites on the internet. 
By gaining the inputs from these sources, it was expected to give authentic materials 
which will introduce the students to the real texts.  
D. Data Analysis Technique 
There were two types of data which were collected in this study. They were the 
quantitative and the qualitative data. The quantitative data were obtained from the 
questionnaires, while the qualitative data were obtained through interviews. Both data 
were used to revise and evaluate the developed materials. 
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The qualitative data consists of the result of the interviews and observation. The 
results of the interviews and observations analyzed qualitatively. While the 
quantitative data were gained from the result of the evaluation questionnaire about the 
opinions related to the designed materials. The assessment of the second data used 
Likert scale. Likert scale asked the respondents to indicate the strength of agreement 
with a given statement on five or seven point range. However, there is a weakness in 
using five-point range, that is the respondents tend to choose neutral statements since 
it is the easiest alternative that does not demand them to think more (Arikunto, 2006: 
241). Therefore, in this research, the researcher used the version of Likert scale 
proposed by Arikunto. Arikunto indicates the strength of agreement with four point 
range. The scoring in this research study ran from: 
1 or SD if you strongly disagree with the statement 
2 or D if you disagree with the statement 
3 or A if you agree with the statement 
4 or SA if you strongly agree with the statement 
Descriptive statistics was used to analyze these data. The data were analyzed by 
measuring the central tendency (means).  
E. Research Procedure 
The research procedure of this study was adapted from Masuhara’s model (in 
Tomlinson, 1998: 247). Masuhara proposes five steps of designing course: need 
analysis, goals and objectives, syllabus design, methodology or materials, and testing 
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and evaluation. The researcher modified the models to be used in this research as 
follows: 
 
 
 
 
 
 
 
 
 
Figure 3.1. Steps of Designing Materials  
To help understanding the steps above, the researcher will contextualize the steps 
in the following explanation. 
a. Conducting needs analysis 
This stage aims to obtain information about the students’ needs and interest in 
learning English. In gaining this information, the researcher delivered questionnaire 
to the tenth grade students of Boga Department. This included the opinion of the 
students toward English and the difficulties which faced by the students in learning 
English. They also gave description of kinds of materials that should be developed by 
the researcher. 
 
Conducting need analysis 
Writing the course grid 
Designing materials (first draft) 
Getting expert judgment 
Revising and writing the final draft 
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b. Writing the course grid 
In this stage, the researcher constructed the course grid based on the students’ 
needs on the data which was obtained in the first stage. 
c. Designing materials or writing the first draft 
After the course grid was well constructed, the next stage was writing the first 
draft of the developed materials. In this stage, the researcher designed the materials 
based on the course grid which was constructed in the previous stage. 
d. Getting expert judgment 
In this stage, the researchers consulted the designed materials to the experts. In 
this case, the researcher consulted it with the researcher’s supervisors which will 
check the materials whether they have meet the students’ needs and the curriculum. 
e. Revising and writing the final draft 
After getting the experts judgments, the researcher revised the materials. The 
researcher revised the parts of the designed materials which were not appropriate. 
After that, the revised materials were called as final product. 
 
 
  
33 
 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
This chapter discusses the findings of the study. These include the needs 
analysis, the course grid, the developed materials, the materials reviews from the 
experts and the evaluations and revisions of the first drafts of the materials. 
A. Research Findings 
1.  Needs Analysis 
The first stage in developing the materials was conducting the needs and the 
curriculum analysis. The researcher analyzed the learning and learners’ needs of 
the tenth grade students of Boga Department at SMK N 4 Yogyakarta. Also, she 
analyzed the English curriculum of the tenth grade at vocational high schools. The 
needs and curriculum analysis helped the researcher to construct a course grid as 
the framework in developing the materials which are suitable for the students. 
a.  The analysis of the learning and learners’ needs 
Based on the questionnaire which was distributed to the students to find out 
the students’ needs, the reason why the students learn English is to master English 
appropriately as it is performed in the result of the need analysis which shows 
39.6% on the objectives of their study. In the teaching-learning English in the 
classroom they expect that they can communicate dealing with cooking world.  
Besides, they also expect that they can pass the exam. The students who chose 
this option were 35.8%. The students also expected the English teaching-learning 
process can help them in mastering vocabulary dealing with cooking as well as 
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being able to communicate orally using simple English in their daily 
communication as performed in the percentage which shows that there were 29% 
of the students who chose mastering vocabulary dealing with cooking and 21% 
students chose being able to communicate orally using simple English in their 
daily communication. 
 In the teaching media, the students want to learn English using English 
instructions and manuals. There were 30% students who want to use English 
instruction and 28% students want to use manuals. 
In terms of English materials, the students believed that the materials which 
can help them improve their English ability are from giving technical terms in 
using cooking devices and also giving formal dialog which will be used in their 
work-place. The students who chose giving technical terms in using cooking 
devices were 37.7%, while the students who chose giving formal dialogue which 
will be used in their work-place were 29.5%. 
In listening materials, the students want to learn listening from authentic 
monologs/dialogs which are easily found in the students’ life (cooking program, 
movie, songs, and monolog recording). The students who chose this option were 
38.6%. Besides, the students also want the listening materials in the form of 
monolog or dialog which are completed with pictures. The students who chose 
this option were 21.1%. According to the students, the listening activity will be 
effective if the length of the recordings is around 1-2 minutes as it performed in 
the needs analysis result which shows 57.6% students chose this option. 
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The speaking input the students want to learn monolog or dialog which 
represents the students’ daily life context which has been made up to meet the 
their needs as well as authentic monologs/dialogs.  The students who chose 
modified monolog or dialog were 35.2%, while the students who chose authentic 
monolog or dialog were 25.9%. The length of the speaking input which is suitable 
for the students was 200-300 words long as performed in the needs analysis result 
which shows 64.6% agreed with this length. 
For the input of the reading activity, 32.7% students chose the text which 
represents the students’ daily life context which has been modified to meet the 
students’ needs, while 30.2% want to learn authentic texts which are easily found 
in the students’ daily life (label, menu and receipt). Forty five point two percent 
students decided that the length of the text which is suitable for them is 200-250 
word long.  
For the input of the writing activity, 46.7% students agreed giving 
explanations of the sentence structure which will be used in the following texts. 
Besides, 28.9% students want to learn vocabulary which will be used in the 
following texts. The length of the writing input which is effective according to the 
students was 200-250 word long as performed in the needs analysis result which 
shows 54.8% of students chose this length.  
The students were motivated in learning English when the topic is about 
cooking world and daily activity. The students who chose cooking world were 
45.6% and those who chose daily activity were 36.8%.  
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In the listening activity, the students want to identify keywords which will 
occur in the recorded monolog/dialog as well as identify places and people 
mastering cooking in the monolog/dialog. The percentage for identifying 
keywords which occur in the monolog/dialog was 50%, while the percentage for 
identifying places in the monolog/dialog was 22.7%.  
In the speaking activity, the students want to share information as well as 
discuss certain topics. The students who want to share information were 37%, 
while the students who want to discuss certain topics were 30.4%. For the reading 
activity, the students want to discuss the content of a text in pairs as well as 
reading the text loudly with the appropriate pronunciation and intonation. The 
percentage of the students who chose discussing the content of a text in pairs was 
34.5%, while the percentage for the students who chose reading the text aloud was 
25.5%. 
For the writing activity, the students like completing blank sentences using the 
appropriate words as it performed in the percentage which shows 26.8% for this 
option. Besides, nineteen point six percent students chose identifying and fixing 
the mistakes from the sentences. In improving their vocabulary, 26.7% students 
like matching the English words with their meanings which have been provided 
by the teacher. Also, 25% students agreed that finding the meanings of some 
difficult English words based in the context can help them improve their 
vocabulary mastery. 
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In measuring the grammar mastery of the students, 47.4% students agreed to 
use activity like writing sentences based on the formula which have been learned 
earlier. For the setting of the English teaching-learning process in the classroom, 
39.1% students like discussing and doing the assignment in small group. 
Therefore, the materials provided them with adequate input to be discussed as 
well as assignments to be done in small group.  
For the teacher role, 49.1% students believed that the teacher who gives 
example of certain assignment before he/she asks the students to do it can help 
them learn better. For the learners’ role, the students agreed that they are as 
problem solvers and participants in the classroom. The students who agreed that 
they are as problem solvers were 45%. Those who agreed that they are as the 
participants were 37%. 
Based on the observations, the students agreed that in their future life, they 
probably use English either in written or spoken. There were 66.7% students who 
agreed with this statement. They also predict that in their future work-place, the 
students believed that they probably find English texts in the form of recipes and 
brochures as performed in the needs analysis result which shows 38.8% students 
agreed that they will meet English recipes and 30.6% students agreed that they 
will find English brochures in their future work-place. 
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b.  The analysis of the syllabus 
Besides analyzing the learning and learners’ needs, the researcher also 
analyzed the curriculum of the tenth grade at vocational schools. The curriculum 
was analyzed to make sure that the developed materials are in line with the 
learning objectives which are contextualized in the standard of competence and 
basic competence. The standard of competence and basic competences of the 
tenth grade at vocational high schools are presented in the Table 4.1. 
Table 4.1. The standard of competence and basic competences of the 
tenth grade at vocational high school. 
Standard of 
Competence 
Basic Competence 
1. Able to communicate 
in English on the 
novice level. 
1.1.Comprehending basic expressions in the social 
interactions for the importance of life. 
1.2. Mentioning things, people, characteristics, times, 
days, months and years. 
1.3. Describing things, people, characteristics, times, 
days, months and years. 
1.4. Producing complete simple discourse for basic 
functions. 
1.5. Explaining present continuous activities. 
1.6. Comprehending memo, simple menu, schedules 
of public transportation and traffic signs. 
1.7. Comprehending word and foreign technical term 
as well as simple sentence based on formula. 
1.8. Writing simple invitation. 
  
From the standard of competence and basic competence above, there are eight 
basic competences which must be mastered by the students. However, the 
developed materials were for semester 2. Therefore, the researcher used four basic 
competences as the basis in developing the materials. They were (1) explaining 
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present continuous activities, (2) comprehending memos, simple menus, 
schedules of public transportation and traffic signs, (3) comprehending words and 
foreign technical terms as well as simple sentences based on formula and (4) 
writing simple invitations.  
The developed materials were for Boga Department students. Therefore, the 
topics of the materials were based on what the students needs in their future work 
place. They were stuffs in the kitchen, recipes, foods, chef’s work place, etc. It 
was expected that by using those topics, the students got experience for their 
future work place. 
2.  Course Grid 
Based on the needs and curriculum analysis, the researcher developed a course 
grid as the framework in developing the materials. The course grid consisted of 
standard of competence, basic competence, topic, unit title, language functions, 
input text, language focus: key vocabulary and key grammar, activities and 
learning indicators. There were four units that were developed. Each unit has 
different topics related to cooking world. The full course grid can be seen in Table 
7 in the appendix, while the description of each unit is in the following 
explanation. 
a.  The course grid of Unit 1 
Unit 1 used the basic competence 1.5 that is explaining present continuous 
activities. In this unit, the students learned how to give and ask for information 
using the correct expressions, describe present continuous activities using the 
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correct expressions, describe one’s activities and write using the present 
continuous form. 
In order to achieve the indicators, the researcher provided the students with 
some activities. In the listening activity, there were some activities which the 
students must finish. These activities were listening to a recorded monolog and 
answering questions, matching pictures with the correct expressions in the 
recording and studying a dialogue and answering questions based on the provided 
dialogue.  For the speaking activities, the researcher also provided the students 
with some activities. Those activities were studying expressions, reading a 
dialogue and answering questions, completing dialogues with the correct 
expressions and also making a dialogue based on (a) given situation(s) and acting 
it out. 
For the reading and writing activities, the researcher provided the students 
with several activities which they can do to improve their reading and writing 
skill. In the reading activities, there were four main activities. They were reading 
a text and answering questions, finding the meanings of some words based on the 
context, finding the main idea from each paragraph of the text, deciding whether 
the statements are true or false based on the previous text. For the writing 
activities, there were six activities, they are reading a text, studying present 
continuous sentences, filling blank texts with continuous forms, describing one’s 
activities based on given pictures using the present continuous tense, arranging 
jumbled sentences into a good paragraph, writing a text using continuous tenses. 
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b.  The course grid of Unit 2 
Unit 2 used the basic competence 1.6, dealt with comprehending memos, 
simple menu, schedules of public transportation and traffic signs. In this unit the 
students learned how to understand the signs which they find in the kitchen, give 
simple instructions using the correct expressions, understand menus and memos 
which are written in English. 
In achieving the indicators, the researcher provided the students with some 
activities. In the listening activity, there were some activities which the students 
must finish. Those activities were finding the meanings of some words which is 
used in the recorded dialogue and ask the students to pronounce after their 
teacher, listening to a monologue about the meanings of signs in the kitchen, 
watching a video clip about how to give instructions in the kitchen, deciding 
whether the provided expressions occur in the video clip or not, watching the 
video clip again and answering questions. For the speaking activities, the 
researcher also provided the students with some activities. Those activities were 
studying expressions, reading a dialogue and answering questions, completing 
dialogues with the correct expressions, arranging jumbled sentences into a good 
dialogue and acting it out, also making a dialogue based on (a) given situation(s) 
and acting it out. 
For the reading and writing activities, the researcher provided the students 
with several activities which they can do to improve their reading and writing 
skill. In the reading activities, there were four main activities, they are studying 
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menu and answering questions, deciding whether the statements are true or false, 
studying an explanation about degree of comparison, and observing menu and 
answering questions. In the writing activities, there were six activities, they were 
studying memos, answering questions based on the memo, studying an 
explanation about a memo, observing a memo and answering questions, arranging 
jumbled parts into a good memo and writing a memo. 
c.  The course grid of Unit 3 
Unit 3 used the basic competence 1.7 related to comprehending words and 
foreign technical term as well as simple sentence based on formula. In this unit, 
the students learned how to give and ask for clarifications using correct 
expressions, ask for and give clarifications, understand procedure texts, the use of 
imperative and transitional markers, and write procedure texts. 
In order to make the indicators achieved, the researcher provided the students 
with some activities. In the listening activity, there were some activities which the 
students must finish. Those activities were finding the meanings of the difficult 
words which are used in the recorded dialogue, listening to a dialogue and 
answering questions, studying an explanation about expressing preference, and 
listening to a monologue and put a check on the preferred food/drinks based on 
the monologue. 
For the speaking activities, the researcher also provided the students with 
some activities. Those activities were studying expressions, reading a dialogue 
and answering questions, completing dialogues with the correct expressions, 
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arranging jumbled expressions and acting it out, and making a dialogue based on 
(a) given situation(s) and acting it out. 
For the reading and writing activities, the researcher provided the students 
with several activities which they can do to improve their reading and writing 
skill. In the reading activities, there were four main activities, they were reading a 
text and answering questions, finding the meanings of some words based on the 
context, finding the main idea from each paragraph of the text, and deciding 
whether the statements are true or false based on the previous text.  
In the writing activities, there were six activities, they were reading a text 
containing Conditional Sentence Type 1 formula, studying the conditional 
sentence type 1, filling blank sentences using the appropriate form of conditional 
sentence type 1, arranging jumbled sentences into a good paragraph and writing a 
text using conditional sentence type 1. 
d.  The course grid of Unit 4 
Unit 4 used the basic competence 1.8 that is writing simple invitation. By the 
end of the teaching-learning process, the researcher expected that the students will 
be able to understand how to invite someone using the appropriate expressions, 
invite someone using the appropriate expressions, comprehend an invitation letter, 
and also write invitation letters. 
In the effort of achieving the indicators, the researcher provided the students 
with some activities. In the listening activity, there were some activities which the 
students must finish. Those activities were finding the meanings of the difficult 
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words which were used in the recorded dialogue, listening to a dialogue and 
answering questions, listening to the dialogue again and deciding whether the 
statements are true or false, and studying a dialogue and answering questions 
based on the provided dialogue. 
For the speaking activities, the researcher also provided the students with 
some activities. Those activities were studying expressions, reading a dialogue 
and answering questions, completing dialogues with the correct expressions, 
arranging jumbled expressions into a good dialogue and acting it out, and making 
a dialogue based on (a) given situation(s) and acting it out. 
For the reading and writing activities, the researcher provided the students 
with several activities which they can do to improve their reading and writing 
skill. In the reading activities, there were four main activities, they were finding 
the meanings of some words which will be used in the invitation letter, reading a 
formal invitation letter and answering questions, deciding whether the statements 
are true or false based on the previous text, an studying the generic feature of a 
formal invitation letter. While for the writing activities, there were five activities, 
they were studying an informal invitation letter and answering questions, studying 
the generic feature of informal invitation letters, filling blank invitations with the 
appropriate word/sentence, arranging jumbled sentences into a good paragraph, 
and making an informal invitation letter based on the given situation. 
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3.  Developing Materials 
a.  The framework of developing the materials 
After the researcher had constructed the course grid, she then developed the 
materials. Each unit was divided into some sections. In every beginning of a Unit, 
the students were provided with the unit number, the unit title and the learning 
objectives. Beneath the unit title and the learning objectives, there is a warming 
up task in a “Let’s Start” section. It is to prompt to the topic. Then, it is continued 
with a “Let’s Listen and Speak” section that provides tasks for listening and 
speaking skills. While for reading and writing skill, the researcher provides a 
section entitled “Let’s Read and Write”. The next section is a “Let’s Get More 
Practice”. It consisted of free production tasks for the language focus. While, for 
the language functions the researcher provided a section entitled “Let’s Review”.  
The students can evaluate how well the students’ understanding about the 
materials in “Let’s Reflect” section. There was also “Let’s Summarize” section 
which presented the summary of the materials. The researcher provided a section 
which aims to refresh the students’ mind through an interesting fact, riddle or 
encyclopedia, called “Refresh Your Mind”. And the last section is “Mini 
Dictionary” where the students can find a list of the difficult words which are in 
the unit. The framework of the unit design can be seen in Figure 4.1. 
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Figure 4.1. Framework of the Unit Design 
b.  The descriptions of the developed materials 
The researcher developed the materials based on the course grid. The 
descriptions of each unit are presented as follows. 
1) The description of Unit 1 
Unit 1 is entitled “The Kitchen is Smoky”. The topic was about activities in 
the kitchen. Under the title, there were statements about the learning objectives 
that should be achieved. The unit began with the “Let’s Start” section for 
warming up. In Task 1, there were three pictures of some people who are doing an 
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activity. Here, the students were only asked to observe what the people are doing. 
This task aimed to introduce the students to the topic they learn in this unit. 
In “Let’s Listen and Speak” section, the researcher provided six tasks and one 
explanation. Task 2 is concerned in vocabulary items where the students were 
asked to find out the meanings of the words that they hear in the listening section. 
After that, the students must pronounce them correctly. The goal of this task was 
to improve the students’ vocabulary mastery. In Task 3, the students were 
provided with six pictures. After that, the students were asked to listen to the 
recording and they must write down the expression they hear under the picture. 
The goal of this task was to introduce the correct expression in describing what 
someone is doing. After that, the students were provided with an explanation 
about describing present continuous activities. In this part, the students learned 
how to describe what someone is doing with the appropriate expressions. In Task 
4, the students were asked to listen to a recording. From the recording, the 
students must complete the missing expressions. The goal of this task is to 
improve the students’ listening comprehension. In the next task, Task 5, the 
students were asked to listen to the recording once again. After that, the students 
must answer the questions that have been provided. Those were the tasks for 
listening activity. The speaking activities were from Task 6 to Task 7. In Task 6, 
the students were asked to complete blank dialogues. It aims to improve the 
students’ understanding about describing continuous activities. In Task 7, the 
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students were asked to make dialogue based on the situations. After that, they 
must act it out in front of the classroom. 
In “Let’s Read and Write” section, there were seven tasks. In Task 8, the 
students were provided with a text entitled “Quick French Toast”. After reading 
the text, the students were asked to answer some questions dealing with the text. 
This task aimed to improve the students’ reading comprehension. In Task 9, the 
students were asked to find the meaning of some words which are found in the 
previous text. This task aims to improve the students’ vocabulary mastery. After 
that, the students were provided with an explanation about finding the main idea. 
This explanation aimed to prepare the students to finish the following task, Task 
10. In this task, the students were asked to read again the previous text. After that, 
they must write the main idea of each paragraph. It aimed to improve the students 
skimming skill. The next task is Task 11. In this task, the students were asked to 
read again the text in Task 8. After that, they must decide whether the statements 
which have been provided are true or false. This task aimed to improve the 
students’ scanning skill. Those tasks were for reading activities. In Task 12, the 
students were provided with a picture of a kitchen. In this task, the students were 
also provided with some words which represent the things in the kitchen. The 
students must label the pictures with the name of the devices provided by the 
researcher. After that, the students were asked to study the explanation about 
describing location using “There be”. This task aims to improve the students’ 
understanding about the use of There be. In Task 13, the students were asked to 
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fill in the blanks with There is or There are. It aims to improve the students’ 
understanding of the explanation about the use of There be. The last task for the 
reading and writing activity is Task 14. In this task, the students were asked to 
observe again the picture in Task 12. After that, they were asked to describe the 
location of the things and write them down in the box that has been provided.  
For the free-guided task, the researcher provided section “Let’s Get More 
Practice” and “Let’s Review”. “Let’s Get More Practice” section aimed to 
improve the language focus. In this section, there is one task, namely Task 15. In 
this task, the students were asked to take turn doing an interview. The setting is in 
the kitchen between two chefs. The students must include the expressions of 
asking for and giving information. The next section is “Let’s Review”. This 
section aimed to improve the language function ability of the students. There is 
one task here, namely Task 16. In this task, the students were asked to observe a 
cooking class and explain what their friend is doing. Besides that, they also must 
describe the situation in the cooking class. By doing these activities, the students 
are expected that they can improve their ability in asking for and giving 
information as well as writing a text using present continuous tense and 
describing location using “There be”.  
Unit 1 has sixteen tasks and three explanations in total. To check the students’ 
understanding of the materials, there is an evaluation table in the “Let’s Reflect” 
section. The summary of the materials in the unit and a list of vocabulary were 
also provided to help the students understand the materials easily. They were 
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available in “Let’s Summarize” and “Mini Dictionary” sections. To refresh the 
students’ mind, there is a section named “Refresh Your Mind”. In this section, the 
students can find information about the origin of some cooking stuffs. 
2) The description of Unit 2 
Unit 2 is entitled “Do Not Enter!”. The title is taken from the expression 
learned in the unit that is signs in the kitchen. The topic is about signs in the 
kitchen. Under the title, there are statements about the learning objectives that 
should be achieved. The unit begins with the “Let’s Start” section for warming up. 
In Task 1, there is a picture of a sign occur in the kitchen. In this task, the students 
were asked to observe a picture and answer three questions which aim to 
introduce the students to the topic they learn in this unit. 
In “Let’s Listen and Speak” section, the researcher provided eight tasks and 
two explanations. Four tasks were designed for listening, while four tasks were 
designed for speaking. Task 2 is concerned with vocabulary items where the 
students were asked to find out the meanings of the words that they hear in the 
listening section. After that, they were asked to pronounce the words correctly. 
The goal of this task is to improve the students’ vocabulary mastery. In Task 3, 
the students were provided with six pictures. The students were asked to listen to 
a recording and they must write down the expressions they hear under the 
provided pictures. The goal of this task is to introduce the correct expression in 
describing the sign which they find in the kitchen. In Task 4, the students were 
asked to watch and listen to a video which contain the rules in the kitchen. In this 
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task, the researcher provided seven expressions. The students must give check to 
the expressions which occur in the video clip and also give cross to the 
expressions which do not occur in the video clip. This task aims to check the 
students’ listening comprehension. In the next task, Task 5, the students were 
asked to watch and listen again to the video clip. After that, the students were 
asked to answer six questions about the video. This task aims to check the 
students’ understanding about the listening activity. After that, the students were 
provided with an explanation about the language feature of signs or commands. 
This part aims to give the students knowledge to understand the signs and 
commands.  
The next task is Task 6. In this task, the students were asked to study a 
dialogue which contains the expressions of giving commands. After reading the 
dialogue, the students were asked to answer five questions about the dialogue. 
After that, the students were given an explanation about some explanations which 
they use in the next task. In the next task, Task 7, the students were asked to 
rearrange a jumbled conversation. This task aims to train the students to do a good 
conversation. The next task is Task 8. The students were asked to take turn to do a 
conversation based on the provided steps. The students can use the expressions 
that they have learned in the previous task. In Task 9, the students were asked to 
work with their partner and make a dialog based on the provided situation. After 
that, the students must act the dialog in front of the class.  
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In “Let’s Read and Write” section, there were six tasks and two explanations. 
Four tasks designed for reading skill and the rest two tasks were for writing skill. 
In Task 10, the students were provided with a menu. After observing the menu, 
the students were asked to answer some questions dealing with the menu. This 
task aims to improve the students’ skimming skill. In Task 11, the students were 
asked observe again the menu in Task 10.  After that, the students were asked to 
decide whether the statements are true or false. The students must give the 
evidence of their answer. After that, the students were asked to study the 
explanation about degree of comparison. After studying the explanation about 
degree of comparison, the students were provided with a menu in Task 12. In this 
task, the students must answer the questions dealing with the menu. After that, in 
Task 13, the students were asked to decide whether the statements are true or false 
based on the evidence they find in the provided menu. Those tasks were for 
reading activities.  
The writing activities in section “Let’s Read and Write” are from Task 14 up 
to Task 16. Before doing the tasks, the researcher provided an input about memo. 
The researcher gave an example of a memo including the explanation of the 
generic feature of it. In Task 14, the students were provided with a memo. The 
students were asked to read the memo and answer the questions. This task aims to 
improve the students’ understanding about the generic feature of a memo. The 
next task is Task 15. The students were asked to make memos based on the given 
situations.  
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For the free-guided task, the researcher provided section “Let’s Get More 
Practice” and “Let’s Review”. In “Let’s Get More Practice” section, the students 
were provided with a task which aims to improve the language focus. In this 
section, there is one task, namely Task 16. In this task, the students were asked to 
find signs which occur in their kitchen in a restaurant near the students’ house. 
The students must take the photograph of those signs and glue them in the 
provided box.  
The next section is “Let’s Review”. This section aims to improve the language 
function ability of the students. There is one task here, namely Task 17. In this 
task, the students were asked to find a menu from a restaurant. After that, they 
were asked to analyze the menu from the cheapest dish to the most expensive one. 
They must report the result in the provided box. 
Unit 2 has twenty tasks and four explanations in total. To check the students’ 
understanding of the materials, there is a reflection table in “Let’s Reflect” 
section. The summary of the materials in this unit is provided to help the students 
understand the materials easily together with a list of vocabulary. They are 
available in the “Let’s Summarize” and the “Mini Dictionary” sections. To refresh 
the students’ mind, there is a section named “Refresh Your Mind”. In this section, 
the students were provided with an article about the most expensive cooking stuff 
in the world. It aims to enrich the students’ knowledge and also give the students 
more example of the use of degree of comparison. 
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3) The description of Unit 3 
Unit 3 is entitled “I Said, I Like Smoothie.” The title is taken from the 
expressions which are learned in the unit that is express preference. The topic is 
about activities in a restaurant. Under the title, there are statements about the 
learning objectives that should be achieved. The unit begins with the “Let’s Start” 
section for warming up. In Task 1, there is a picture of two glasses of drinks. In 
this task, the students were asked to observe the picture and answer the questions. 
This task aims to introduce the students to the topic they learn in this unit. 
In “Let’s Listen and Speak” section, the researcher provided seven tasks. Four 
tasks were designed for listening, while the other three tasks were designed for 
speaking. Task 2 is concerned with vocabulary items where the students were 
asked to find out the meanings of the words that they hear in the listening section 
and pronounce them correctly. The goal of this task is to improve the students’ 
vocabulary mastery. In Task 3, the students were provided with some pictures. 
After that, the students were asked to listen to the recording and they must write 
down the expression they hear under the picture. The goal of this task is to 
introduce the correct expression in describing what someone is doing. After that, 
the students were provided with an explanation about stating preference. In this 
part, the students can learn how to express preference using the appropriate 
expressions. In Task 4, the students were asked to listen to a recording. From the 
recording, the students must complete the missing expressions. The goal of this 
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task is to improve the students’ listening comprehension. After filling the blanks 
of the conversation, the students were asked to answer the questions that follow.  
In the next task, Task 5, the students were asked to work in pairs. They must 
study the dialogue and answer the questions. After that, the students were asked to 
study an explanation about asking for clarification and indirect speech. The next 
task is Task 6. Here, the students were asked to arrange the jumbled expressions. 
After that, they must act the conversation out in front of the classroom. In Task 7, 
the students were asked to complete a blank dialogue. It aims to improve the 
students’ understanding about asking for clarification and stating indirect speech. 
In Task 8, the students were asked to make a role play based on the provided 
situation. 
In “Let’s Read and Write” section, there are eight tasks and two explanations. 
This section begins with task 9. In Task 9, the students were asked to find the 
meaning of the provided words. These words are used in the next task. This task 
aims to enrich the students’ vocabulary mastery. The next task is Task 10. In this 
task, the students were provided with a recipe entitled “Spicy Korean Fried 
Chicken”. The students were asked to read the recipe and then they had to answer 
the questions about the text. After that, the students were provided with Task 11 
where they were asked to read again the text in Task 10. After that, the students 
were asked to decide whether the provided statements are true or false. Next, the 
students were given an explanation about procedure texts. It aims to give 
knowledge to the students about procedure text. Besides, it also aims to prepare 
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the students to do the next task, namely Task 12. In Task 12, the students were 
asked to read again the text in Task 10. After that, the students have to write again 
the steps of making spicy Korean fried chicken. It aims to improve the students 
reading comprehension. After that, the students were asked to write one of their 
favorite recipes. The students can find it in Task 13. 
In Task 14, the students were provided with a text entitled “My Cooking 
Passion”. After reading the text, the students were asked to answer six questions. 
The questions were about the text they have read. After that, the students were 
provided with five statements in Task 15. Here, the students were asked to decide 
whether the statements are true or false based on the previous text in Task 14. 
Besides, the students also have to provide the evidence. It aims to improve the 
students’ reading comprehension. After that, the students were provided with an 
explanation about conditional sentence. After that, the students were asked to 
work in pairs in Task 16. In this task, the students were asked to write the 
conditional sentence based on the provided clues. The students were also provided 
with an example to help the do the task.  
For the free-guided task, the researcher provided section “Let’s Get More 
Practice” and “Let’s Review”. “Let’s Get More Practice” section aims to improve 
the language focus. In this section, there is one task, namely Task 17. In this task, 
the students were asked to take turn doing an interview. The students were 
provided with some pictures about foods and drinks. In this task, the students 
were asked to interview their classmates’ favorite food and drinks. The students 
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must write down their friends’ name and their preference in the provided table. 
After that, the students must report it in front of their classmates. 
The next section is “Let’s Review”. This section aims to improve the language 
function ability of the students. There is one task here, namely Task 18. In this 
task, the students were asked to find five Indonesian Traditional recipes. After 
that, they have to write it down in English. Then, they were asked to compile the 
recipes into one paper. They may search the recipes in the magazines, the 
newspapers or sites on the internet.  
Unit 3 has eighteen tasks and four explanations in total. To check the students’ 
understanding of the materials, there is an evaluation table in the “Let’s Reflect” 
section. The summary of the materials in the unit and a list of vocabulary were 
also provided to help the students in understanding the materials easily. They are 
available in the “Let’s Summarize” and the “Mini Dictionary” sections. To refresh 
the students’ mind, there is a section named “Refresh Your Mind”. In this section, 
the students were provided with a song which includes the use of conditional 
sentence type 1. 
4) The description of Unit 4 
Unit 4 is entitled “Why Don’t You Go with Me?”. The topic is about inviting 
someone to an occasion. Under the title, there were statements about the learning 
objectives that should be achieved. The unit begins with the “Let’s Start” section 
for warming up. In Task 1, there is a birthday cake picture. Here, the students 
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were asked to observe the picture and answer the questions that follow. This task 
aims to introduce the students to the topic they will learn in this unit. 
In “Let’s Listen and Speak” section, the researcher provided seven tasks. Task 
2 concerned with vocabulary items where the students were asked to find out the 
meanings of the words that they hear in the listening section and pronounce them 
correctly. The goal of this task is to improve the students’ vocabulary mastery. In 
Task 3, the students were provided a movie clip where there is a conversation 
including inviting someone, accepting and declining invitation. After that, the 
students were asked to decide whether the statements are true or false. In Task 4, 
the students were asked to watch the movie clip again. Then, they have to answer 
the questions that follow. In the next task, Task 5, the students were asked to read 
and practice a conversation. After that, they have to answer the questions that 
follow. This task aims to introduce the students to the speaking activity. After 
that, the students must study an explanation about how to invite someone and how 
to accept and decline someone’s invitation. The students also have to learn how to 
ask for and give direction. This explanation aims to prepare the students with the 
next tasks. In Task 6, the students were asked to complete blank conversations. In 
this task, the students can practice how to invite someone and respond to an 
invitation. In Task 7, the students were also asked to fill blanks conversation. 
Besides inviting someone, the students were also asked to express asking for 
direction and giving direction. The next task is Task 8. In this task, the students 
were asked to arrange jumbled expressions. After that, the students have to act it 
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with their partner. The last task for section Let’s Listen and Speak is Task 9. Here, 
the students were asked to have a conversation. In the conversation, they must 
include the expressions of inviting someone, accepting and declining invitation, 
asking for direction and giving direction. Here, the students were given a map as 
guidance. 
In “Let’s Read and Write” section, there were six tasks. Four tasks were 
designed for reading and the rest two tasks are for writing skill. In Task 10, the 
students were provided with three invitation letters. After observing the pictures, 
the students were asked to decide whether the provided statements are true or 
false based on the invitation letters. Then, in Task 11, the students were asked to 
observe again the pictures in Task 10. After that, the students were asked to 
answer the questions. After that, the students were asked to study an explanation 
about invitation letters. To improve the students understanding about the 
invitation letters, the students were asked to fill the invitation letters based on the 
provided situation. This activity is in Task 12. After that, in Task 13, the students 
were asked to observe a map. In this task, the students were also asked to answer 
the questions that follow. In Task 14, the students were asked to observe again the 
map in Task 13. After that, they have to decide whether the statements are true or 
false based on the map. Next, the students were asked to study how to explain a 
map. After that, the students can improve their understanding about explaining a 
map in Task 15.   
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For the free-guided task, the researcher provided section “Let’s Get More 
Practice” and “Let’s Review”. “Let’s Get More Practice” section aims to improve 
the language focus. In this section, there is one task, namely Task 16. In this task, 
the students were asked to invite their classmate to an occasion. In this task, the 
one who invite the others must report their classmates’ respond, whether 
accepting or declining. They who decline must state the reason. After that, each 
student must report it in the form which has been provided by the researcher.  
The next section is “Let’s Review”. This section aims to improve the language 
function ability of the students. There is one task here, namely Task 17. In this 
task, the students were asked to make an invitation letter. The students may 
recycle papers, design it in the computers, etc. Then, they must glue the invitation 
in the provided box. 
Unit 4 has seventeen tasks and four explanations in total. To check the 
students’ understanding of the materials, there is an evaluation table in the “Let’s 
Reflect” section. The summary of the materials in the unit and a list of vocabulary 
were also provided to help the students understand the materials easily. They are 
available in the “Let’s Summarize” and the “Mini Dictionary” sections. To refresh 
the students’ mind, there is a section named “Refresh Your Mind”. In this section, 
the students were provided with Inviting Game where they can improve their 
ability in inviting someone as well as responding to the invitations. 
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4.  Evaluations and Revisions of the Materials 
Based on the reviews of the expert, the designed materials needed to be 
revised. The reviews from the expert were used to revise the designed materials. 
The evaluations and revisions for the units are elaborated as follow. 
a.  The Evaluations and Revisions of Unit 1 
The results of the expert judgment were used to evaluate and revise the 
materials. Based on the expert judgment results, it could be concluded that most 
tasks were good and did not need any revisions in terms of the goals, procedures, 
input texts, settings, teacher roles and learner roles. The instructions were mostly 
easy to understand. The evaluations and revisions can be seen in Table 4.2. 
Table 4.2. The Evaluation and Revision of Unit 1 
No. Aspects Evaluation Revision 
1. Title The title is not interesting. The researcher revised the title 
from 
2. Objective 
of the 
study 
The objectives of the study 
need to be revised in the 
grammar used in the 
statements. 
The researcher corrected the 
grammar of the statements. 
3. Task 1 The task is good and does 
not need any revision. 
- 
4. Task 2 The task is good and does 
not need any revision. 
- 
5. Task 3 The task is good and does 
not need any revision. 
- 
6. Task 4 This section should be 
named as Remember or 
Notice instead of Task 4. 
The researcher replaced the 
name Task 4 with Remember. 
7. Task 5 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 5 with Task 4. 
8. Task 6 The task is good and does The researcher replaced the 
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not need any revision except 
the ordinal. 
name Task 6 with Task 5. 
9. Task 7 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 7 with Task 6. 
10. Task 8 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 8 with Task 7. 
11. Task 9 There is some mistake in the 
grammar in question No.5 
The researcher corrected the 
grammar in question No.5 
 Task 10 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 10 with Task 9. 
12. Task 11 There must be an 
explanation about Finding 
Main Idea before Task 11. 
However, the task is good 
and does not need any 
revision except the ordinal. 
The researcher added an 
explanation about Finding 
Main Idea before Task 11 and 
also replaced the name Task 
11 with Task 10. 
13. Task 12 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 12 with Task 11. 
14. Task 13 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 13 with Task 12. 
15. Task 14 This section should be 
named as Remember or 
Notice instead of Task 14. 
The researcher replaced the 
name Task 14 with 
Remember. 
16. Task 15 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 15 with Task 13. 
17. Task 16 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 16 with Task 14. 
18. Task 17 There are some grammar 
mistakes in the Instruction. 
The researcher corrected the 
grammar mistake in the 
Instruction. 
19. Task 18 There are some grammar 
mistakes in the instruction. 
The researcher corrected the 
grammar mistake in the 
instruction. 
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There were suggestions from the experts for Unit 1. The first review was 
related to the title. The previous title was less interesting. Therefore, the 
researcher revised the title to make it more interesting.  The objectives of the 
study were also need to be revised. The researcher corrected the grammar 
mistakes of the statements. The next evaluations were for Task 4 and 14. This 
section should be named as Remember or Notice instead of Task. Therefore, the 
researcher revised the name from Task to Remember. The other revisions were 
made for Task 5, 6, 7, 8, 10, 11, 12, 13, 15 and 16. The researcher revised the 
ordinal number for those tasks since there were some tasks which the name should 
be changed to Remember. The researcher also corrected the grammar mistakes for 
Task 17 and Task 18. 
After the materials were revised, the first draft of the materials of Unit 1 is 
called the final product of Unit 1. The final product of the materials can be seen in 
Appendix G.  
b.  The Evaluations and Revisions of Unit 2 
The results of the expert judgment were used to evaluate and revise the 
materials. Based on the expert judgment results, it could be concluded that most 
tasks were good and did not need revisions in terms of the goals, procedures, 
input texts, settings, teacher roles and learner roles. The instructions were mostly 
easy to understand. The evaluations and revisions can be seen in Table 4.3. 
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Table 4.3. The Evaluation and Revision of Unit 2 
No. Aspects Evaluation Revision 
1. Title The title is not interesting. The researcher revised the 
title. 
2. Objective of 
the study 
The objectives of the study 
are good and do not need any 
revision. 
- 
3. Task 1 There is a grammar mistake 
in question No.1 
The researcher corrected the 
grammar mistake in No.1 
4. Task 2 The task is good and does not 
need any revision. 
- 
5. Task 3 The task is good and does not 
need any revision. 
- 
6. Task 4 The task is good and does not 
need any revision. 
- 
7. Task 5 The task is good and does not 
need any revision. 
- 
8. Task 6 This section should be named 
as Remember or Notice 
instead of Task 6.  
The researcher replaced the 
name Task 6 with 
Remember. 
9. Task 7 The task is good and does not 
need any revision except the 
ordinal. 
The researcher replaced the 
name Task 7 with Task 6. 
10. Task 8 The task is good and does not 
need any revision except the 
ordinal. 
The researcher replaced the 
name Task 8 with Task 7. 
11. Task 9 There must be examples 
about Expressions which can 
be used before Task 9. 
However, the task is good and 
does not need any revision 
except the ordinal. 
The researcher added 
examples about expressions 
which can be used before 
Task 9 and also replaced the 
name Task 9 with Task 8. 
 Task 10 The task is good and does not 
need any revision except the 
ordinal. 
The researcher replaced the 
name Task 10 with Task 9. 
12. Task 11 The task is good and does not 
need any revision except the 
ordinal. 
The researcher replaced the 
name Task 11 with Task 10. 
13. Task 12 The task is good and does not 
need any revision except the 
ordinal. 
The researcher replaced the 
name Task 12 with Task 11. 
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14. Task 13 This section should be named 
as Remember or Notice 
instead of Task 13.  
The researcher replaced the 
name Task 13 with 
Remember. 
15. Task 14 The task is good and does not 
need any revision except the 
ordinal. 
The researcher replaced the 
name Task 14 with Task 12. 
16. Task 15 The task is good and does not 
need any revision except the 
ordinal. 
The researcher replaced the 
name Task 15 with Task 13. 
17. Task 16 There must be an explanation 
about Memo before Task 16. 
However, the task is good and 
does not need any revision 
except the ordinal. 
The researcher exchanged 
the Task 16 with Task 17 
(explanation about Memo).  
18. Task 17 The section should be 
exchanged with Task 16. 
The researcher exchanged 
Task 17 (explanation about 
Memo) with Task 16. And 
also replaced the name Task 
17 with Task 15. 
19. Task 18 The task is good and does not 
need any revision except the 
ordinal. 
The researcher replaced the 
name Task 18 with Task 16. 
20. Task 19 The task is good and does not 
need any revision except the 
ordinal. 
The researcher replaced the 
name Task 19 with Task 17. 
21. Task 20 The task is good and does not 
need any revision except the 
ordinal. 
The researcher replaced the 
name Task 20 with Task 18. 
 
The title for Unit 2 needed to be revised. The previous title was less 
interesting. Therefore, the researcher revised the title to make it more interesting. 
Besides that, there are some grammar mistakes in Task 1. Therefore, the 
researcher corrected the grammar mistake in Task 1.  
Same as Unit 1, the experts suggested the researcher to change the name of 
Task 6 and Task 13 which contain explanation with Remember or Notice. 
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Therefore, the researcher replaced them with Remember. After that, the 
researcher also enriched the materials with the explanation and samples of 
expressions which can be used by the students. The researcher also exchanged 
Task 16 and Task 17 because the explanation should precede the task instead of 
the contrary. The other revisions were correcting the ordinal number of the tasks.  
After the materials were revised, the first draft of the materials of Unit 2 is 
called the final product of Unit 2. The final product of the materials can be seen in 
Appendix G. 
c.  The Evaluations and Revisions of Unit 3 
The results of the expert judgment were used to evaluate and revise the 
materials. Based on the experts’ reviews, it could be concluded that most tasks 
were good and did not need any revisions in terms of the goals, procedures, input 
texts, settings, teacher roles and learner roles. The instructions were mostly easy 
to understand. The evaluations and revisions can be seen in Table 4.4. 
Table 4.4. The Evaluation and Revision of Unit 3 
No. Aspects Evaluasion Revision 
1. Title The title is not interesting The researcher revised the title 
to be more interesting. 
2. Objective 
of the 
study 
The objectives of the study 
are good and do not need 
any revision. 
- 
3. Task 1 The task is good and does 
not need any revision. 
- 
4. Task 2 The task is good and does 
not need any revision. 
- 
5. Task 3 The task is good and does 
not need any revision. 
- 
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6. Task 4 This section should be 
named as Remember or 
Notice instead of Task 4.  
The researcher replaced the 
name Task 4 with Remember. 
7. Task 5 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 5 with Task 4. 
8. Task 6 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 6 with Task 5. 
9. Task 7 This section should be 
named as Remember or 
Notice instead of Task 7.  
The researcher replaced the 
name Task 7 with Remember. 
10. Task 8 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 8 with Task 6. 
11. Task 9 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 9 with Task 7. 
 Task 10 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 10 with Task 8. 
12. Task 11 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 11 with Task 9. 
13. Task 12 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 12 with Task 10. 
14. Task 13 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 13 with Task 11. 
15. Task 14 There must be an 
explanation about generic 
structure of a procedure text 
before Task 14. 
However, the task is good 
and does not need any 
revision except the ordinal. 
The researcher added an 
explanation about procedure 
text preceding Task 14. Also, 
the researcher replaced the 
name Task 14 with Task 12. 
16. Task 15 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 15 with Task 13. 
17. Task 16 The task is good and does 
not need any revision except 
The researcher replaced the 
name Task 16 with Task 14. 
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the ordinal. 
18. Task 17 This section should be 
named as Remember or 
Notice instead of Task 17.  
The researcher replaced the 
name Task 17 with 
Remember. 
19. Task 18 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 18 with Task 15. 
20. Task 19 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 19 with Task 16. 
21. Task 20 The task is good and does 
not need any revision except 
the ordinal. 
The researcher replaced the 
name Task 20 with Task 17. 
 
The title and the objectives of the study for Unit 3 needed to be revised. The 
previous title was less interesting. Therefore, the researcher revised the title to 
make it more interesting. Same as the previous units, the experts suggested the 
researcher to change the name of Task 4, 7 and Task 17 which contain 
explanation with Remember or Notice. Therefore, the researcher replaced them 
with Remember. Because of the changes of the name of these sections, the 
researcher also revised the ordinal number of the tasks. After that, the researcher 
also enriched the materials with the explanation and samples of procedure texts 
which can help students do the task.   
After the materials were revised, the first draft of the materials of Unit 3 is 
called the final product of Unit 3. The final product of the materials can be seen in 
Appendix G. 
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d.  The Evaluations and Revisions of Unit 4 
The results of the expert judgment were used to evaluate and revise the 
materials. Based on the expert judgment results, it could be concluded that most 
tasks were good and did not need any revisions in terms of the goals, procedures, 
input texts, settings, teacher roles and learner roles. The instructions were mostly 
easy to understand. The evaluations and revisions can be seen in Table 4.5. 
Table 4.5. The Evaluation and Revision of Unit 4 
No. Aspect Evaluation Revision 
1. Title The title is not interesting The researcher revised the 
title. 
2. Objective of 
the study 
The objectives of the study 
are good and do not need 
any revision. 
- 
3. Task 1 The task is good and does 
not need any revision. 
- 
4. Task 2 The task is good and does 
not need any revision. 
- 
5. Task 3 The task is good and does 
not need any revision. 
- 
6. Task 4 The task is good and does 
not need any revision. 
- 
7. Task 5 The task is good and does 
not need any revision. 
- 
8. Task 6 This section should be 
named as Remember or 
Notice instead of Task 6. 
Also the explanation 
should be in a box. 
The researcher replaced the 
name Task 6 with 
Remember. Also, the 
researcher added a box for 
the explanation. 
9. Task 7 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 7 with Task 6. 
10. Task 8 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 8 with Task 7. 
11. Task 9 The task is good and does The researcher replaced the 
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not need any revision 
except the ordinal. 
name Task 9 with Task 8. 
 Task 10 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 10 with Task 9. 
12. Task 11 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 11 with Task 10. 
13. Task 12 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 12 with Task 11. 
14. Task 13 This section should be 
named as Remember or 
Notice instead of Task 13. 
Also the explanation 
should be in a box. 
The researcher replaced the 
name Task 13 with 
Remember. Also, the 
researcher added a box for 
the explanation. 
15. Task 14 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 14 with Task 12. 
16. Task 15 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 15 with Task 13. 
17. Task 16 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 16 with Task 14. 
18. Task 17 This section should be 
named as Remember or 
Notice instead of Task 17. 
Also the explanation 
should be in a box. 
The researcher replaced the 
name Task 17 with 
Remember. Also, the 
researcher added a box for 
the explanation. 
19. Task 18 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 18 with Task 15. 
20. Task 19 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 19 with Task 16. 
21. Task 20 The task is good and does 
not need any revision 
except the ordinal. 
The researcher replaced the 
name Task 20 with Task 17. 
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The title needed to be revised. The previous title was less interesting. 
Therefore, the researcher revised the title to make it more interesting. The 
objectives of the study for Unit 4 were good and did not need to be revised. Same 
as the previous units, the experts suggested the researcher to change the name of 
Task 6, 13 and Task 17 which contain explanation with Remember or Notice. 
Therefore, the researcher replaced them with Remember. Because of the changes 
of the name of these sections, the researcher also revised the ordinal number of 
the tasks.   
After the materials were revised, the first draft of the materials of Unit 4 is 
called the final product of Unit 4. The final product of the materials can be seen in 
Appendix G. 
B. Discussions 
The first step in developing materials was conducting the needs and the 
curriculum analyses. To find out the learners’ needs, the researcher distributed a 
questionnaire. The contents of the questionnaire were based on to the theory of 
conducting needs analysis proposed by Hutchinson and Waters (1987). Besides, 
the curriculum of Grade X of vocational high schools was also analyzed. The 
researcher used four basic competencies in Semester 2. The results of the needs 
and curriculum analyses were used as the bases to construct the course grid. 
The course grid was used as the framework to develop the materials. It 
consisted of language focuses, language functions, input texts, vocabulary keys, 
learning indicators, and activities. There were four units that were developed. 
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Each unit had 14-17 tasks consisting of the four language skill tasks, namely 
listening, speaking, reading, and writing.  
The four units that were developed were suited to the students’ background 
study that was about cooking. Therefore, the topic of Unit 1 was about things in 
the kitchen. The students learned the expressions of asking for and giving 
information as the language function and the present continuous tense as the 
language focus. The topic of Unit 2 was about giving command. The students also 
learned how to give instructions as the language function and comparison degree 
as the language focus. The topic of Unit 3 was about situation in a restaurant. The 
students learned how to ask for and giving preference as the language function 
and conditional sentence as the language focus. The topic of Unit 4 was about 
inviting someone. The students learned how to invite someone as the language 
function and writing invitation letters as the language focus. 
After the materials were developed, the materials were reviewed by the 
experts. The feedbacks were about grammar mistakes and the layout of the 
materials. Therefore, the researcher corrected the grammar mistakes in order to be 
acceptable. Besides, the researcher also revised the layout of the materials. 
The materials fulfilled the criteria of a task that consisted of six elements: 
goals, inputs, settings, procedures, teacher roles, and learner roles, as proposed by 
Nunan (2004). The inputs were video clips, texts and picture. The settings were 
individually, in pairs, and in groups. The procedures were matching the words, 
finding the meanings, answering questions, making dialogues, doing role-plays 
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and writing some texts. The teacher roles were as the observer, model, and 
facilitator. The learner roles were as the participants and doers. Those components 
of tasks were covered in the tasks.  
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CHAPTER V 
CONCLUSION 
 
This chapter presents three main points. They are conclusions, implications, 
and suggestions. Each point is explained below. 
A. Conclusions 
The research findings and discussions in Chapter IV lead to the following 
conclusions: 
1. The developed materials are relevant to The Tenth Grade students of Boga 
Department. They need English learning materials that are relevant to their 
background knowledge that is about cooking stuffs. The topics and the contents of 
the materials are also appropriate to their study program. Because they use English 
both orally and in writing, they need materials that cover the four language skills 
(listening, speaking, reading, and writing). However, the developed materials are 
based not only on the students’ needs but also on the curriculum. 
2. There are 6 stages in developing the materials. They are (a) conducting needs 
analysis, (b) writing a course grid, (c) developing the materials, (d) reviewing the 
materials by experts, (e) evaluating and revising materials, and (f) writing the final 
draft of the materials. The developed materials consist of four units which are 
based on the standard of competence and basic competence. Each unit has 14-17 
tasks which vary on difficulties. Each task consists of 6 elements: activities, goal, 
setting, input, teacher’s role, and learners’ role. Based on the research findings, the 
tasks in the materials can reach the learning objectives. There are many kinds of 
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activities in the units such as finding meanings of words, arranging jumbled 
sentences, reading texts, doing role play, writing, playing games, etc. There are 
various inputs such as, dialogs, monologs, diagrams, and pictures.   
B. Implications 
1. Because Grade X students of Boga Department are interested in materials that are 
relevant to their study program, the English teacher of Boga Department can 
develop such materials to be used in the learning process. These materials can 
help the students to be familiar with the terms which are related to their field. 
2. The English learning materials must have various tasks, so that the students do 
not get bored and can get involved in the learning process. In addition, the four 
language skills must be taught in balance, so that the students’ English 
proficiency can be improved.  
C. Suggestions 
1. To the English teachers 
The English teachers of Boga Department must be creative and selective in 
adapting, adopting, or developing materials for the students. The selected materials 
should be based on the needs and the study background because relevant materials 
give impacts to the students’ English skills and help them to reach the learning 
objectives stated in the curriculum. 
2. To other researchers 
This research only focused on developing the English learning materials for 
Grade X students of Boga Department at SMKN 4 Yogyakarta. Because there are still 
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many other study programs at vocational high schools, other researchers are expected 
to be able to develop English learning materials for other study programs.  
  
77 
 
REFERENCES 
 
Arikunto, Suharsimi. 2006.Prosedur Penelitian: Suatu Pendekatan Praktik (edisi 
Revisi IV).Jakarta: PT. Rineka Cipta. 
 
Borg, W. R. & Gal, D. M. 1983. Educational Research: An Introduction (4
th
 Edition). 
New York: Longman, Inc. 
 
BSNP. 2006. Standar Isi untul Satuan Pendidikan Dasar dan Menengah: Standar 
Kompetensi dan Kompetensi Dasar SMK/MAK. Jakarta: Badan Standar 
Nasional Pendidikan. 
 
Brown, H. Douglas. 2001. Teaching by Principles: An Interactive Approach to Language 
Pedagogy. New York: Pearson Education. 
 
Hutchinson, Tom and Waters, Alan. 1987. English for Specific Purposes: A 
Learning-Centered Approach. Cambridge: Cambridge University Press. 
 
Muanifah, Hidayatul. 2010. Designing Effective English Learning Materials for 
Grade XI Students Majoring in Teknik Komputer Jaringan at SMK N 2 
Pengasih. Yogyakarta: Fakultas Bahasa dan Seni UNY. 
 
Nunan, David. 1991. Language Teaching Methodology: A Textbook for Teachers. 
London: Prentice Hall International (UK) Ltd. 
 
____________. 2004. Task-Based Language Teaching. Cambridge: Cambridge 
University Press. 
 
Richards, Jack C. 2001. Curriculum Development in Language Teaching. Cambridge: 
Cambridge University Press. 
 
Richards, Jack C & Theodore S. Rodgers. 2001. Approaches and Methods in 
Language Teaching. Cambridge: Cambridge University Press. 
 
Tomlinson, Brian. 1998. Materials Development in Language Teaching. New York: 
Cambridge University Press. 
 
Trisiwiyanti, Desi. 2011. Designing Materials for Grade XI Students of Teknik 
Komputer Jaringan at SMK N 2 Godean. Yogyakarta: Yogyakarta State 
University Press. 
 
Tuckman, Bruce W. 1998. Conducting Educational Research (3
rd
 Edition). Florida: 
Harcourt Brace Javanovich Publisher. 
78 
 
 
 
Widyasari, Hesti. 2011. Developing English Learning Materials for Grade XI 
Students of Teknik Pengolahan Hasil Pertanian at SMK N 1 Nanggulan. 
Yogyakarta: Yogyakarta State University Press. 
 
  
79 
 
 
 
APPENDIX A 
The Respondents 
 
The Grade X Students of Boga Department at SMKN 4 Yogyakarta are as follow. 
Table 1. The Grade X Students of Boga Department at SMKN 4 Yogyakarta 
No. Name Sex 
1. Muhammad Syawalludin M 
2. Hari Kurniawan M 
3. Dyah Irma Kusumawati F 
4. Rika Yuniati F 
5. Irmades Ayu Adella F 
6. Ninda Nugraheni F 
7. Ratih Indah Nurcahyani F 
8. Suwartik F 
9. Rani Putri Wulandari F 
10. Ria Astuti Ayu Wulandari F 
11. Junita Apriyani F 
12. Novita Tri Utari F 
13. Shara Nur Setyana F 
14. Wening Syahareni F 
15. Devanda Dana K. F 
16. Siska Ayu Cristy Apriliyani F 
17. Dina Tri Rengganis F 
18. Pransisca Dwita Nurcahyani P. F 
19. Suci Larasati F 
20. Ujang Darsono M 
21. Ronald Adi Wibowo M 
22. Debbyya Balqis F 
23. Apriyani F 
24. Fitri Luciana F 
25. Listiani Nur Wulandari F 
26. Isti Apriningsih F 
27. Ratna Yuningsih F 
28. Tsani Faidhatul R. F 
29. Rani Widayah F 
30. Niken Sarahwati Putri F 
31. Restu Dwi Pawestri F 
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APPENDIX B 
The Theories 
Framework for analyzing learner’s needs proposed by Hutchinson and Waters 
(1987) 
Why are the learners taking the course? 
- Compulsory or optional; 
- Apparent need or not; 
- Are status, money, promotion involved? 
- What do learners think they will achieve? 
- What is their attitude toward the ESP course? Do they want to improve 
their English or they resent the time they have spent on it? 
How do the learners learn? 
- What is their learning background? 
- What is their concept of teaching and learning? 
- What methodology will appeal to them? 
- What sort of techniques are likely to bore/ alienate them? 
What resources are available? 
- Number and professional competence of teachers; 
- Attitude of teachers to ESP; 
- Teacher’s knowledge of and attitude to the subject content; 
- Materials; 
- Aids; 
- Opportunities for out-of-class activities 
Who are the learners? 
- Ages/ sex/ nationality; 
- What do they know already about English? 
- What subject knowledge do they have? 
- What are their in socio-cultural background 
- What teaching styles are they used to? 
- What is their attitude to English or to the culture of the English 
speaking world? 
Where will the ESP course take place? 
- Are the surrounding pleasant, dull, noisy, cold, etc? 
- Time of day; 
- Everyday/once a week; 
- Full-time/part-time; 
- Concurrent with need or pre-need 
 
(Hutchinson and Waters, 1987: 62)   
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APPENDIX C  
The Instruments of the Study 
 
Table 2. The Guideline of the Questionnaire for Needs Analysis 
The purpose of the question 
Item 
number 
Number 
of item 
References 
To find out the reasons of learning 
English 
1,2 2 Hutchinson and 
Waters (1987) 
To find out the techniques of 
learning English  
3 1 Hutchinson and 
Waters (1987) 
To find out the media needed in 
learning English  
4 1 Hutchinson and 
Waters (1987) 
To find out the contents/materials in 
learning English  
5, 6, 7, 8, 
9 
5 Hutchinson and 
Waters (1987) 
To find out the partners of speaking 
English  
10 1 Hutchinson and 
Waters (1987) 
To find out the forms of using 
English  
11 1 Hutchinson and 
Waters (1987) 
To find out the time and places of 
using English 
12, 13 2 Hutchinson and 
Waters (1987) 
To find out the procedures of doing 
the tasks of English learning 
materials (individually, in pairs, or 
in groups) 
14 1 Hutchinson and 
Waters (1987) 
To find out students’ difficulties in 
learning English. 
15 1 Hutchinson and 
Waters (1987) 
 
Table 3. The Guideline of the Questionnaire for Materials Evaluation 
Delivered to the  Experts 
Aspect Goal 
Item 
Number 
Number 
of Item 
Reference 
Goal 
To evaluate the goal of 
the developed material 
1 1 Brown (2001) 
Format 
To evaluate the format of 
the developed material 
2, 3, 4 3 Brown (2001) 
Instruction 
To evaluate the 
instructions of the 
developed materials 
5 1 Brown (2001) 
Content To evaluate the topic of 6 1 Brown (2001) 
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the material 
To evaluate the activities 
in the four language skills 
7, 8 2 Brown (2001) 
To evaluate the input texts 9, 10 2 Brown (2001) 
Vocabulary 
To evaluate the 
vocabulary used on the 
developed material 
11 1 Brown (2001) 
Sequence 
To evaluate the tasks 12, 13 2 Brown (2001) 
Hutchinson 
and Waters 
(1987) 
Methodology 
To evaluate the teaching 
an learning technique 
used in the developed 
material 
14 1 Hutchinson 
and Waters 
(1987) 
To evaluate the setting of 
the developed material 
15 1 Brown (2001) 
Hutchinson 
and Waters 
(1987) 
 
Table 4. The Open-ended Questions for Reviewing Materials 
No. Goal Question 
1. To know the general opinion 
toward the materials 
In general, what is your opinion about 
the developed materials? 
2. To know the feedback of the 
materials. 
What are the weaknesses of the 
developed materials? 
3. To get input and suggestion to 
revise the materials. 
What are your suggestions to improve 
the materials? 
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APPENDIX D 
The Result of the Need Analysis and the Materials Evaluation 
A. The result of the Needs Analysis 
Table 5. The result of the needs analysis 
No Statements Options Total Percentage Explanation 
1. The students need 
to learn English 
because …. 
a. they want to pass the exam 19 35.8% The student(s) who chose 
option: 
(a) = 4; (c) = 10; (a & b) = 
6;  
(a & c) = 3; (a, b & c) = 6 
(c & d) = 1 
b. they want to make easier 
when they apply for a job  
12 22.6% 
c. they want to master 
English appropriately. 
21 39.6% 
d. they want to be able to 
speak English with native 
speaker. 
1 1.9% 
2. The students 
expect the English 
materials aim to 
make them … 
a. master English vocabulary 
dealing with cooking/chef 
world. 
25 29% 
The student(s) who chose 
option: 
(a) = 7; (a & b) = 1; (a & 
c) = 3; (a, b & g) = 2; (a, 
d, f & g) = 1; (b & g) = 1; 
(a – g) = 4; (a, f & g) = 2; 
(a & f) = 1; (c & f) = 1; (a, 
c & g) = 1; (c, e & g) = 1; 
(a, b, d & g) = 1; (a, c, f & 
g) = 1; (a, e & g) = 1; (f & 
g) = 1 
b. able to use grammar 
appropriately.  
9 10.5% 
c. able to respond daily 
conversation in the 
appropriate context, formal 
or informal occasion. 
10 11.6% 
d. able to differentiate formal 
or informal expressions in 
monolog or dialog. 
6 7% 
e. able to use expressions in 
formal or informal occasion.  
6 7% 
f. able to greet someone, 
introducing oneself and other 
people, asking and 
responding argument, etc. 
12 14% 
g. able to communicate 
orally using simple English 
in daily communication.  
18 21% 
3. Teaching media 
which the students 
most like to be 
used in the 
classroom are  
a. manuals 14 28% The student(s) who chose 
option: 
(a) = 4; (b) = 6; (c) = 1; (d) 
= 5; (f) = 1; (a & b) = 4; (a 
& c) = 1; (a & d) = 3; (b & 
c ) = 1; (b & d) = 2; (d & 
b. English instructions 15 30% 
c. technical terms which are 
used in cooking. 
5 10% 
d. picture  13 26% 
e. magazines/newspaper  2 4% 
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f. Lainnya: 
1 2% 
e) = 1; (a – d) = 1; (a – e) 
= 1;  
4. English materials 
which will support 
the students in 
their work-place 
are 
 
a. technical terms in using 
cooking devices.  
23 37.7% 
The student(s) who chose 
option: 
(a) = 8; (c) = 1; (d) = 7; (a 
& c) = 2; (a & d) = 2; (a, b 
& c) = 2; (a – d) = 4; (a, c 
& d) = 5 
b. signs/picture which are 
usually occur in the kitchen.  
6 9.8% 
c. steps in using cooking 
tools.  
14 22.9% 
d. formal dialog which will 
be used in their work-place. 
18 29.5% 
5. Kinds of listening 
inputs which they 
need in English 
class are … 
 
a. authentic 
monologs/dialogs which are 
easily found in the students 
life (cooking program, 
movie, songs, etc.) 
22 38.6% 
The student(s) who chose 
option: 
(a) = 9; (b) = 1; (c) = 2; (d) 
= 1; (e) = 1; (a, b & c) = 1; 
(a & e) = 4; (a, c & e) = 1; 
(b – e) = 1; (a & c) = 2; (a, 
d & e) = 1; (a & d) =1; (a, 
b & e) = 1; (b & d) = 1; (a, 
b, d & e) = 1; (a, c, d & e) 
= 1; (d & e) = 1;  
b. monologs/dialogs which 
are followed by vocabulary. 
6 10.5% 
c. explanations of sentence 
structure which are followed 
by the sample of 
monolog/dialog. 
8 14.0% 
d. monolog/dialog which 
represent daily life context 
but it has been made up to 
meet the students’ need. 
9 15.8% 
e. monolog/dialog which are 
completed with pictures. 
12 21.1% 
6. The length of the 
listening input 
which meet the 
students’ are …. 
a. 200- 250 words 19 57.6% The student(s) who chose 
option: 
(a) = 19; (b) = 11; (e) = 3  
b. 250- 300 words 11 33.3% 
c. 300- 350 words 0 0 
d. 350-400 words 0 0 
e. <200 words 3 9.1% 
7. Kinds of speaking 
inputs which they 
need in English 
class are … 
 
a. authentic monologs/ 
dialogs  
14 25.9% 
The student(s) who chose 
option: 
(a) = 3; (d) = 2; (e) = 1; (f) 
= 6; (a & b) = 1; (a & d) = 
2; (a & f) = 4; (b & d) = 1; 
(d & f) = 3; (a, c, e & f) = 
1; (a, e & f) = 1; (d, e & f) 
= 1; (a, d & e) = 1 
b. monolog/dialog which are 
followed by difficult words.  
2 3.7% 
c. the descriptions of the 
content of the 
monolog/dialog 
1 1.9% 
d. the explanations of the 
sentence structure and/or 
8 14.8% 
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expressions which will be 
learnt in the monolog/dialog 
e. monolog/dialog which are 
completed with pictures.  
10 18.5% 
f. monolog/dialog which 
represent the students’ daily 
life context which have been 
made up to meet the 
students’ need.  
19 35.2% 
8. The length of the 
speaking input 
which meet the 
students’ are …. 
a. 200- 250 words 20 64.6% The student(s) who chose 
option: 
(a) = 20; (b) = 7; (c) = 1; 
(e) = 3 
b. 250- 300 words 7 22.9% 
c. 300- 350 words 1 3.2% 
d. 350-400 words 0 0 
e. <200 words 3 9.7% 
9. Kinds of reading 
inputs which they 
need in English 
class are … 
 
a. authentic text which are 
easily found in the students’ 
daily life (label, menu, 
receipt, etc.)  
16 30.2% 
The student(s) who chose 
option: 
(a) = 7; (b) = 5; (d) = 2; (e) 
= 1; (a & b) = 2; (b & c) = 
2; (b & d) = 1; (a & c) = 1; 
(a, b & d) = 1; (a, c & d) = 
1; (a, c & e) = 1; (a, b & e) 
= 1; (a, b & c) = 1; (b, c & 
e) = 1 
b. the text which represent 
the students’ daily life 
context which have been 
made up to meet the 
students’ need. 
17 32.1% 
c. texts which are followed 
by vocabulary.  
7 13.2% 
d. the explanations of the 
sentence structure dealing 
with the topic.  
5 9.4% 
e. texts which are completed 
with pictures. 
8 15.1% 
10. The length of the 
reading input 
which meet the 
students’ are …. 
a. 200- 250 words 14 45.2% The student(s) who chose 
option: 
(a) = 14; (b) = 6; (c) = 8; 
(e) = 3 
b. 250- 300 words 6 19.4% 
c. 300- 350 words 8 25.8% 
d. 350-400 words 0 0 
e. <200 words 3 9.7% 
11. Kinds of writing 
inputs which they 
need in English 
class are … 
 
a. sample of text which will 
be learned. 
11 24.4% 
The student(s) who chose 
option: 
(a) = 3; (b) = 6; (c) = 9  b. vocabulary which will be 
used in the text. 
13 28.9% 
c. the explanations of the 
sentence structure which will 21 46.7% 
86 
 
 
 
be used in the text.  
12. The length of the 
writing input 
which meet the 
students’ are …. 
a. 200- 250 words 17 54.8% The student(s) who chose 
option: 
(a) = 17; (b) = 4; (c) = 8; 
(e) = 2 
b. 250- 300 words 4 12.9% 
c. 300- 350 words 8 25.8% 
d. 350-400 words 0 0 
e. <200 words 2 6.5% 
13. Kinds of topic 
which the students 
want are 
a. dealing with daily life 21 36.8% The student(s) who chose 
option: 
(a) = 5; (c) = 7; (a, b & d) 
= 5; (a & c) = 10; (b & c) 
= 2; (c & d) = 1; (a – d) = 
1  
b. science and technology 8 14% 
c. dealing with cooking 
world 
26 45.6% 
d. issue or current news 2 3.5% 
14. In the listening 
activity, the 
students prefer to 
do …  
a. identify keywords which 
will occur in the recorded 
monolog/dialog  
22 50% 
The student(s) who chose 
option: 
(a) = 10; (b) = 3; (c) = 1; 
(e) = 2; (f) = 1; (a & b) = 
7; (a & c) = 2; (a & e) = 1; 
(a & f) = 1; (a & d) = 1; (c 
& e) = 1; (a, c & f) = 1 
b. identify places and people 
mastering cooking in the 
monolog/dialog.  
10 22.7% 
c. identify the expressions in 
the monolog/dialog.  
4 9.1% 
d. identify sentence structure 
in the monolog/dialog.  
1 2.3% 
e. complete blank 
expressions orally in the 
monolog/dialog. 
4 9.1% 
f. write and complete blank 
expressions based on the 
monolog/dialog. 
3 6.8% 
15. In the speaking 
activity, the 
students prefer to 
… 
a. practice the dialog with 
their partner in front of the 
class.  
9 19.6% 
The student(s) who chose 
option: 
(a) = 2; (b) = 3; (c) = 9; (d) 
= 3; (a & b) = 2; (a & d) = 
3; (c & d) = 6; (a, c & d) = 
1; (a – d) = 1 
b. do role play 6 13% 
c. sharing information with 
their friends in a group.  
17 37% 
d. discuss certain topic  14 30.4% 
16. In the reading 
activity, the 
students prefer to 
do … 
a. read the text loudly with 
the appropriate pronunciation 
and intonation.  
14 25.5% 
The student(s) who chose 
option: 
(a) = 5; (b) = 8; (d) = 2; (a 
& b) = 2; (a & e) = 2; (b & 
d) = 1; (d & e) = 1; (a, b, d 
b. discuss the content of a 
text in pair.  
19 34.5% 
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c. discuss the content of a 
text in small group.   
1 1.9% 
& e) = 1; (b, d & e) 2; (b c 
& d) = 1; (a, b & d) = 1 
d. analyze the meaning of 
some difficult words and the 
use in the appropriate 
context.   
12 21.9% 
e. analyze the meanings of 
some expressions and the use 
in the appropriate context.  
9 16.4% 
17. In the writing 
activity, the 
students prefer to 
… 
a. complete a blank sentence 
using the appropriate word.  
15 26.8% 
The student(s) who chose 
option: 
(a) = 5; (b) = 1; (c) = 2; (e) 
= 3; (f) = 2; (a & b) = 2; (a 
& c) = 1; (a & e) = 1; (b & 
c ) = 2; (b & e) = 1; (c & e) 
1; (c & g) 1; (d & g) = 1; 
(a, b & g) = 2; (a, c & g) = 
1; (a, c & d) = 2; (e, f & g) 
= 1 
b. arrange jumbled sentences 
into a good paragraph.  
10 17.9% 
c. identify and fix the 
mistakes in a sentence.  
11 19.6% 
d. identify wrong 
punctuation in a text.  
4 7.1% 
e. write a text which is 
similar to the model 
provided earlier.  
6 10.7% 
f. decide and write an 
authentic text on the 
student’s own.  
1 1.8% 
g. write a text using the 
correct grammar.  
9 16.1% 
18. In improving the 
students’ 
vocabulary, the 
students prefer 
activities like …  
a. match the English words 
with their meanings which 
have been provided by the 
teacher. 
16 26.7% 
The student(s) who chose 
option: 
(a) = 2; (b) = 7; (f) = 2; (a 
& c) = 2; (a & d) = 1; (a & 
f) = 4; (b & f) = 1; (d & e) 
= 1; (e & f) = 1; (a, b & f) 
= 1; (a, b & e) = 2; (a, b, d 
& f) = 1; (c, e & f) = 1; (a 
– c) = 1; (a – d) = 1; (a, e 
& f) = 1 
b. find the meanings of some 
difficult English words based 
in the context.  
15 25% 
c. completing sentences/ 
paragraph with the provided 
words.  
6 10% 
d. complete a sentence/ 
paragraph using the students’ 
word based on their 
background knowledge.  
4 6.7% 
e. identify a group of words 
based on the learned 
grammar.  
6 10% 
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f. pronounce some words 
appropriately after their 
teacher.  
13 21.7% 
19. To measure the 
students’ grammar 
mastery, the 
students prefer 
activity like  … 
a. identifying mistakes of the 
sentence structure.  
9 23.7% 
The student(s) who chose 
option: 
(a) = 6; (b) = 6; (c) = 12; 
(a & b) = q; (b & c) = 3; (a 
& c) = 1; (a – c) = 1 
b. correct the mistakes of a 
sentence.  
11 28.9% 
c. writing sentence based on 
the formula which have been 
learned earlier.  
18 47.4% 
20. In the English 
teaching-learning 
process in the 
classroom, the 
students prefer …  
a. doing the assignment 
individually.  
11 24% 
The student(s) who chose 
option: 
(a) = 4; (b) = 4; (c) = 8; (a 
& b) = 4; (a & c) = 2; (b & 
c) = 7; ( a – c) = 1 
b. discussing and doing the 
assignment in pair.  
17 37% 
c. discussing and doing the 
assignment in a small group.  
18 39.1% 
21. In the English 
teaching-learning 
process in the 
classroom, the 
students prefer if 
the teacher …  
a. walks around to observe 
the students in doing the 
assignment. 
8 14% 
The student(s) who chose 
option: 
(b) = 11; (c) = 1; (a & b) = 
3; (b & c) = 2; (c & d) 1; (e 
& f) = 1; (a b & d) = 4; (b, 
c & d) = 2; (b & e) = 2; (b 
& d) = 3  
b. gives example of certain 
assignment before he/she 
asks the students to do it.  
28 49.1% 
c. gives feedback when the 
students find a difficulty in 
doing the assignment.   
6 10.5% 
d. discussing the students’ 
assignment.  
11 19.3% 
e. gives comments toward 
the students’ assignment.  
3 5.3% 
f. 1 1.8% 
22. In the teaching 
learning process, 
the students prefer 
that they are …  
a. as a participant. 15 37.5% The student(s) who chose 
option: 
(a) = 7; (b) = 4; (c) = 12; 
(a & b)= 2; (a & c) = 4; (a, 
b & c) = 1 
b. as a listener 7 17.5% 
c. as a problem solver. 
18 45% 
23. In the students’ 
work-place, they 
probably will use 
English in the form 
of …  
a. oral 8 24.2% The student(s) who chose 
option: 
(a) = 6; (b) = 3; (c) = 20; 
(a & c) = 2 
b. written 3 9.1% 
c. oral and written 
22 66.7% 
24. Kinds of English 
texts which will be 
a. menus, brochures, leaflets, 
catalogs, memos, etc.  
15 30.6% 
The student(s) who chose 
option: 
89 
 
 
 
found by the 
students are … 
b. receipts. 19 38.8% (a) = 4; (b) = 9; (c) = 4; (d) 
= 2; (e) = 1; (a & b) = 4; (a 
& d) = 1; (a b & d) = 3; (a 
– d) = 2 
c. manuals of cooking 
utensils. 
6 12.2% 
d. oral media, such as oral 
announcement, voice-mail, 
etc.  
8 16.3% 
e.  1 2% 
25. The students will 
use English in … 
a. national/international 
restaurants 
21 70% 
The student(s) who chose 
option: 
(a) = 21; (b) = 7; (c) = 2 b. national/international 
hotels. 
7 23.3% 
c. anywhere where they find 
foreigners 
2 6.7% 
 
  
90 
 
 
 
 
B. The result of the Experts judgment 
Table 6. The evaluation of the Experts 
No. Aspects Evaluation 
UNIT 1 
1. Title The title is less interesting. 
2. Objective 
of the 
study 
The objectives of the study need to be revised in the grammar used 
in the statements. 
3. Task 1 The task is good and does not need any revision. 
4. Task 2 The task is good and does not need any revision. 
5. Task 3 The task is good and does not need any revision. 
6. Task 4 This section should be named as Remember or Notice instead of 
Task 4. 
7. Task 5 The task is good and does not need any revision except the ordinal. 
8. Task 6 The task is good and does not need any revision except the ordinal. 
9. Task 7 The task is good and does not need any revision except the ordinal. 
10. Task 8 The task is good and does not need any revision except the ordinal. 
11. Task 9 There is some mistake in the grammar in question No.5 
 Task 10 The task is good and does not need any revision except the ordinal. 
12. Task 11 There must be an explanation about Finding Main Idea before Task 
11. 
However, the task is good and does not need any revision except 
the ordinal. 
13. Task 12 The task is good and does not need any revision except the ordinal. 
14. Task 13 The task is good and does not need any revision except the ordinal. 
15. Task 14 This section should be named as Remember or Notice instead of 
Task 14. 
16. Task 15 The task is good and does not need any revision except the ordinal. 
17. Task 16 The task is good and does not need any revision except the ordinal. 
18. Task 17 There are some grammar mistakes in the Instruction. 
19. Task 18 There are some grammar mistakes in the instruction. 
   
UNIT 2 
1. Title The punctuation must be a period instead of the exclamation 
marks. Also, the title is less interesting. 
2. Objective 
of the 
study 
The objectives of the study are good and do not need any revision. 
3. Task 1 There is a grammar mistake in question No.1 
4. Task 2 The task is good and does not need any revision. 
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5. Task 3 The task is good and does not need any revision. 
6. Task 4 The task is good and does not need any revision. 
7. Task 5 The task is good and does not need any revision. 
8. Task 6 This section should be named as Remember or Notice instead of 
Task 6.  
9. Task 7 The task is good and does not need any revision except the ordinal. 
10. Task 8 The task is good and does not need any revision except the ordinal. 
11. Task 9 There must be examples about Expressions which can be used 
before Task 9. 
However, the task is good and does not need any revision except 
the ordinal. 
 Task 10 The task is good and does not need any revision except the ordinal. 
12. Task 11 The task is good and does not need any revision except the ordinal. 
13. Task 12 The task is good and does not need any revision except the ordinal. 
14. Task 13 This section should be named as Remember or Notice instead of 
Task 13.  
15. Task 14 The task is good and does not need any revision except the ordinal. 
16. Task 15 The task is good and does not need any revision except the ordinal. 
17. Task 16 There must be an explanation about Memo before Task 16. 
However, the task is good and does not need any revision except 
the ordinal. 
18. Task 17 The section should be exchanged with Task 16. 
19. Task 18 The task is good and does not need any revision except the ordinal. 
20. Task 19 The task is good and does not need any revision except the ordinal. 
21. Task 20 The task is good and does not need any revision except the ordinal. 
   
UNIT 3 
1. Title The title is less interesting. 
2. Objective 
of the 
study 
The objectives of the study are good and do not need any revision. 
3. Task 1 The task is good and does not need any revision. 
4. Task 2 The task is good and does not need any revision. 
5. Task 3 The task is good and does not need any revision. 
6. Task 4 This section should be named as Remember or Notice instead of 
Task 4.  
7. Task 5 The task is good and does not need any revision except the ordinal. 
8. Task 6 The task is good and does not need any revision except the ordinal. 
9. Task 7 This section should be named as Remember or Notice instead of 
Task 7.  
10. Task 8 The task is good and does not need any revision except the ordinal. 
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11. Task 9 The task is good and does not need any revision except the ordinal. 
 Task 10 The task is good and does not need any revision except the ordinal. 
12. Task 11 The task is good and does not need any revision except the ordinal. 
13. Task 12 The task is good and does not need any revision except the ordinal. 
14. Task 13 The task is good and does not need any revision except the ordinal. 
15. Task 14 There must be an explanation about generic structure of a 
procedure text before Task 14. 
However, the task is good and does not need any revision except 
the ordinal. 
16. Task 15 The task is good and does not need any revision except the ordinal. 
17. Task 16 The task is good and does not need any revision except the ordinal. 
18. Task 17 This section should be named as Remember or Notice instead of 
Task 17.  
19. Task 18 The task is good and does not need any revision except the ordinal. 
20. Task 19 The task is good and does not need any revision except the ordinal. 
21. Task 20 The task is good and does not need any revision except the ordinal. 
   
UNIT 4 
1. Title The punctuation must be a period instead of the exclamation 
marks. Also, the title is less interesting. 
2. Objective 
of the 
study 
The objectives of the study are good and do not need any revision. 
3. Task 1 The task is good and does not need any revision. 
4. Task 2 The task is good and does not need any revision. 
5. Task 3 The task is good and does not need any revision. 
6. Task 4 The task is good and does not need any revision. 
7. Task 5 The task is good and does not need any revision. 
8. Task 6 This section should be named as Remember or Notice instead of 
Task 6. Also the explanation should be in a box. 
9. Task 7 The task is good and does not need any revision except the ordinal. 
10. Task 8 The task is good and does not need any revision except the ordinal. 
11. Task 9 The task is good and does not need any revision except the ordinal. 
 Task 10 The task is good and does not need any revision except the ordinal. 
12. Task 11 The task is good and does not need any revision except the ordinal. 
13. Task 12 The task is good and does not need any revision except the ordinal. 
14. Task 13 This section should be named as Remember or Notice instead of 
Task 13. Also the explanation should be in a box. 
15. Task 14 The task is good and does not need any revision except the ordinal. 
16. Task 15 The task is good and does not need any revision except the ordinal. 
17. Task 16 The task is good and does not need any revision except the ordinal. 
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18. Task 17 This section should be named as Remember or Notice instead of 
Task 17. Also the explanation should be in a box. 
19. Task 18 The task is good and does not need any revision except the ordinal. 
20. Task 19 The task is good and does not need any revision except the ordinal. 
21. Task 20 The task is good and does not need any revision except the ordinal. 
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Table 7. The Course Grid of the Materials Design for the Tenth Grade Dtudents of Boga Department Semester 2 
 
COURSE GRID  
ENGLISH FOR BOGA DEPARTMENT 
 
School    : SMK N 4 Yogyakarta 
Grade / Semester  : X / 2 
Level    : Novice 
Standard of Competence : Able to Communicate in English at Novice Level 
Basic Competences  : 
1.5 Explaining present continuous activities. 
1.6 Comprehending memo, simple menu, schedule of public transportation and traffic signs. 
1.7 Comprehending word and foreign technical term as well as simple sentence based on formula. 
1.8 Writing simple invitation. 
Basic 
Competenc
e 
Topic  
Unit 
Title 
Language 
Function 
Input Text 
Language Focus 
Activities Achievement Indicator 
Key 
Vocabular
y 
Key 
Grammar 
1.5 
Explaining 
present 
continuous 
activities 
In the 
kitchen 
I Am 
Cooking 
in the 
Kitchen 
 
-  Asking 
for 
informatio
n 
 
-  
Respondi
ng to 
questions. 
 
-  
Listening: 
recorded 
dialogue 
about doing 
activities 
 
Speaking:  
dialogue 
about doing 
activities  
 
Grilling, 
stirring, 
baking, 
washing, 
etc. 
 
 (specific 
terms about 
cooking) 
Present 
continuous 
tense 
Listening: 
- Finding the meanings of the difficult 
words which will be used in the recorded 
dialogue and then ask the students to 
pronounce after their teacher. 
- Listening to a dialogue and answering 
questions. 
- Matching pictures with the correct 
expression in the recording. 
- Studying a dialogue and answering 
questions based on the provided 
- Students are able to give 
and ask for information 
using the correct 
expressions. 
- Students are able to 
describe present 
continuous activities 
using the correct 
expressions. 
- Students are able to 
describe one’s activities. 
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Describin
g present 
continuou
s 
activities 
 
 
Reading: 
text about 
doing 
continuous 
activities  
 
Writing: 
Write 
activities. 
dialogue. 
 
Speaking: 
- Studying expressions 
- Reading a dialogue and answering 
questions. 
- Completing dialogues with the correct 
expressions. 
- Making a dialogue based on (a) given 
situation(s) and acting it out. 
 
Reading: 
- Reading a text and answering questions. 
- Finding the meanings of some words 
based on the context. 
- Finding the main idea from each 
paragraph of the text. 
- Deciding whether the statements are true 
or false based on the previous text. 
 
Writing: 
- Reading a text. 
- Studying present continuous sentences. 
- Filling blank text with continuous form. 
- Describing one’s activities based on 
given pictures using present continuous 
tense. 
- Arranging jumbled sentences into a good 
paragraph. 
- Writing a text using continuous tenses. 
- Students are able to 
write using present 
continuous form. 
1.6. 
Comprehen
ding memo, 
simple 
Signs in 
the 
kitchen, 
menu, and 
Keep 
Clean 
-  Asking 
for 
instructio
ns 
Listening: 
monologue 
dealing 
with 
Wash your 
hand, put a 
side, etc. 
Degree of 
comparison
: 
Cheaper, 
Listening: 
- Finding the meanings of some words 
which will be used in the recorded 
dialogue and ask the students to 
- Students are able to 
understand the signs 
which they will find in 
the kitchen.  
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menu, 
schedule of 
public 
transportati
on and 
traffic 
signs. 
receipt in 
a 
restaurant 
 
-  Giving 
instructio
ns 
provided 
signs. 
 
Speaking:  
dialogue 
about how 
to make 
smoothies. 
 
Reading: 
menu 
 
Writing: 
memo 
more 
expensive, 
the most 
expensive, 
the 
cheapest. 
pronounce after their teacher. 
- Listening to a monologue about the 
meanings of signs in the kitchen. 
- Watching a video clip about how to give 
instructions in the kitchen deciding 
whether the provided expressions occur 
in the video clip or not. 
- Watching the video clip again and 
answering questions  
 
Speaking: 
- Studying expressions 
- Reading a dialogue and answering 
questions. 
- Completing dialogues with the correct 
expressions. 
- Arranging jumbled sentences into a good 
dialogue and acting it out. 
- Making a dialogue based on (a) given 
situation(s) and acting it out. 
 
Reading: 
- Studying menu and answering questions. 
- Deciding whether the statements are true 
or false. 
- Studying an explanation about degree of 
comparison 
- Observing menu and answering 
questions. 
 
Writing: 
- Studying a memo 
- Answering questions based on the 
memo. 
- Students are able to give 
simple instructions 
using the correct 
expressions. 
- Students are able to 
understand menus. 
- The students are able to 
make memos. 
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- Studying an explanation about a memo. 
- Observing a memo and answering 
questions. 
- Arranging jumbled parts into a good 
memo. 
- Writing a memo. 
1.7. 
Comprehen
ding word 
and foreign 
technical 
term as 
well as 
simple 
sentence 
based on 
formula. 
Cooking 
Tools 
I Prefer 
Juice 
than 
Iced 
Tea? 
- Asking 
for 
informatio
n about 
what 
someone 
prefer to 
choose. 
- Giving 
informatio
n about 
preference 
between 
two 
options. 
- Asking 
for 
clarificati
ons 
- Giving 
clarificati
ons 
Listening: 
dialogue 
about 
asking 
for/giving 
clarificatio
n 
 
Speaking:  
dialogue 
about 
asking 
for/giving 
clarificatio
n  
 
Reading: 
procedure 
text 
 
Writing:  
Procedure 
text about 
how to 
make a dish 
Reported 
Speech: 
- She said 
that …. 
- He said 
that …  
- They 
said you 
have to 
… 
Imperative 
sentence 
 
Transitiona
l markers 
Listening: 
- Finding the meanings of the difficult 
words which will be used in the recorded 
dialogue. 
- Listening to a dialogue and answering 
questions. 
- Studying an explanation about 
expressing preference. 
- Listening to a monologue and put a 
check on the preferred food/drinks based 
on the monologue. 
 
Speaking: 
- Studying expressions 
- Reading a dialogue and answering 
questions. 
- Completing dialogues with the correct 
expressions. 
- Arranging jumbled expressions and 
acting it out. 
- Making a dialogue based on (a) given 
situation(s) and acting it out. 
 
Reading: 
- Reading a text and answering questions. 
- Finding the meanings of some words 
based on the context. 
- Finding the main idea from each 
- Students are able to 
understand how to give 
and ask for clarifications 
using correct 
expression. 
- The students are able to 
ask for and give 
clarifications 
- The students are able to 
understand procedure 
text, the use of 
imperative and 
transitional markers. 
- The students are able to 
write procedure text 
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paragraph of the text. 
- Deciding whether the statements are true 
or false based on the previous text. 
 
Writing: 
- Reading a text containing Conditional 
Type 1 formula 
- Studying the conditional sentence type 
1. 
- Filling blank with the appropriate form 
of conditional sentence type 1 
- Arranging jumbled sentences into a good 
paragraph. 
- Writing a text using conditional sentence 
type 1. 
1.8. Writing 
simple 
invitation 
Cooking 
Party 
Can You 
Come to 
My 
Cooking 
Party? 
-  Inviting 
someone 
-  
Listening: 
recorded 
dialogue 
about 
inviting 
someone. 
 
Speaking: 
dialogue 
about 
having a 
party. 
 
Reading: 
e-mail 
about 
inviting 
someone to 
a party 
Party, dress 
code, etc. 
Would you 
like to 
come to my 
cooking 
party? 
 
Will you 
come to my 
party? 
 
 
Listening: 
- Finding the meanings of the difficult 
words which will be used in the recorded 
dialogue. 
- Listening to a dialogue and answering 
questions. 
- Listening to the dialogue again and 
deciding whether the statements are true 
or false. 
- Studying a dialogue and answering 
questions based on the provided 
dialogue. 
 
Speaking: 
- Studying expressions 
- Reading a dialogue and answering 
questions. 
- Completing dialogues with the correct 
expressions. 
- The students are able to 
understand how to invite 
someone using the 
appropriate expressions. 
- The students are able to 
invite someone using 
the appropriate 
expressions. 
- The students are able to 
comprehend an 
invitation letter. 
- The students are able to 
write invitation letters. 
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Speaking: 
Cooking 
Party 
invitation. 
- Arranging jumbled expressions into a 
good dialogue and acting it out 
- Making a dialogue based on (a) given 
situation(s) and acting it out. 
 
Reading: 
- Finding the meanings of some words 
which will be used in the invitation 
letter. 
- Reading a formal invitation letter and 
answering questions. 
- Deciding whether the statements are true 
or false based on the previous text. 
- Studying the generic feature of a formal 
invitation letter. 
 
Writing: 
- Studying an informal invitation letter 
and answering questions. 
- Studying the generic feature of informal 
invitation letters. 
- Filling blank invitation with the 
appropriate word/sentence. 
- Arranging jumbled sentences into a good 
paragraph. 
- Making an informal invitation letter 
based on the given situation. 
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KEY TO PRONUNCIATION
nv
adj
adv
conj
: noun (kata benda)
: verb (kata kerja)
: adjective (kata sifat)
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Unit
1
Fun Cooking English
A. Let’s Start
1
I’m Cooking
in the Kitchen.
Task 1
Study the pictures below and discuss what they are doing
with your friend next to you.
In your daily life, you will meet many people and involved in
a conversation. Sometimes, you need to tell what people is doing. 
Do you know how to tell it in the appropriate expressions? Learn
those expressions in this chapter and you will be able to tell it correctly.
 
retrieved from:http://news.detik.com
 
retrieved from: http://anitanet.staff.ipb.ac.id
 
retrieved from: http://forum.compas.com
Fun Cooking English
B. Let’s Listen and Speak
2
You will find the following words in Task 3. in pairs, find
the meanings of these words in your dictionary and repeat
after your teacher.
Task 2
Task 3
In this section, you will be provided with some pictures. 
Listen to the recording played by your teacher and write
down the expressions under the pictures. Do it individually.
Words Meanings
dough /dəʊ/ (n)
garnish /gA.nɪS/ (v)
knead /ni:d/ (v)  
s
sprinkle /sprɪN.kl/ (v)
tir /stɜ:r / (v)
taste /teɪst/ (v)
1. 2. 3.
6.5.4.
............................................... ............................................... ...............................................
............................................... ............................................... ...............................................
...................................................................
...................................................................
...................................................................
...................................................................
...................................................................
...................................................................
Task 4
3
Study the following expressions with your friend next to
you.
Do you still remember:
• how to ask for information?
• how to give information?
Here are some expressions you use to ask and give information.
If you want to ask what someone is doing, you can use the following expression:
- What are you doing?
- What is she doing?
In responding to the those questions, we can use the following expression:
- I am washing the dishes.
- She is chopping the onions.
Task 5
Expressions √
√
X
..........
..........
..........
..........
..........
...........
..........
..........
..........
..........
..........
..........
1. The girl is complaining the dish.
2. The housewife is out for dinner.
3. The man is a chef.
4. The man is the girl’s father.
5. The pizza the man cook is salty an burned.
6. Pumpkin in pizza is a perfect match.
Listen to the dialogue played by your teacher. Put a tick ( )
if the statement is true and cross (X) if the statement is false
√
4Questions.
1. 
2. 
3. 
4. Is pumpkin suitable for the dish cooked by the man?
5. What kind of dish do they eat for the dinner, at last?
6. Where does  the conversation 
What kind of dish does the man cook?
Does the dish taste delicious? Give the evidence.
Why doesn’t the mother cook for the dinner?
probably take place?
Father  : Oh, well, well, that's just part of my own adaptation to the recipe. I added some 
   pumpkin.
Daughter : Oh, not another one of your surprises. Pumpkin (9) doesn’t go on pizza!
Father : Well, okay, well, so what? Uh, what do we do now?
Daughter : Well, (10) how about some cold sereal?  You can't mess up on that, Dad.
 : Time to eat!Father
 : Coming. Oh, (1) I’m starving. [Good, good.] Oh yuck! What's that?Daughter
 : Ah, now don't complain!Father
: But what is it, and where is mom?Daughter
 : Now, mom put me in charge of dinner because (2) she’s not feeling well tonight.Father
: But what is it? And that smell!Daughter
 : It's (3) pizza. I just followed (4) an old family recipe here, and . . .Father
: Let me see that . . . Oh, Dad. [What?] (6) you’re missing a page!Daughter
: Oh, uh, well, uh . . . well I couldn't find the second page of the recipe, but don't
  worry. I have plenty of experience around the house. Plenty of experience cooking.
Father
: That's not what mom says.Daughter
Father : Well, wait, wait, here let me try a piece first. Here, let me, let me cool this off 
  here. Ohhh, yeah. Oh, (7) this is a great stuff.
Daughter : Yeah right. Why are you making that face?
Father  : Well, well, it's just, just a little rich for me. That's all.
Daughter : Let me try it Dad. Uh. Dad. You put (8) a little too much salt in it and besides it's 
  burned. [Well . . . ] And what's that?
Listen again the recording played by your teacher. After that, 
answer the questions that follow.
Task 6
Listen again the recording in Task 5. After that, fill in the 
blanks below with the expressions used in the recording.
After that, act it out with your partner.
Task 7
5C. Let’s Read and Write
With your friend next to you, make a dialogue based on 
the given situation below. Choose one of the following 
situations. Then, act it out in front of your classmates.
In your own, read the text below. It tells you about people’s
activity. After that, answer the questions that follow.
Task 8
Task 9
Quick French Toast
       I am Carol. Yesterday, I made up my room. I found my recipe collection. I opened it and
there are many recipes here. Inside this recipe book there is a simple recipe. Not only simple,
but you do not need much time to make it. It is only 10 minutes long. I always make it when 
I have a free time. Let’s call it a French Toast. It is like a usual toast but we toast the bread on 
a hot frying pan instead of using a toaster. Before you start making it, you need to prepare
the stuffs.
       First, make sure you have an egg, a half  cup of milk, cinnamon, butter, and of course 
bread. After you prepare those things, you can start to toast the bread. Put the butter in a 
warm frying pan on medium fire stove. While you waiting for the butter to melt, you can 
prepare the egg, the milk and add a dash of cinnamon. Put them in a bowl and beat them 
together with a fork. After the mixture is ready,  dip the bread into the mixture. Make sure 
that the both sides is dipped in the mixture. After the butter melts you can put one side of 
the bread into the frying pan.
       When you are waiting for the bread to turn into golden, you can prepare blueberry 
. compôte When the both sides of the bread is golden, you can lift the bread. Smear the 
blueberry compôte on the toast. Put it on a plate. And, voila! The french toast is ready to 
serve. You can eat it with a glass of milk or smoothie.
Situation:
1. You and your friend visit a cooking exhibition. You and your friend take turn to ask what
    the cook is doing.
2. You and your friend attend a cooking utensils demo. You and your friend take turn to
    ask what they are doing.
6Questions:
1. What is the writer’s favorite food?
2. What are the ingredients of the writer’s favorite food?
3. How do the writer make her/his favorite food?
4. When do the writer make the comp te?
5. What beverage can be serve together with the toast?
ô
...................................................................................................................................
...................................................................................................................................
...................................................................................................................................
Paragraph 1:
Paragraph 2:
Paragraph 3:
Read again the text in Task 11 then find the meaning of 
these words based on the text. You may use your dictionary 
if necessary. Do it with your friend next to you.
Task 10
Read again the text in Task 11 and find the main idea from
each paragraph.Task 11
: 
: 
: 
: 
: 
: 
: 
: 
: 
: 
: 
: . ..
....................................
....................................
....................................
....................................
....................................
....................................
....................................
....................................
....................................
....................................
....................................
.................................
: ....................................
toast /təʊst/ (n)
stuff /stʌf/  (n)
dash /dæʃ/ (adj)
cinnamon /sɪn.ə.mən/ (n)
toast 
melt /melt/ (v)
beat /bit/ (v)
mixture /mɪks.tʃə r / (n)
dip /dɪp/ (v)
compôte /kɒm.pɒt/ (n) 
smear /smɪə r / (v)
voila /vwAlA  (excl)
smoothie /smu.ði/ (n)
/təʊst/ (v)
/
7Work in pairs. Decide whether the statements below are 
true or false. Write T if the statement is true and F if the
statement is false. Also provide the evidence of your answer.
In this part, you will see a picture of a kitchen. Study the 
picture and then label it and write the Indonesian translation 
of each word.
Task 13
Task 12
Statements
1. The writer browse the internet and found 
    many recipes.
2. The writer’s favorite food does not need  a 
    long time to cook.
3. We need a half cup of cinnamon to make 
    the toast.
4. The writer dip the bread after the bread
     is cooked.
5. We can make blueberry compote while 
    we are waiting for the bread to cooked.
6. The writer like to eat the toast together
     with a glass of milk.
T/F
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
Evidence
8In pairs, study the explanation below.Task 14
1. Kitchen
2. fridge
3. cooker
4. toaster
5. cupboard
6. table
7. chair
8. spoon
: ............................................
: 
: 
: 
: 
: 
: 
: 
............................................
............................................
............................................
............................................
............................................
............................................
............................................
9. fork
10. knife
11. cup
12. plate
13. dish
14. pan
15. eggs
16. bread
: 
: 
: 
: 
: 
: .
: 
: 
............................................
............................................
............................................
............................................
............................................
............................................
............................................
............................................
Describing Location Using There is .... / There are .....
Pattern
Singular Plural
Countable
Affirmative
Negative
Interrogative
1. There is a stove in the
    kitchen.
2. There is a whisk on the table.
1. There are two stoves in the
    kitchen.
2. There are three whisks on
    the table.
1. There is no stove in the
    kitchen.
2. There is no whisks on the
    table.
1. There are no jstoves in the
    kitchen.
2. There are no whisks on the
    table.
1. Is there a stove in the kitchen?
(+)  Yes, there is
(- )  No, there is not
(- )  No, there isn’t.
2. Is there a whisk on the table?
1. Are there stoves in the kitchen?
(+)  Yes, there are
(- )  No, there are not.
(- )  No, there aren’t.
2. Are there whisks on the table?
9Notes:
1. For Uncountable Nouns, we use there is ......
Example:
(+)  There is a water on the floor.
(- ) There is no water on the floor.
(? ) Is there water on the floor?
     (+) Yes, there is.
     (- ) No, there is not.
2. How many ...
    How much ....
    Example:
    a. How many garlic should we use?
        You can use four garlic.
    b. How many eggs we use to make an omelette?
        We can use two eggs.
    c. How much salt should we add?
       You can add a pinch of salt.
    d. How much flour we use to make this cake?
        You can use a cup of flour for this small cake.
Contraction:
Affirmative
There is ...
There are ...
Negative
There is not ... / There isn’t
There are not ... / There aren’t
Work in pairs, decide whether the statements below using
There is ... or There are ... . Number one has been done as
an example.
Task 15
1.                There are             four tomatoes in the basket.
2. ............................................... a glass of water on the table.
3. ............................................... a pan in the sink.
4. ............................................... two pumpkins in the fridge.
5. ............................................... a spoonful of sugar in the bowl.
10
1.
2.
3.
4.
5.
6. 
7. 
 There is a kitchen in Laila’s house.
 
 
 
 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
Individually, observe again the picture in Task 12 and 
describe the location using There is ... / There are .... Write 
them down in the box below. Number one has been done 
as an example.
Task 16
6. 
7. ............................................... three carrots in the basket inside the fridge.
8. ............................................... a teaspoon of pepper.
9. ............................................... two fish in the bucket.
10. ............................................. a pinch of salt on the floor.
............................................... some eggs in the egg-holder.
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D. Let’s Get More Practice
E. Let’s Review
Make a role play. Follow the instruction below.
Individually, find a picture of a kitchen set from magazine, 
newspaper or internet. describe the setting of the kitchen. 
Write them down in the box below.
Task 17
Task 18
Glue the picture here.
W
ri
te
 t
h
e 
d
es
cr
ip
ti
o
n
 h
er
e
Suppose, you and your friend is visiting a demo of making traditional foods.
In group of three, make a conversation which explains the activity which is 
happening in the demo. One of you become the guide, while the two of you 
become the visitors. The guide must explain what the visitors’ ask.
Instruction: 
12
F. Let’s Reflect
G. Let’s Summarize
How much improvement have you made after learning English in this unit? 
Write down your reflection in the provided space below. Put a tick (√) in the 
right column to indicate how much you have learned. 
Very much Much LittleAspects
Understanding simple conversations.
Participating in simple conversations.
Understanding present continuous tense.
Using indicators there is ... / there are ... .
Vocabulary
Do you still remember:
• how to ask for information?
• how to give information?
Here are some expressions you use to ask and give information.
If you want to ask what someone is doing, you can use the following expression:
- What are you doing?
- What is she doing?
In responding to the those questions, we can use the following expression:
- I am washing the dishes.
- She is chopping the onions.
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Describing Location Using There is .... / There are .....
Pattern
Singular Plural
Countable
Affirmative
Negative
Interrogative
1. There is a stove in the
    kitchen.
2. There is a whisk on the table.
1. There are two stoves in the
    kitchen.
2. There are three whisks on
    the table.
1. There is no stove in the
    kitchen.
2. There is no whisks on the
    table.
1. There are no jstoves in the
    kitchen.
2. There are no whisks on the
    table.
1. Is there a stove in the kitchen?
(+)  Yes, there is
(- )  No, there is not
(- )  No, there isn’t.
2. Is there a whisk on the table?
1. Are there stoves in the kitchen?
(+)  Yes, there are
(- )  No, there are not.
(- )  No, there aren’t.
2. Are there whisks on the table?
Notes:
1. For Uncountable Nouns, we use there is ......
Example:
(+)  There is a water on the floor.
(- ) There is no water on the floor.
(? ) Is there water on the floor?
     (+) Yes, there is.
     (- ) No, there is not.
Contraction:
Affirmative
There is ...
There are ...
Negative
There is not ... / There isn’t
There are not ... / There aren’t
2. How many ...
    How much ....
    Example:
    a. How many garlic should we use?
        You can use four garlic.
    b. How many eggs we use to make an omelette?
        We can use two eggs.
    c. How much salt should we add?
       You can add a pinch of salt.
    d. How much flour we use to make this cake?
        You can use a cup of flour for this small cake.
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H. Refresh Your Mind
Do you know the origin of these stuffs?
1. Salad
2. Sandwich
According to food expert, salad has been familiar since Rome and Greek age. Salad derived from the 
word 'sal' which means salt. People use sal to call this stuff because ancient people use salt to give 
flavor to any dish. Davidson, in Oxford Companion to Food define Salad as a term derived from the 
Latin sal (salt), which yielded the form salata, 'salted things' such as the raw vegetables eaten in 
classical times with a dressing of oil, vinegar or salt. The word turns up in Old French as salade and 
then in late 14th century English as salad or sallet.
th
The name sandwich is found incidentally in the 18  century by John Montagu, an Earl of Sandwich IV. 
Montagu liked playing cards a lot that make him did not have time to eat. He had his servant to bring 
him ham which served between two slices of bread so that he is still able to eat while he is playing cards. 
His friends wanted to order the same dish like what he ordered. After that, people call this dish sandwich.
3. Baguette
Baguette, which people known as France traditional food, actually comes from Vienna, Austria
th
nearly the 19  century. However, this bread is more well known in France as a traditional
bread which the presence in breakfast, lunch and dinner becomes a must.
4. Crepes
People also know that crepe is from France. In fact, it originally comes from Brittany, the North-West
side of France. In United States, people usually order crepes for their desert. While in France, they 
usually eat it for the main course.
5. Pie
Pie is a kind of pastry which is popular in United States. This baked dish is found since Ancient Egypt. 
In Rome-age and middle-age, pie is used as a meat wrapper. Besides meat, people also keep vegetables 
and other stuff in order to keep it moist and able to send abroad. The crust of this pastry is hard and 
solid made of flour, suet, eggs and other stuff. However, in its development, people started to make pie
from the edible stuff. Therefore, the crust can also be eaten.
15
I. Mini Dictionary
beat /bit/ (v)
cinnamon /sɪn.ə.mən/ (n)
compôte /kɒm.pɒt/ (n) 
dash /dæʃ/ (adj)
dip /dɪp/ (v)
dough /dəʊ/ (n)
garnish /gA.nɪS/ (v)
knead /ni:d/ (v)  
melt /melt/ (v)
mixture /mɪks.tʃə r / (n)
smear /smɪə r / (v)
smoothie /smu.ði/ (n)
sprinkle /sprɪN.kl/ (v)
s
stuff /stʌf/  (n)
toast /təʊst/ (n)
voila /vwAlA/ (excl)
tir /stɜ:r / (v)
taste /teɪst/ (v)
: mengocok
: kayu manis
: pasta
: tetes
: membenamkan
: adonan roti
: hiasan
: gilas
: melelehkan
: adonan
: mengoles
: minuman campuran susu dan buah
: menaburkan
: mengaduk
: barang-barang
: mencicipi
: roti panggang
: expresi puas
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Unit
2
A. Let’s Start
Fun Cooking English
Keep Clean!
Have you ever found signs in the kitchen? Do you know the 
meanings of those signs? Have you ever found menus or brochure 
written in English? Do you know understand those menus? Learn 
those in this chapter and you will be able to tell it correctly.
Task 1
Study the pictures below and answer the following questions
about the sign with your friends next to you.
1. Have you ever find this sign?
2. Where will you probably find this sign?
3. Do you know the meaning of this sign?
    Mention it.
17
B. Let’s Listen and Speak
Task 2
Task 3
Listen to the recording played by your teacher. Write 
them down under the picture provided to you.
1. 2. 3.
4. 5. 6.
......................................... ......................................... .........................................
......................................... ......................................... .........................................
You will find the following words in the next monologue.
Find the meaning of these words in your dictionary. You
may discuss your work with your classmate.
Words Meaning
1. rubbish
2. dish
3. glove
4. hairnet
5. wash
6. wear
7. apron
1. 
2. 
3. 
4. 
5. 
6. 
7. ...................................................................
...................................................................
...................................................................
...................................................................
...................................................................
...................................................................
...................................................................
[/rʌb.ɪʃ/]
[/dɪʃ/]
[/glʌv/]
[/heə.net/]
[/wɒʃ/]
[/weə r /]
[/eɪ.prən/]
18
Task 4
Watch and listen to the video about rules in the kitchen
played by your teacher. Decide whether the expressions
below occur in the recording. The listening Transcript is 
in the appendix.
1. Good morning.
2. What are you doing?
3. Keep the station clean.
4. Wash your hand before you cook.
5. Keep the sleeve clean.
6. Get the first pick of vegetable.
7. Thank you.
Task 5
Listen again to the recording played by your teacher.
After that, answer the questions below.
1. What is the man doing?
2. What should the man do in cutting the vegetables according to the girl?
3. How do the girl ask the man to clean the kitchen?
4. What should the man do about his sleeve?
5. What is the mark of a chef?
6. How to get the first pick of the vegetables of the day according to the girl?
Expressions √ X
..........
..........
..........
..........
..........
..........
..........
..........
..........
..........
..........
..........
..........
..........
X
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Task 7
Study the following dialogue and answer the questions
that follow. After that, act it out with your partner in
front of the class.
Task 6 Study the expressions below with your classmates.
Arnold
: Good morning, Sir.
Situation: In a restaurant where there is a new cook. The supervisor shows the new cook
                   around the kitchen.
: This is soup station, where soup is cooked. Next to the soup station there is a sink.
  This sink is for utensils only. In front of the soup station, there is a bread stall. Do 
  you see the sign here? Do you know what it says?
Dani
: Good morning. Welcome to “Saffron”. Today you will have a big day. So, be ready. 
: OK, Sir. What should I do now?
: No, you have to understand the situation of our kitchen first. Let me show you
  around.
Arnold
Dani
: Thank you, Sir.
Arnold
Dani
Do you know the language feature of a sign or command? Pay attention to the 
following explanation. 
Signs or notices usually written using imperative sentences. Have a look at the
example below.
PUT ON YOUR
HAIRNET
1. Imperative
2. Negative
Signs or notices can also use negative form instead of imperative sentences.
It functions as a prohibition. Look at the example below.
DO NOT ENTER
EMPLOYEE ONLY
20
Task 8
In pairs, rearrange the jumbled conversation below. After that,
act it out in front of your classmates.
Arnold
Dani : Fresh bread, Sir. It means only fresh bread stored here.
: Yes, you’re right. We only put fresh bread of the day here. Next to the bread stall
  there is a freezer for meats. Do you know what this sign says? 
: Raw meat only, Sir. It means this freezer is only for raw meats.
: Yes. You’ve learned much. As you said, only raw meat can be stored here.
: Excuse me, Sir. May I ask you something?
: Of course. You have to ask before you work here.
: What is the use of this room?
: Ough yes. It’s not a room actually. It’s a refrigerator to store vegetables, fruits, eggs, 
  cheese, etc. All cooking stuffs except raw meat. You got it?
: Yes, Sir. Thanks.
: One more, after the entrance you will also see a sign. Do you know what sign is it?
Arnold
Dani
: Of course, Sir. It says Apron must be worn. It means that we must wear our apron 
  before we handle the food.
: OK. I guess you have understood all the stuffs here. Congratulation! You can start 
  working, now.
: Thank you so much, Sir.
: Anytime. Go and change your clothes in the wardrobe.
Arnold
Dani
Arnold
Dani
Dani
Arnold
Arnold
Dani
Arnold
Dani
Questions.
1. What is the name of the restaurant>
2. Why should Arnold show Dani around the kitchen?
3. Where do the chef store the raw meat?
4. What sign is on the wall after the entrance?
5. Where does Dani change his clothes?
1. Allright. What sign is this?
2. I think you’re good.
3. Can you help me, Tigor?
4. Wash your hand.
5. Sure. What can I do for you?
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Task 10
Make a dialogue based on the situation below. After that, act
it out with your partner in front of the class.
Situations:
A. Testing the meanings of kitchen signs in job interview.
B. Showing around a new comer in a restaurant’s kitchen.
C. Remind your friends about the rules in the kitchen.
Respond to your friend’s gratitude.
Make sure the new comer have 
understood.
Greet your friend.
Show your friend around the 
kitchen.
Show your friend the refrigerator.
Explain the meaning of the sign.
Explain the asked part and ask 
the meaning of a sign.
Respond your friend’s greeting.
Show your gratitude.
Ask the meaning of the sign near 
the refrigerator.
Ask a part of the kitchen.
Answer the sign being asked.
Respond to your friend’s question 
and shows gratitude.
6. It’s apron must be worn.
7. And this sign?
8. Thanks, I think so, tooo.
9. Hold this picture and check whether I have understood the signs.
11. What about this?
12. Utensils only. It means the sink is only used to wash utensils.
Task 9
In pairs, take turn to have a conversation based on the steps
provided for you. After that. act it out in front of the class.
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C. Let’s Read and Write
Task 11
Task 12
Observe the following menu carefully. After that, answer the
questions that follow.
Observe again the menu in Task 11. After that, decide
whether the statements below are true or false. Write T 
for the true statements or F for the false statements in 
the right column. Also provide the evidence.
Questions:
1. What is the main dish of the menu above?
2. What is the cheapest dish based on the menu above?
3. What is the most expensive dish based on the menu above?
4. What dishes which have the same price?
5. How much does Low Cakrie Pancake cost?
Butter Pancake
Pancake with  Syrup
Pancake with Fruits
Plain Pancake
Pancake with Sugar
Chocolate Pancake
Ice Cream Pancake
Pudding Pancake
Low Calorie Pancake
Kaya Pancake
Pancake with Toppings
Pancake with Fillings
Slices Pancake
Salted Pancake
RM. 4.50
RM. 4.50
RM. 5.00
RM. 2.00
RM. 3.00
RM. 4.50
RM. 5.00
RM. 5.00
RM. 5.50
RM. 3.50
RM. 5.00
RM. 5.00
RM. 1.00
RM. 2.00
Statements T/F Evidence
1. There are fourteen choices in the menu.
2. Plain pancake is the cheapest dish.
3. Pudding Pancake and Low Calorie Pancake
    have the same price.
.......
.......
.......
.......
.......
.......
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Task 13
Study the following explanation with your classmates.
Statements T/F Evidence
4. The most expensive dish is Low Calorie 
    Pancake.
5. Butter Pancake is cheaper than Pancake
    with fruits.
6. Pancake with Toppings is more expensive
    than Pancake with Fillings.
Comparing Things
.......
.......
.......
Comparison is used to compare two or more things. Have a look at the use of the 
comparison below.
Positive Comparative SuperlativeAspect
One to two
syllable
More than
three 
syllable
Exception
- cheap
- sweet
- hot
- warm
- cheaper
- sweeter
- hotter
- warmer
- the cheapest
- the sweetest
- the hottest
- the warmest
- expensive
- beautiful
- important
- delicious
- more expensive
- more beautiful
- more important
- more delicious
- the most expensive
- the most beautiful
- the most important
- the most delicious
- good
- 
- 
- well
- little
- far
- 
many
bad
handsome
- better
- 
- 
- less
- farther
- much
- more handsome
better
worse
- the best
- the 
- the 
- the least
- the farthest
- the most
- the most handsome
best
worst
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Task 14
Observe the following menu and then answer the questions that
follow.  
Questions:
1. What is the main dish of the menu?
2. How much does Deal 3 cost?
3. Is menu Deal 5 more expensive
    than Deal 2?
4. What is the different menu between
    Deal 1 and Deal 6?
5. How much does menu Deal 2 cost?
Task 15
Observe again the menu in Task 14. After that, decide
whether the statements below are true or false. Write T 
for the true statements or F for the false statements in 
the right column. Also provide the evidence.
Statements T/F Evidence
1. The main dish in the menu is pasta.
2. In menu Deal 1, the garlic bread is only an 
    option.
3. The cheapest menu is Deal 5.
.......
.......
.......
.......
.......
.......
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Read the following memo carefully. After that, answer the 
questions that follow.
Memo
To
From
Date
Subject
Soup Chef
Ahmad (Head Chef)
22 July 2012
Taking over the kitchen
I will have a meeting with the restaurant owner at 13.00  - 15.00. 
Please take over the kitchen. Make sure everything runs well.
A.R.
:
:
:
:
Task 16
Statements T/F Evidence
4. The most expensive menu is Deal 6.
5. There is only one choice that serve poultry
    based on the menu.
6. Deal 1 is more expensive than Deal 3.
7. Deal 6 is cheaper than Deal 4 
8. Deal 2 is more expensive than Deal 5.
.......
.......
.......
.......
.......
Questions:
1. Who is the sender of the memo?
2. Who is the addressee of the memo?
3. Why does the sender write the memo?
4. 
5. 
When will the sender have a meeting?
With whom will the sender have a meeting?
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Task 17 Study the explanation below.  
Memo
To
From
Date
Subject
Message
:
:
:
:
:
Ihsan (Sous Chef)
Jack (Head Chef)
23 January, 2012
Prepare a special sauce
Please prepare  a special sauce for a special guest 
who will come tonight.
JH
Have you ever written a memo? A memo  is a message or other information in writing 
sent by one person or department to another in the same business organization. The
structure of a memo can be seen in the following example. 
Explanation:
TO                    : The person or group who will receive the memo 
FROM              : The person who wrote the memo
DATE               : The date when the writer wrote the memo.
SUBJECT         : A short specific topic discussed in the memo.
MESSAGE       : The detail information of the message.
INITIAL           : The initials letters of the writer’s name.
INITIAL
Task 18 Write a memo based on the situations below.
1. Mr. Arnold will have a meeting with Mr. Tigor, The director of the restaurant. Mr. 
    Arnold’s secretary wants to remind him about this meeting. The meeting will be held
    in Monday, 21st May 2013 at 14:00pm. They will talk about a new recipe for the
    restaurant. 
2. All of the employee at Voila Restaurant will have an evaluation on Saturday, June 13 2013.
    The chef, Ms. Anna, remind the employees about this evaluation. 
3. The basement of the restaurant is under construction. The security wants to tell the
    employees to park their vehicle in the outdoor parking area. Suppose you are the
    security, how will you write the memo?
Suppose you are Mr. Arnold’s secretary, how will you write the memo?
Suppose you are 
    Ms. Anna, how will you write the memo?
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D. Let’s Get More Practice
E. Let’s Review
Task 19
Observe a restaurant or hotel near your house. Find signs
which occur in their kitchen. Take the photograph of those
signs, if possible. After that, share your findings with your
friends.
Task 19
Find a menu from restaurants. Analyze the menu and report
it in the box below. Write it from the cheapest to the most
expensive one. 
The Result of the Menu Analysis
Restaurant:
The Result:
Glue the picture of
the sign here
Glue the picture of
the sign here
Glue the picture of
the sign here
The meaning of the sign:
................................................
................................................
The meaning of the sign:
................................................
................................................
The meaning of the sign:
................................................
................................................
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F. Let’s Reflect
G. Let’s Summarize
How much improvement have you made after learning English in this unit? 
Write down your reflection in the provided space below. Put a tick (√) in the 
right column to indicate how much you have learned. 
Very much Much LittleAspects
Understanding signs in the kitchen
Responding simple command.
Comparing things.
Writing Memo.
Vocabulary.
Do you know the language feature of a sign or command? Pay attention to the 
following explanation. 
Signs or notices usually written using imperative sentences. Have a look at the
example below.
PUT ON YOUR
HAIRNET
1. Imperative
2. Negative
Signs or notices can also use negative form instead of imperative sentences.
It functions as a prohibition. Look at the example below.
DO NOT ENTER
EMPLOYEE ONLY
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A memo  is a message or other information in writing sent by one person or department 
to another in the same business organization. Here the structure of a memo.
Explanation:
TO              : The person or group
                      who will  receive 
                      the memo 
FROM        : The person who
                      wrote the memo
DATE         : The date the writer
                      wrote the memo.
SUBJECT   : A short specific topic
                      discussed in the memo.
MESSAGE : The detail infor-
                       mation of  the 
                       message.
INITIAL     : The initials letters 
                       of the  writer’s name.
Memo
To
From
Date
Subject
Message
:
:
:
:
:
Ihsan (Sous Chef)
Jack (Head Chef)
23 January, 2012
Prepare a special sauce
Please prepare  a special sauce for a special guest 
who will come tonight.
JH
INITIAL
Positive Comparative SuperlativeAspect
One to two
syllable
More than
three 
syllable
Exception
- cheap
- sweet
- hot
- warm
- cheaper
- sweeter
- hotter
- warmer
- the cheapest
- the sweetest
- the hottest
- the warmest
- expensive
- beautiful
- important
- delicious
- more expensive
- more beautiful
- more important
- more delicious
- the most expensive
- the most beautiful
- the most important
- the most delicious
- good
- 
- 
- well
- little
- far
- 
many
bad
handsome
- better
- 
- 
- less
- farther
- much
- more handsome
better
worse
- the best
- the 
- the 
- the least
- the farthest
- the most
- the most handsome
best
worst
Comparing Things
Comparison is used to compare two or more things. Have a look at the use of the 
comparison below.
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H. Refresh Your Mind
The Most Expensive Cooking Stuffs In te World
A kilo of White Truffle costs Rp 60.000.000,00. What make this 
mushroom costs extremely high is that it only grows wildly in Piedmont,
North Italy. It can only be harvested in Fall. Also, the harvest must use
trained dogs to find the location of this mushroom.
Saffron is made of the stalk of crocus sativu’s pistil. A kilo  of saffron costs
Rp 30.000.000,00. It contain 200.000 pistils. In the other words, a kilo 
can be gained from a crocus sativu’s field which the large is three times of 
football field. Can you imagine that?
La Bonnotte potato is the the most expensive potato in the world. A kilo
of this potato costs Rp 10.000.000,00. It is a vatiety of potato which
is almost extinct. It can only be found in Noirmoutier, France. In a year,
the local farmer can only harvest for 100 ton La Bonnotte potato. And
we can find this potato in a famous France restaurant only.
This caviar is gained from Beluga Sturgeon fish which can be found in Caspian
Sea and Black Sea. One portion of Beluga Caviar costs Rp 5.000.000,00. 
This caviar costs extremely high because this species is almost extinct. It also
need ten years to produce the caviar. The fisher must be very careful in 
catching the fish and taking the caviar.
Do you know other food stuff that costs high?
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H. Mini Dictionary
apron [/eɪ.prən/] (n)
basement /beɪ.smənt/ (n)
dish [/dɪʃ/] (n)
entrance /en.trən t  s/ (n)
glove [/glʌv/] (n)
hairnet [/heə.net/] (n)
raw /rɔ/ (adj.)
remind /rɪmaɪnd/ (n)
[/rʌb.ɪʃ/] (n)
sink /sɪŋk/ (n)
stall /stɔl/ (n)
station /steɪ.ʃ ə n/  (n)
store /stɔ r / (v)
stuff /stʌf/ (n)
suppose /səpəʊz/ (v)
[/wɒʃ/] (v)
wardrobe /wɔ.drəʊb/ (n)
[/weə r /] (v)
utensil /juten.sɪl/ (n)
rubbish 
wash 
wear 
: celemek
: ruang bawah tanah
: hidangan
: pintu masuk
: sarung tangan
: pelindung rambut
: mentah
: mengingatkan
: sampah
: tempat cuci
: rak
: tempat memasak
: menyimpan
: barang-barang
: seandainya
: mencuci
: tuang ganti
: memakai
: alat-alat
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Unit
3
Fun Cooking English
A. Let’s Start
I Prefer Juice than
Iced Tea.
Task 1
Observe the picture below and discuss the questions with
your classmates.
1. Have you ever been asked to choose between
    two kinds of drink?
2. How your do your friend ask you?
3. How do you respond to your friend?
In your daily life, you sometimes need to decide your choice between
two options. Also, 
Do you know how to express it in the appropriate way? In this unit you
will learn how to express asking for/giving preference and asking for/
giving clarification.
you sometimes need to clarify what your friend said
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B. Let’s Listen and Speak
Task 2
You will find the following words in Task 3. in pairs, find
the meanings of these words in your dictionary and repeat
after your teacher.
Task 3
Listen to the dialogue played by your teacher carefully. After
that, put a tick (√) in the food or drinks chosen by the speaker.
Words Meanings
1. prefer (v) /prɪfɜ r / 
2. topping (n) /tɒp.ɪŋ/ 
3. olive (n) /ɒl.ɪv/ 
4. bacon (n) /beɪ.k ə n/ 
5. clam (n) /klæm/ 
6. overseas (adv.) /əʊ.vəsiz/ 
7. acquire (v) /əkwaɪə r / 
8. sausage (n) /sɒs.ɪdʒ/ 
9. beverage (n) /bev. ə r.ɪdʒ/ 
10. tax (n) /tæks/ 
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Task 5
Study the following explanation about expressing preference.
Listen to the dialogue in played by your teacher. Then, write
T if the statement is true and F if the statement is false.
Task 4
Stating preferences is a way to state or to express something preferably. It can also be
used to offer someone a choice politely. Take a look at the following expressions.
Offering (Asking for) a choice politely Stating preferences
a) Prefer …
Which do you prefer, the catchup or the
chili sauce?
Which do you prefer, fried potato or baked
potato?
a) Prefer … to….
I prefer  the chili sauce to the catchup.
I prefer fried potato to baked potato.
b) Like…
Which one do you like, a modern kitchen
set or a simple one?
Which do you like, chocolate cake or 
cheese cake?
b) Like…better than ….
I like a simple kitchen set better than a 
modern one.
I like chocolate cake better than cheese 
cake.
c) Would rather …
Would you rather have a milk shake or an
orange juice?
Would you rather make cookies or  cup
cake?
c) Would rather … than….
I’d rather have an orange juice than (have)
a milk shake.
I’d rather make cookies than cup cakes.
1. The restaurant does not only serve pizza.
2. The customer order a small pepperoni pizza with mushroom and 
    green peppers.
3. The restaurant only serve one topping for one pizza.
4. There restaurant offers seafood pizza.
5. 
6. The customer would rather take the bread sticks than the beverage.
7. 
The customer does not like cheese on the pizza.
The customer prefers apple juice to orange juice.
Statements T/F
.....
.....
.....
.....
.....
.....
.....
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Task 7
Study the explanation below.
Task 6
In pairs, study the dialogue below and answer the questions.
After that, act it out in front of your classmate.
Waiter
Customer
Waiter
Customer
Waiter
Customer
Waiter
Customer
Waiter
Customer
Waiter
Customer
Waiter
Customer
: Good evening, Sir. How may I help you?
: May I have a look at the menu?
: Sure. Here you are.
: Ummm... I’d like Rawon Rice with scrambled egg and fried tempeh.
: And the drinks, Sir?
: Tea, please.
: Do you like it hot or iced?
: Iced.
: Anything else?
: No, thank you.
: Allright. Let me repeat your order. You order Rawon Rice with scrambled egg 
  and a cup of hot tea.Is everything allright?
: Everything is allright but the tea. I said iced tea.
: OK, Sir.It’s iced tea. Your order should arrive in 15 minutes.
: Thank you.
Questions.
1. What dish do the customer order?
2. How should the tea be served for the customer?
3. What side dish does the customer order?
4. Where does the conversation probably take place?
5. How long will the dish be served to the customer’s table?
Asking for clarification and Indirect Speech
Asking for clarification is used to make sure whether we have understood what someone
said. While Indirect Speech is used to state something what we or other people have
said previously.
Asking for Clarification Indirect Speech
- What did you say?
- What did she say?
- Did you say I should add salt? 
- I said you have to wash your hand 
   before you take care of the food.
- She said we can cook here
- I said, add sugar not salt.
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Task 9
Task 10
Arrange the jumbled expressions below. after that, act it out
with your friend next to you.
In a group of four, make a role play based on the situation
below. Then, act it out in front of your classmates.
Situation: You and your friends are talking about your favorite food and drinks. Take
turn and include the expressions of asking for and giving preference also
asking for and giving clarification.
Task 8
Individually, complete the blank dialogue below with the 
appropriate expressions. Look at the example.
Example.
Waiter       : What would you like to order?
Customer : I like scrambled egg and hot coffee.
Waiter       : Excuse me, did you say boiled egg?
Customer : I said scrambled egg.
Latif : Ann, which do you prefer, milk
           or juice?
Ann : I prefer juice to milk.
Latif : What did you say?
Ann : ......................................................
Tigor : Dani, would you rather have ice
             cream or salad for the desert?
Dani  : I’d rather have salad
Tigor : ......................................................?
Dani  : ......................................................
Susan : Ron, do you like spaghetti or
              maccaroni?
Ron    : I like spaghetti than maccaroni.
Susan : ......................................................?
Ron    : I said I like spaghetti to maccaroni.
Dewi : Sue, do you like sponge cake or puff
              pastry?
Sue    : I like puff pastry to sponge cake.
Dewi : .................................................................?
Sue    : ..................................................................
1. Susan, I’m going to make a birthday cake for my best friend Should I make a cheese
    cake or a black forest?
2. Strawberry will be great.
3. Really? OK. What about the topping? Is it cherry or strawberry?
4. I said you can use strawberry.
5. I think black forest will be great.
6. Pardon me?
7. OK, then. Thanks so much.
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C. Let’s Read and Write
Task 10
You will find the following words in the next paragraph. Discuss
with your friends and find the Indonesian translation of these
words. You may consult your dictionary. 
Read the following text and answer the questions that follow.
Words Indonesian translation
all-purpose /ɔ:l-pɜ.pəs/ (adj.) 
ground /graʊnd/ (adj.)
clove /kləʊv/ (n)
mince /mɪnt s/ (v)
sesame seed /ses.ə.mi sid/ (n)
rinse /rɪn t  s/  (v)
drain /dreɪn/ (v)
heat /hit/  (v)
grate /greɪt/  (v)
rest /rest/ (v)
vinegar /vɪn.ɪ.gə r / (n)
stir /stɜ:r / (v)
...
...
...
...
...
...
...
...
...
...
...
...
Spicy Korean Fried Chicken
Ingredients
    3 lbs chicken pieces
    ½ cup all purpose flour
    ½ cup rice flour
    2 tbsp powdered sugar
    1 tsp black pepper, ground
    1 tsp kosher salt
    1 tsp baking soda
    1 egg
Task 11
For Sauce
    1 tbsp olive oil
    4 cloves garlic, minced
    1/3 cup tomato ketchup
    1/3 cup honey 
    1/3 cup hot pepper paste
    1 tbsp apple vinegar
    1/4 cup sesame seeds
Instructions:
1. Rinse chicken in cold water. Drain and shake off excess water.
2. In a large bowl combine all purpose and rice flour with salt, pepper, baking soda and 
    powdered sugar. Mix well.
3. Lightly beat your egg and add it to dry mixture. Add chicken pieces and mix well with 
    your hands until all the chicken is coated.
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4. Heat 6-7 cups of oil in a wok or frying pan and heat until oil bubbles when chicken is 
    added (about 350-375 F).
5. Fry for about 10 minutes until chicken is lightly browned Remove from oil on to a grate 
    where oil can drain from chicken. Let them rest for a few minutes.
6. Fry them again for another 10 minutes until all pieces are golden brown and crunchy.
Sauce Time - Make while chicken is frying
1. Add 1 Tbsp Canola oil and minced garlic into a pan over medium heat
2. Add ketchup, rice syrup, hot pepper past and vinegar to pan and simmer for 7 minutes 
    stirring frequently.
3. Keep warm until chicken is ready
4. Add twice fried chicken to sauce or together in a large bowl and stir gently with a wooden 
    spoon.
5. Sprinkle with roasted sesame seeds and server with warm rice. 
Task 12
Read again the text in Task 11. Then, decide whether the 
statements below are True or False. Write T if the statement
is true and F if the statement is false.  
1. To drain the excess water from the chicken, we must shake it off.
2. We need five clove minced garlic to make the sauce.
3. To fry the chicken, we need about 6-7 cups of flour.
4. To make the chicken crunchy, we need to fry it twice.
5. 
6. Parsley is used to garnish the dish.
We use a wooden spoon to stir the fried chicken in the sauce.
Statements T/F
Questions:
1. What is the name of the dish?
2. What do we need to make sauce?
3. How much powdered sugar do we need in this dish?
4. When do we fry the chicken?
5. How do we make the sauce?
6. Why should we make the sauce when we fry the chicken?
.....
.....
.....
.....
.....
.....
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Task 14
Task 15
Read again the text in Task 11. After that, write down the
steps of cooking the dish in your own word. Write them in
the provided box below.
           My name is Julia. I work as a customer service in an insurance agency. Even though I 
am a worker, I cannot ignore my passion, cooking. Everyday after work I go to a supermarket
to buy some stuffs for cooking. I like trying some new recipes. 
          
Today I go home early. I pass a street where there is a bakery displaying their new recipe. 
Soon, I have an idea. I am going to make chocolate cream pie. Then, I go to the nearest super-
market and buy some stuffs to make the pie. I buy flour,  
sugar. Those are the main stuff for chocolate cream pie. I also need whipped-cream to make 
the pie perfect.
 
          After I reach home, I go to my kitchen and start making chocolate cream pie. I am sure
if my husband sees me cooking, he will smiles and helps me preparing the dining room for 
our dinner. That’s why I am happy that I gifted cooking ability.
I really love cooking. The only reason why I love cooking is that after a busy day in my
office, I can come home and know for sure that if we add egg yolks to chocolate and sugar 
and milk, it will get thick. And If I do not cook  I feel like a part of my life is gone.
          
dark compound chocolate, eggs, and
 
My Cooking Passion
Read the following text carefully. After that, answer the 
questions that follow.
Steps of making Korean Fried Chicken  Spicy 
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Task 16
Read again the text in Task 15. After that, decide whether
the statements below are true or false. Write T if the statement
is true and F if the statement is false. Provide the evidence.
Questions.
1. Who is the name of the writer?
2. Where does the writer work?
3. What is the writer’s hobby?
4. What will the writer cook after she goes home?
5. Why does the writer love cooking?
6. When does the writer decided to make chocolate cream pie?
Statements T/F Evidence
1. The writer is a customer service in a bank.
2. The writer’s hobby is cooking.
3. The writer gets an idea to cook when she
    looked at a bakery’s recipe.
4. The writer wants to make a chocolate
    cheese pie
5. The writer’s husband is a kind person.
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
Task 17
Observe the following memo. After that, answer the questions
that follow.
In the previous text, you found this sentence:
- ..... if we add egg yolks to chocolate and sugar and milk, it will get thick.
- If my husband sees me cooking, he will smiles and prepares the dining room ......
Conditional Sentence
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Task 18
Work in pairs. Write the conditional sentences based on the
provided clues. Have a look at the example below.
This sentence is called Conditional Sentence. Conditional sentence is a sentence which 
shows that one situation  will happen if one  condition is completed. Have a look at the
explanation below.
If + present + future, imperative, modals
- If you pan-fry the onion in hot water it will get burnt 
- If the water is boiling, pour the thick coconut milk.
- If the soup is ready, you can serve it with celery. 
Imperative + and/or + future
- Keep chopping the onion like this and  you will cut your finger off.
- Prepare the dish now or the customer will leave the restaurant.
If + should + future and imperative
- If you should find this can is difficult to open, return it to the shop.
- If we should invited in Anisa’s birthday party, we will rent a car to go there.
Example: if wants to be able to cook --> learn.
                 If you want to be able to cook, you must learn cooking by cook books.
1. beat the egg --> foamy
2. if hungry --> cook
3. if should grill --> prepare grilling
4. if should make gudeg jogja --> need green jack fruit
5. add salt --> tasty
6. garnish --> ready to serve
7. keep clean --> cook in comfort
8. read the sign --> or warned by the head chef
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D. Let’s Get More Practice
E. Let’s Review
Your teacher is going to give a set of different pictures. Each student will have
a different picture with the other. Interview your classmates about the food or
drinks they like. Write down the result of your interview in the table below.
After that, report the result of your interview in front of your classmates.
Name Preference
Instruction:
Task 19
Do an interview to your classmates. Follow the instruction 
below.
Task 20
Individually, find five recipes of Indonesian traditional food.
After that, translate it into English. Then, compile the recipes
into one paper. You may search the recipes from the magazines, 
newspaper or internet. 
43
F. Let’s Reflect
G. Let’s Summarize
How much improvement have you made after learning English in this unit? 
Write down your reflection in the provided space below. Put a tick (√) in the 
right column to indicate how much you have learned. 
Very much Much LittleAspects
Able to express preference.
Able to express indirect speech.
Understanding procedure text.
Understanding conditional sentence.
Vocabulary
Stating preferences is a way to state or to express something preferably. It can also be
used to offer someone a choice politely. Take a look at the following expressions.
Offering (Asking for) a choice politely Stating preferences
a) Prefer …
Which do you prefer, the catchup or the
chili sauce?
Which do you prefer, fried potato or baked
potato?
a) Prefer … to….
I prefer  the chili sauce to the catchup.
I prefer fried potato to baked potato.
b) Like…
Which one do you like, a modern kitchen
set or a simple one?
Which do you like, chocolate cake or 
cheese cake?
b) Like…better than ….
I like a simple kitchen set better than a 
modern one.
I like chocolate cake better than cheese 
cake.
c) Would rather …
Would you rather have a milk shake or an
orange juice?
Would you rather make cookies or  cup
cake?
c) Would rather … than….
I’d rather have an orange juice than (have)
a milk shake.
I’d rather make cookies than cup cakes.
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Asking for clarification and Indirect Speech
Asking for clarification is used to make sure whether we have understood what someone
said. While Indirect Speech is used to state something what we or other people have
said previously.
Asking for Clarification Indirect Speech
- What did you say?
- What did she say?
- Did you say I should add salt? 
- I said you have to wash your hand 
   before you take care of the food.
- She said we can cook here
- I said, add sugar not salt.
In the previous text, you found this sentence:
- ..... if we add egg yolks to chocolate and sugar and milk, it will get thick.
- If my husband sees me cooking, he will smiles and prepares the dining room ......
Conditional Sentence
This sentence is called Conditional Sentence. Conditional sentence is a sentence which 
shows that one situation  will happen if one  condition is completed. Have a look at the
explanation below.
If + present + future, imperative, modals
- If you pan-fry the onion in hot water it will get burnt 
- If the water is boiling, pour the thick coconut milk.
- If the soup is ready, you can serve it with celery. 
Imperative + and/or + future
- Keep chopping the onion like this and  you will cut your finger off.
- Prepare the dish now or the customer will leave the restaurant.
If + should + future and imperative
- If you should find this can is difficult to open, return it to the shop.
- If we should invited in Anisa’s birthday party, we will rent a car to go there.
45
H. Refresh Your Mind
If You’re Not the One
By. Daniel Beddingfield
If you're not the one then why does my soul feel glad today?
If you're not the one then why does my hand fit yours this way?
If you are not mine then why does your heart return my call
If you are not mine would I have the strength to stand at all
I never know what the future brings
But I know you are here with me now
We'll make it through
And I hope you are the one I share my life with
I don't want to run away
but I can't take it, I don't understand
If I'm not made for you
then why does my heart tell me that I am?
Is there any way that I can stay in your arms?
If I don¡¯t need you then why am I crying on my bed?
If I don¡¯t need you then why does your name resound in my head?
If you¡¯re not for me then why does this distance maim my life?
If you¡¯re not for me then why do I dream of you as my wife?
I don¡¯t know why you¡¯re so far away
But I know that this much is true
And I wish that you could be the one I die with
And I pray in you¡¯re the one I build my home with
I hope I love you all my life
then why does my heart tell me that I am
'Cause I miss you, body and soul so strong
that it takes my breath away
And I breathe you into my heart
and pray for the strength to stand today
'Cause I love you, whether it¡¯s wrong or right
And though I can¡¯t be with you tonight
And know my heart is by your side
Is there any way that I could stay in your arms
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I. Mini Dictionnary
acquire /əkwaɪə r /  (v)
all-purpose /ɔ:l-pɜ.pəs/ (adj.) 
bacon /beɪ.k ə n/  (n)
beverage /bev. ə r.ɪdʒ/  (n)
clam /klæm/  (n)
clove /kləʊv/ (n)
drain /dreɪn/ (v)
ground /graʊnd/ (adj.)
grate /greɪt/  (v)
heat /hit/  (v)
mince /mɪnt s/ (v)
olive /ɒl.ɪv/  (n)
overseas (adv.) /əʊ.vəsiz/ 
 (v) 
rest /rest/ (v)
rinse /rɪn t  s/  (v)
sausage /sɒs.ɪdʒ/  (n)
sesame seed /ses.ə.mi sid/ (n)
stir /stɜ:r / (v)
tax /tæks/ (n)
 (n)
vinegar /vɪn.ɪ.gə r / (n)
prefer /prɪfɜ r / 
topping /tɒp.ɪŋ/ 
: mendapatkan sesuatu
: tepung murni
: daging asap
: minuman
: kerang
: cengkeh
: meniriskan
: digerus
: memarut
: memanaskan
: sejumput
: zaitun
: luar negeri
: lebih suka
: mengistirahatkan
: membilas
: sosis
: wijen
: mengaduk
: pajak
: pelengkap makanan (biasanya pizza)
: cuka
47
Unit
4
Fun Cooking English
A. Let’s Start
Would you come to
my cooking party?
Task 1
Observe the situation below and discuss the questions with
your classmates.
Situation:
You are going to have a cooking party to celebrate
your birthday. You invite your friends to come to
your party.
Questions:
1. How will you invite your friends to come to your
    party?
2  Suppose you are the one who is invited, what will
    you say to your friend if you are able to come and 
    what will you say if you are unable     to come?
Teenage life is familiar to birthday party, especially sweet seventeen. 
Have you ever celebrated a birthday party? Have you ever been invited 
to a party? Do you know how to invite someone? Do you know how to
respond your friend’s invitation? After studying this Unit, you will be
able to invite and respond to an invitation with the appropriate 
expressions. You will also learn how to make invitation letters in this unit.
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B. Let’s Listen and Speak
Task 2
You will find the following words in the next conversation.
Find the meaning of these words. After that, repeat after
your teacher.
Task 3
Watch and listen to the video clip played by your teacher
carefully. After that, answer the following questions. The
transcript is on the appendix.
Words Meanings
1. intrusion (n) /ɪntru.ʒ ə n/ 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
service (n) /sɜ.vɪs/ 
welcome (n) /wel.kəm/ 
worship (n) /wɜ.ʃɪp/ 
attend (v) /ətend/ 
intend (v) /ɪntend/ 
solemn (adj.) /sɒl.əm/ 
 stop by(n) /stɒp  baɪ/ 
1. The man is angry to the girl.
2. The man is a civil servant in that area.
3. The man is very pleasant with the family.
4. The man is inviting the family to a workshop on Sunday.
5. The woman accept the invitation and she will sing in that occasion.
6. The man is annoyed with the woman’s statements about singing 
    with the bells.
7. The woman invite the man back to their house when the business is
    closed.
Statements T/F
.....
.....
.....
.....
.....
.....
.....
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Task 4
Task 5
Watch and listen again to the recording in Task 3. 
After that, answer the following questions.
In pairs, study the conversation below. After that, answer the
following questions.
1. What is the name of the girl?
2. What is the man?
3. In what occasion does the woman invited?
4. When will the occasion be held?
5. Where will the occasion be held?
6. How do the man invite the woman to the occasion invited by the man?
7. Will the woman come to the occasion?
8. In what occasion does the woman invite the man?
9. How does the woman invite the man to come to the occasion?
10. Will the man come to the occasion invited by the woman?
Susan : Hi, Tigor. Where are you from?
Tigor  : Hello Susan. I just bought cheese to make a cheese cake.
Susan : Well, I will have a cooking party next Saturday. Can you come?
Tigor  : It will be great. Where will it be held?
Susan : It’s in Sambel Pedas Restaurant.
Tigor  : I haven’t got there yet. Can you give me direction?
Susan : It’s at Sudirman Street, across the bank.
Tigor  : OK. So, if I am from Suparman Street, I should take the second exit. Is it on the left
             side of the street?
Susan : Yes, that’s it.
Tigor  : OK, then. I’ll be there.
Susan : Thanks, anyway.
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Task 6 Study the explanation below.
Questions.
1. Where is Tigor from?
2. To what occasion does Susan invite Tigor to come?
3. When will Susan held her party?
4. Does Tigor accept Susan’s invitation?
5. Where will the party be held?
Inviting someone
Have you invite someone to come to your occasion, for example birthday party? In the 
previous listening activity, you have listened how to invite someone in an occasion. Here 
are more explanation about how to invite someone.
When we want to invite some one to come to an occasion, we can use the following
expressions:
- Could you come to my cooking party?
- Would you come to my cooking party?
- Can you come to my cooking party?
- Will you come to my cooking party?
Used for informally, for example inviting friends
Used formally, for example inviting elder people
or important person.
In responding to an invitation, we can use these expressions.
Accepting Invitation
Declining Invitation
- Thank you. I’d love to.
- That would be very nive.
- That sounds a nice idea.
- I’m sorry I can’t.
- I’d love to, but ...
- That’s very kind of you, but ...
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Task 7
Complete the following dialogues using expressions of inviting
someone and accepting or declining invitation. Look at the
example.
1. Anita       : Would you come to my birthday party, Ms. Nuri?
    Ms. Nuri : That would be very nice.
2. Tigor        : Dony, will you come to my home tonight? I tried a new recipe this morning.
    Dony        : (decline) ....
3. 
4. Andi         : Hi, Maudy. I am going to prepare my mother’s birthday party. Can you come
                         to my home?
    Maudy     : (decline) ....
5. 
Ayu          : (invite) ....
    Susan       : Sure. I’d love to. It’s going to be a perfect cooking party.
Susan        : Latif, I will have a seminar next Sunday. Could you come to my seminar?
    Latif          : (accept) ....
= a place where one road meets another without crossing it, forming 
   the shape of a letter T 
= a place where two roads meet and cross each other 
= a place where three or more roads join and traffic must go around 
   a circular area in the middle, rather than straight across 
= a smaller road used to leave a main road. The ordinal number 
   shows the position of the exit.
In asking for direction, we can use the following expressions:
- Can you show me the post office?
- How do I get to the restaurant?
For giving direction, you will probably use these terms:
you can show the place by using these terms:
- turn right
- turn left
- take the first exit
- T-junction
- Crossroads
- Roundabout
- first/second/third exit
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Task 9
In pairs, arrange the jumbled expressions below. After that,
act it out with your partner.
Task 10
In pairs, do a role play. Have a look at the instructions below
. After that, act it out with your partner.
1 2 3 4
5
6 7 8 9 10
Arjuna Street
N
a
k
u
la
 S
tr
e
e
t
Sadewa Street
R
a
h
w
a
n
a
 S
tr
e
e
t
Shinta Street
11
1. Anisa’s house
2. Dani’s house
3. Susan’s house
4. Bank
5. Supermarket
6. Cooking School
7. Post Office
8. Roem Restaurant
9. Croissant Bakery
10. Football field
11. Park
Senopati Street
Take turn with your friend expressing inviting someone, accepting and declining
invitation. Also include the expression on how to ask for direction and giving direction
based on the map above.
Anisa : Susan, can you show me the post office?
Susan : Sure. It is at Senopati Street, beside the bank.
Anisa : OK. If I pass Rama Street, which exit should I take?
Susan : You can take the third exit.
Anisa : OK, then. Thank you so much
Susan : You’re welcome
Task 8
Susan : Hi, Anisa.
Anisa : (1) ................. , Susan.
Susan : Can you come to my birthday party next Wednesday?
Anisa : (2) ............................................?
Susan : Great. It will be held in Delima Restaurant.
Anisa : I have never been there. (3) ...........................................................?
Susan : Sure. It’s at Senopati Street. It lies (4) ....................... the post office and the bank. 
Anisa : OK, then. I’ll be there.
Susan : Thanks you so much.
Anisa : (5) ..................................
Susan : See you.
Anisa : (6) ..................................
Fill in the blanks below with the correct expressions.
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C. Let’s Read and Write
Task 11
Read the following invitation letters. After that, put a tick
to the correct statements based on the invitation. Compare
your work with your classmate’s.
Statements T/F Evidence
1. Sandra’s birthday is on 16th October 2015.
2. Sandra’s birthday will be held at 5:00pm at
    Southern Ice Skating Rink.
3. Sandra was born in 1998.
4. Alyssa is turning 22 on the 10th May.
5. Alyssa’s birthday will be held for 3 hours.
6. Cameron will have her birthday party on 
    Saturday, 15th December.
7. Cameron’s birthday will be held for 3 hours.
.......
.......
.......
.......
.......
......
.......
.......
.......
.......
.......
.......
......
.......
a. b.
c.
81
117th birthday party
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Task 12
Task 13
Read again the invitation letters in Task 11. After that,
answer the questions below.
Study the explanation below.
1. In what occasion does Sandra invite their friends?
2. When will the celebration be held?
3. Who is Mr. and Mrs. Georgess?
4. Why does Alyssa’s parents held a party?
5. Where will the party be held?
6. Who is Master Chef Jennifer?
7. How old is Cameron?
8. How long will the party last?
9. To whom should we confirm our attendance?
10. How do we confirm our attendance?
Have a look at the sample of invitation letter above. After that, study the following
eplanation. The followings are some tips on how to write invitation letters:
- state the occasion, date, time, and place;
- include addresses and a map if necessary.
- include a telephone number for RSVPs;
- if there is a dress code, state the preferred dress in the lower left-hand corner of the card; and
- express that you are looking forward to seeing the person.
RSVP ["A: es vi: "pi:] is the abbreviation for the French phrase repondez s’il vous plait, meaning
please answer letters printed on an invitation asking the person invited to reply.
INVITATION
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Task 14
Make an invitation letter based on the situation below. Write
the detail information of the invitation letter in the provided
form.
day/date
time
place
:
:
:
On Sunday, 24th April 2013,
Susan will have a birthday party
which will be held in her house,
Mawar Street 78, Depok Sleman.
It will be held at 16.00 - 17.30.
They who can not attend the party
must confirm to Mr. Jamil on 
02745682044.
Task 15
Observe the picture below with your classmate. After that,
answer the questions that follow.
1 2 3 4
5
6 7 8 9 10
Arjuna Street N
a
k
u
la
 S
tr
e
e
t
Sadewa Street
R
a
h
w
a
n
a
 S
tr
e
e
t
Shinta Street
1. Susan’s house
2. Bank
3. Tigor’s house
4. Anisa’s house
5. Supermarket
6. Cooking School
7. Football Field
8. Traditional Market
9. Police Station
10. Swimming Pool
 = You’re PositionX
X
1. Where is Susan’s house?
2. What buildings are at Sadewa Street?
3. What building which lie in front of the Supermarket?
4. How do you go to the cooking school?
5. If you want to go to Susan’s house passing Shinta Street, how many buildings will you
    find?
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Task 16
Observe again the map in Task 15. After that, decide whether
the statements below are true or false. Write T in the right 
column if the statement is true and F if the statement is false.
1. The traditional market lies on Shinta Street.
2. Tigor’s house is between the bank and Anisa’s house.
3. The swimming pool is in front of the football field.
4. The police station is on Shinta Street.
5. If Shinta wants to go to the swimming pool passing Shinta Street, she
    will find six buildings.
6. The cooking school is across the football field.
   
Statements T/F
.....
.....
.....
.....
.....
.....
Task 17
In pairs, tudy the explanation about describing map below.
1 2 3 4
5
6 7 8 9 10
Arjuna Street N
a
k
u
la
 S
tr
e
e
t
Sadewa Street
R
a
h
w
a
n
a
 S
tr
e
e
t
Shinta Street
X
EXPLAINING MAP
Have a look at the map below.
In explaining a map, we use
the following introductory of
“arah”:
- in front of
- behind
- between
- across
- beside 
Have a look at the example below.
- The cooking school is in front of the football field.
- The bush is behind Susan’s house.
- Tigor’s house is between the bank and Anisa’s house.
- The swimming pool is across the supermarket
- The bank is beside Tigor’s house.
vvvvvvvvv
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Task 18
Observe the map below and fill in the blanks of the following
statements.
In explaining maps, you will probably use these terms:
- T-junction
- Crossroads
- Roundabout
- first/second/third exit
= a place where one road meets another without crossing it, forming 
   the shape of a letter T 
= a place where two roads meet and cross each other 
= a place where three or more roads join and traffic must go around 
   a circular area in the middle, rather than straight across 
= a smaller road used to leave a main road. The ordinal number 
   shows the position of the exit.
R
a
w
a
 R
iv
e
r
1 2 3 4
5
6 7 8 9
10 11 12
13
14
15
ROSE STREET
JASMINE STREET
O
R
C
H
ID
 S
T
R
E
E
T
L
O
T
U
S
 S
T
R
E
E
T
S
U
N
F
L
O
 S
T
R
E
E
T
CROISSANT STREET
1. Dani’s house
2. Anisa’s house
3. Bank
4. Supermarket
5. park
6. Shinta’s house
7. Susan’s house
8. Voila Bakery
9. Fruit stall
10. Police Station
11. Tennis Field.
12. Traditional Matket
13. Post Office
14. Staionary
15. Rice Field
1. The tennis field is .............. the police station and the traditional market.
2. Rawa River is .................... the rice field.
3. From Croissant street, if we pass the roundabout and we take the ............................ we
    will be on Jasmine street.
4. The post office is ..................... the stationary.
5. The tennis field is ......................... the Voila Bakery.
6. Anisa’s house is ........................... Dani’s house.
7. Susan’s house is ......................... Shinta’s house and .................................
8. The stationary is across the .....................................
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E. Let’s Review
D. Let’s Get more Practice
Task 20
Task 20
In your own, write an invitation letter. You may recycle your
papers or other stuff. Glue the invitation in the box below.
Invite your friends to your celebration. Invite as many friends
as you can. After that, report how many friends who accept
and decline your invitation in the form below. If your friend
declines, ask him/her the reason.
GLUE THE INVITATION HERE
Name ReasonAccept Decline
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G. Let’s Summarize
F. Let’s Reflect
How much improvement have you made after learning English in this unit? 
Write down your reflection in the provided space below. Put a tick (√) in the 
right column to indicate how much you have learned. 
Very much Much LittleAspects
Expressing inviting someone.
Expressing acceptance and declining invitation.
Comprehending invitation letters.
Write an invitation letters
Vocabulary
Inviting someone
Have you invite someone to come to your occasion, for example birthday party? In the 
previous listening activity, you have listened how to invite someone in an occasion. Here 
are more explanation about how to invite someone.
When we want to invite some one to come to an occasion, we can use the following
expressions:
- Could you come to my cooking party?
- Would you come to my cooking party?
- Can you come to my cooking party?
- Will you come to my cooking party?
Used for informally, for example inviting friends
Used formally, for example inviting elder people
or important person.
In responding to an invitation, we can use these expressions.
Accepting Invitation
- Thank you. I’d love to.
- That would be very nive.
- That sounds a nice idea.
Declining Invitation
- I’m sorry I can’t.
- I’d love to, but ...
- That’s very kind of you, but ...
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Have a look at the sample of invitation letter above. After that, study the following
eplanation. The followings are some tips on how to write invitation letters:
- state the occasion, date, time, and place;
- include addresses and a map if necessary.
- include a telephone number for RSVPs;
- if there is a dress code, state the preferred dress in the lower left-hand corner of the card; and
- express that you are looking forward to seeing the person.
RSVP ["A: es vi: "pi:] is the abbreviation for the French phrase repondez s’il vous plait, meaning
please answer letters printed on an invitation asking the person invited to reply.
Invitation Letters
= a place where one road meets another without crossing it, forming 
   the shape of a letter T 
= a place where two roads meet and cross each other 
= a place where three or more roads join and traffic must go around 
   a circular area in the middle, rather than straight across 
= a smaller road used to leave a main road. The ordinal number 
   shows the position of the exit.
In asking for direction, we can use the following expressions:
- Can you show me the post office?
- How do I get to the restaurant?
For giving direction, you will probably use these terms:
you can show the place by using these terms:
- turn right
- turn left
- take the first exit
- T-junction
- Crossroads
- Roundabout
- first/second/third exit
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I. Refresh Your Mind
23222120
CONGRATULATION
YOU WIN
INVITE YOUR 
FRIENDS TO
COOK WITH YOU 
DECLINE YOUR
FRIEND’S 
INVITATION.
PROVIDE THE 
REASON.
2
1
3
4
5
6
7
9 810
1112
1
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1
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1
5
1
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1
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1
7
1
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R
F
R
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N
D
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A
T
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O
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A
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G
GO TO 
BLOCK 15
ACCEPT YOUR
FRIEND’S 
INVITATION TO
JOIN HER
PICNIC.
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SORRY,
GO BACK
FIVE BLOCKS
IN
V
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E
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O
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R
F
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O
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O
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H
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U
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N
D
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V
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A
T
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O
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A
T
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O
V
IE
ALMOST 
THERE
DECLINE YOUR
FRIEND’S
INVITATION TO
A SEMINAR.
PROVIDE THE
REASON
F
E
E
L
 F
R
E
E
 S
T
A
Y
 H
E
R
E
YOU ARE
FREE
FROM THE
ASSIGNMENT
C
A
N
 Y
O
U
?
Instruction: This is an INVITING GAME. With your friends, play this game using a dice
                     and some pawns to indicate the player. Throw the dice and walk as the dice
                     dots indicate. follow the instruction in the block you stop. The first player
                     reaches Block 23 is the winner. 
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I. Mini Dictionary
appointment /əpɔɪnt.mənt/  (n)
attend /ətend/  (v)
celebrate /sel.ɪ.breɪt/ (v)
crossroads /krɒs.rəʊdz/ (n)
intend /ɪntend/  (v)
 (n)
occasion /əkeɪ.ʒ ə n/ (n)
prepare /prɪpeə r / (v)
roundabout /raʊnd.ə.baʊt/ (n)
service /sɜ.vɪs/  (n)
solemn /sɒl.əm/ (adj.)  
stop by /stɒp  baɪ/ (n)
T-junction /tidʒʌnk.ʃ ə n/ (n)
welcome /wel.kəm/  (v)
worship /wɜ.ʃɪp/  (n)
intrusion /ɪntru.ʒ ə n/ 
: perjanjian
: menghadiri
: merayakan
: perempatan
: 
: menyela
: acara
: mempersiapkan
: 
: pertigaan
: menyambut
: beribadah
menginginkan
: bundaran
: pelayanan
serius
: mampir
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UNIT I
APPENDICES
Task 3
1. The woman is tasting the soup.
2. The man is sprinkling salt on the meat.
3. The man is flattening the dough using rolling pin.
4. They are having lunch in Japanese restaurant.
5. The chef is garnishing the desert.
6. The boy is melting the chocolate.
Father  : Oh, well, well, that's just part of my own adaptation to the recipe. I added some 
   pumpkin.
Daughter : Oh, not another one of your surprises. Pumpkin (9) doesn’t go on pizza!
Father : Well, okay, well, so what? Uh, what do we do now?
Daughter : Well, (10) how about some cold sereal?  You can't mess up on that, Dad.
 : Time to eat!Father
 : Coming. Oh, (1) I’m starving. [Good, good.] Oh yuck! What's that?Daughter
 : Ah, now don't complain!Father
: But what is it, and where is mom?Daughter
 : Now, mom put me in charge of dinner because (2) she’s not feeling well tonight.Father
: But what is it? And that smell!Daughter
 : It's (3) pizza. I just followed (4) an old family recipe here, and . . .Father
: Let me see that . . . Oh, Dad. [What?] (6) you’re missing a page!Daughter
: Oh, uh, well, uh . . . well I couldn't find the second page of the recipe, but don't
  worry. I have plenty of experience around the house. Plenty of experience cooking.
Father
: That's not what mom says.Daughter
Father : Well, wait, wait, here let me try a piece first. Here, let me, let me cool this off 
  here. Ohhh, yeah. Oh, (7) this is a great stuff.
Daughter : Yeah right. Why are you making that face?
Father  : Well, well, it's just, just a little rich for me. That's all.
Daughter : Let me try it Dad. Uh. Dad. You put (8) a little too much salt in it and besides it's 
  burned. [Well . . . ] And what's that?
Task 5
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UNIT 2
Task 3
1. Keep the station clean.
2. Utensils only.
3. Put on your gloves.
4. Don’t miss your hairnet.
5. Wash your hand before handling food.
6. Apron must be worn.
Woman: What is this? Keep your station clear! When orders come flooding, what 
              happen? This dirty station slows you down. I'll make it easy to remember. 
              Keep the station clear or I would kill you.
Woman: Eargh! Your sleeve look like would throw something. Keep your hand  in
              close to the body, you see? Always return to this position. Cook move fast
              sharp utensils hot metals, keep your arms in. You will minimize cuts and 
              burns and you keep your sleeves clean. Mark of a chef: messy apron, clean
              sleeves. 
Woman: I know Gusteau's style's cold. in every dish, chef  Gusteau always had 
              something unexpected. I will show you. I memorize all his recipe. 
Man    : Do something unexpected.
Woman: No, follow the recipe.
Man    : But you just said ….
Woman: No, no, no, no, no. it was his job to be unexpected. It is our job to follow
               the recipe.
Woman: How do you tell that this bread is good without testing it?
              Not the smell, not the look, but the sound of the crust. Listen!. Oough.. 
              symphony of crackle. Only great bread sounds this way.
Woman: The only way to get the best produce is have the first pick of the day. 
               And there are only two ways to get the first pick, grow it yourself or
               bribe the farmer..
Voila! The best restaurant gets the first pick. 
Task 4
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UNIT 3
I prefer soto to meatball.
2. I like rendang better than gudeg jogja.
3. I prefer waffle to crepes.
4. I prefer ice cream to mixed fruits.
5. I prefer sandwich to apple pie.
6. I like tea better than  coffee.
Employee: Hello. Can I take your order? 
Customer: Yes. I'd like a large zza with mushrooms and green peppers.
Employee: Would you like anything else?
Customer: Well, wait. Uh, can I make that a half-and-half pizza?
Employee: Sure. What would you like on each half?
Customer: Uh, what toppings do you have?
Employee: Well, we have Italian sausage, ham, mushrooms, onions, pineapple, black olives, green
                   peppers, bacon, tomatoes, shrimp, clams, and squid.
Customer: Shrimp, clams, and squid!? What kind of pizza is that?
Employee: Uh, the manager spent some time overseas [Oh.], and thinks his new seafood pizza will
                   ith customers, but to be honest, the "Swimmer's Special," as he calls it, is an
                   
Customer: Uh, I'll pass on the "Sink or Swim" special, but I'll have pepperoni and mushrooms on 
                   one half and green peppers and Italian sausage on the other. Oh, and could I get extra 
                   cheese on that pizza?
Employee: Alright. Would you y bread sticks or
der.
Customer: Huh, sure, why not. And what drink comes with the pizza?
Employee: Either apple or orange juice.
Customer: I'll take orange juice.
Employee: Okay. Your total comes to fifteen nineteen, which includes tax. 
Customer: [Okay.]
Employee: Alright. Thanks for your order. It should arrive at your doorstep in 30 minutes or less, 
                  or you'll receive a free small pizza with your next order.
Customer: Great. Thanks.
 pepperoni pi
be a hit w
acquired taste.
 care for an  beverage with your order? [Well . . . 
                   I don't know.] Actually, we have a Friday night family special going on right now [Oh!], 
                   and if you order any large pizza and drink, we'll throw in a free order of bread sticks, 
                   plus a three dollar coupon for use with your next pizza or
Task 3
Task 5
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UNIT 4
The Girl        : Prepare to fire! All hands on deck. Ready, aim ... fire.
The Man       : Forgive the intrusion. 
The Woman : It’s a pleasure. 
The Girl        : Sorry, Monsiour. Pirate attack.
The Man       : Of course. What is your name?
The Girl        : Anouk. What’s yours?
The Man       : I am the Comte de Renaud at your service.
The Girl        : A real one? Like the Comte de Monte Cristo?
The Man       : Nah, He was not the real one.
The Woman : To what do we owe the honor of your visit?
The Man       : Well, as the mayor of Lansquenet, I want to welcome you to the community
                        and to invite you to worship with us at mass on Sunday.
The Woman : That’s very kind of you but actually we don’t attend.
                        We glad to be so near the church though. We’ll enjoy singing with the bells,
                        won’t we, Nou-Nou?
The Man       : The bells are not intended as an entertainment, madame. They are solemn
                        call to worship ...
The Woman : Mademoiselle.
The Man       : I beg your pardon?
The Woman : Mademoiselle. I’ve never been married. But, feel free to call me Vianne. 
                        I do hope you’ll stop by when I open for business next week.
The Man       : Yes. 
Task 3
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Phonetic Symbols Example Pronunciation
/ti:/
/kɒf.i/
/mɪlk/ 
/mel.ən/
/p{n/
/gA:lIk/
/sAlt/
/kO:n/
/kUk/
/fu:d/
/nVt/
/"b3:g@/
/"jAg@t/
/greIp/
/fraI/
/st@Uv/
/"braUnIS/
/pOInt/
/fI@/
/pe@/
/pjU@/
/i:/
/i/
/I/
/e/
/{/
/A:/
/Q/
/O:/
/U/
/u:/
/V/
/3:/
/@/
/eI/
/aI/
/@U/
/aU/
/OI/
/I@/
/e@/
/U@/
tea
coffee
milk
melon
pan
garlic
salt
corn
cook
food
nut
burger
yoghurt
grape
fry
stove
brownish
point
fear
pear
pure
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adj
adv
conj
: noun (kata benda)
: verb (kata kerja)
: adjective (kata sifat)
: adverb (kata keterangan)
: conjunction (kata hubung)
/p/
/b/
/t/
/d/
/k/
/g/
/tS/
/dZ/
/f/
/v/
/T/
/D/
/s/
/z/
/S/
/h/
/m/
/n/
/l/
/r/
/j/
/w/
Phonetic symbols Examples Pronunciation
pot
bowl
toast
dice
carrot
grease
chin
jelly
fork
veggie
thirsty
then
soya
zucchini
shop
hand
milk
noodle
lemon
radish
yoghurt
waffle
/pQt/ 
/b@Ul/
/t@Ust/ 
/daIs/
/"k{r.@t/
/gri:s/ 
/tSi:z/
/"dZel.i/
/fO:k/
/"vedZ.i/ 
/"T3:.sti/ 
/Den/
/"sOI.@/
/zU"ki.ni/ 
/ʃQp/ 
/h{nd/
/mIlk/ 
/"nu.dl/ 
/"lem.@n/  
/"r{d.IS/ 
/"jQg.@t/ 
/"wQf.l/ 
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Fun Cooking English
A. Let’s Start
1
The Kitchen
is Smoky
Task 1
Study the pictures below and discuss what they 
are doing with your friend next to you.
In your daily life, you will meet many people and be involved in
a conversation. Sometimes, you need to tell what people is doing. 
Do you know how to tell it in the appropriate expressions? Learn
those expressions in this chapter and you will be able to tell it correctly.
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Fun Cooking English
B. Let’s Listen and Speak
2
Find the meanings of these words in your
dictionary. Then, repeat after your teacher.Task 2
Task 3
Listen to the recording and write down the 
expressions under the pictures. Do it individually.
Words Meanings
dough /dəʊ/ (n)
garnish /gA.nɪS/ (v)
knead /ni:d/ (v)  
s
sprinkle /sprɪN.kl/ (v)
tir /stɜ:r / (v)
taste /teɪst/ (v)
...................................................................
...................................................................
...................................................................
...................................................................
...................................................................
...................................................................
1. 2. 3.
6.5.4.
............................................... ............................................... ...............................................
............................................... ............................................... ...............................................
www.missosology.info www.bestbites.com
www.shutterstock.com www.wuppenif.com
www.123rf.com/freeimages.php
www.123rf.com/freeimages.php
3Study the following expressions with your
friend next to you.
Do you still remember:
• how to ask for information?
• how to give information?
Here are some expressions you use to ask and give information.
If you want to ask what someone is doing, you can use the following 
expression:
- What are you doing?
- What is she doing?
In responding to the those questions, we can use the following expression:
- I am washing the dishes.
- She is chopping the onions.
Task 4
Expressions √
√
X
..........
..........
..........
..........
..........
...........
..........
..........
..........
..........
..........
..........
1. The girl is complaining the dish.
2. The housewife is out for dinner.
3. The man is a chef.
4. The man is the girl’s father.
5. The pizza the man cook is salty and burnt.
6. Pumpkin in pizza is a perfect match.
Put a tick ( ) if the statement is true and a cross 
(X) if the statement is false based on the recording.
√
Remember
4Questions.
1. 
2. 
3. 
4. Is pumpkin suitable for the dish cooked by the man?
5. What kind of dish do they eat for the dinner, at last?
6. Where does  the conversation 
What kind of dish does the man cook?
Does the dish taste delicious? Give the evidence.
Why doesn’t the mother cook for the dinner?
probably take place?
 : Time to eat!Father
 : I’m coming. Oh, (1) ................................... [Good, good.] Oh yuck! 
   What's that?
Daughter
 : Ah, now don't complain!Father
: But what is it, and where is mom?Daughter
 : Now, mom put me in charge of dinner because (2) .....................
    tonight.
Father
: But what is it? And that smell!Daughter
 : It's (3) ................... I just followed (4) ........................... here, and . . .Father
: Let me see that . . . Oh, Dad. [What?] (5) ........................................!Daughter
: Oh, uh, well, uh . . . well I couldn't find the second page of the 
  recipe, but don't worry. I have plenty of experience around the 
  house. Plenty of experience cooking.
Father
: That's not what mom says.Daughter
Father : Well, wait, wait, here let me try a piece first. Here, let me, let me
  cool this off here. Ohhh, yeah. Oh, (6) ...........................................
Daughter : Yeah right. Why are you making that face?
Father  : Well, well, it's just, just a little rich for me. That's all.
Daughter : Let me try it Dad. Uh. Dad. You put (7) ........................... in it and 
  besides it's burned. [Well . . . ] And what's that?
Listen again the recording played by your teacher. 
After that, answer the questions that follow.
Task 5
Fill in the blanks below with the expressions used in 
the recording. After that, act it out with your partner.
Task 6
5C. Let’s Read and Write
Make a dialogue based on the situations below.
Then, act it out in front of your classmates.
Read the text below and answer the questions.
Task 7
Task 8
Quick French Toast
       I am Carol. Yesterday, I made up my room. I found my recipe collection. 
I opened it and there are many recipes here. Inside this recipe book there is 
a simple recipe. Not only simple, but you do not need much time to make it. 
It is only 10 minutes long. I always make it when I have a free time. Let’s call 
it a French Toast. It is like a usual toast but we toast the bread on a hot frying 
pan instead of using a toaster. Before you start making it, you need to prepare
the stuffs.
       First, make sure you have an egg, a half  cup of milk, cinnamon, butter, 
and of course bread. After you prepare those things, you can start to toast 
the bread. Put the butter in a warm frying pan on medium fire stove. While 
you waiting for the butter to melt, you can prepare the egg, the milk and add 
a dash of cinnamon. Put them in a bowl and beat them together with a fork. 
After the mixture is ready,  dip the bread into the mixture. Make sure that 
the both sides is dipped in the mixture. After the butter melts you can put 
one side of the bread into the frying pan.
       
Situation:
1. You and your friend visit a cooking exhibition. You and your friend take 
    turn to ask what the cook is doing.
2. You and your friend attend a cooking utensils demo. You and your friend
    take turn to ask what they are doing.
Father  : Oh, well, well, that's just part of my own adaptation to the recipe. 
   I added some pumpkin.
Daughter : Oh, not another one of your surprises. Pumpkin (8) ......................!
Father : Well, okay, well, so what? Uh, what do we do now?
Daughter : Well, (9) .......................................?  You can't mess up on that, Dad.
6Questions:
1. What is the writer’s favorite food?
2. What are the ingredients of the writer’s favorite food?
3. How do the writer make her/his favorite food?
4. When do the writer make the comp te?
5. What beverage can be served together with the toast?
ô
Read again the text in Task 9 then find the 
meaning of these words based on the text.
Task 9
: 
: 
: 
: 
: 
: 
: 
: 
: 
: 
: 
: . ..
....................................
....................................
....................................
....................................
....................................
....................................
....................................
....................................
....................................
....................................
....................................
.................................
: ....................................
toast /təʊst/ (n)
stuff /stʌf/  (n)
dash /dæʃ/ (adj)
cinnamon /sɪn.ə.mən/ (n)
toast 
melt /melt/ (v)
beat /bit/ (v)
mixture /mɪks.tʃə r / (n)
dip /dɪp/ (v)
compôte /kɒm.pɒt/ (n) 
smear /smɪə r / (v)
voila /vwAlA  (excl)
smoothie /smu.ði/ (n)
/təʊst/ (v)
/
      When you are waiting for the bread to turn into golden, you can prepare 
blueberry compôte. When the both sides of the bread is golden, you can lift 
the bread. Smear the blueberry compôte on the toast. Put it on a plate. And, 
voila! The french toast is ready to serve. You can eat it with a glass of milk 
or smoothie.
7.............................................................................................................
.............................................................................................................
.............................................................................................................
Paragraph 1:
Paragraph 2:
Paragraph 3:
Read again the text in Task 9 and find the main 
idea from each paragraph.
Task 10
Finding the Main Idea
Before we learn how to find the main idea, let’s find out the meanings of 
the following terms:
1. What is a paragraph?
    A paragraph is a group of sentences organized around a topic, a main 
    idea about the topic and details that supports the main idea.
2. What is a topic?
    A topic is the overall subjects of a paragraph.
3. What is a main idea?
    A main idea is a statement that tells the author’s point about the topic. 
    The main idea provides the message of a given paragraph to the argu-
    ment that is being made about the topic.
4. What is supporting details?
    Supporting details is the specific information about the main idea or 
    support for the main idea.
Since you have already understood those terms, let’s learn how to find 
the main idea in a paragraph.
Main idea = topic + author’s point about the topic
Before we find the main idea, let’s find the meaning first. Ask yourself 
this question:
“What or who is the paragraph about?”
Study the following explanation about finding 
the main idea.
Remember
8Work in pairs. Decide whether the statements 
below are true or false. Provide the evidence.
Study the picture below. Label it and write the 
meaning of each word.
Task 12
Task 11
Statements
1. The writer browsed the internet and found 
    many recipes.
2. The writer’s favorite food does not need  a 
    long time to cook.
3. We need a half cup of cinnamon to make 
    the toast.
4. The writer dip the bread after the bread
     is cooked.
5. We can make blueberry compote while 
    we are waiting for the bread to cooked.
6. The writer like to eat the toast together
     with a glass of milk.
T/F
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
Evidence
http://englishclasses.com.ua/
9In pairs, study the explanation below.
1. Kitchen
2. fridge
3. cooker
4. toaster
5. cupboard
6. table
7. chair
8. spoon
: ..............................
: 
: 
: 
: 
: 
: 
: 
..............................
..............................
..............................
..............................
..............................
..............................
..............................
9. fork
10. knife
11. cup
12. plate
13. dish
14. pan
15. eggs
16. bread
: 
: 
: 
: 
: 
: .
: 
: 
.............................
..............................
..............................
..............................
..............................
.............................
..............................
..............................
Describing Location Using There is .... / There are .....
Pattern
Singular Plural
Countable
Affirmative
Negative
Interrogative
1. There is a stove in the
    kitchen.
2. There is a whisk on the table.
1. There are two stoves in the
    kitchen.
2. There are three whisks on
    the table.
1. There is no stove in the
    kitchen.
2. There is no whisks on the
    table.
1. There are no stoves in the
    kitchen.
2. There are no whisks on the
    table.
1. Is there a stove in the kitchen?
(+)  Yes, there is
(- )  No, there is not
(- )  No, there isn’t.
2. Is there a whisk on the table?
1. Are there stoves in the kitchen?
(+)  Yes, there are
(- )  No, there are not.
(- )  No, there aren’t.
2. Are there whisks on the table?
Remember
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Notes:
1. For Uncountable Nouns, we use there is ......
Example:
(+)  There is a water on the floor.
(- ) There is no water on the floor.
(? ) Is there water on the floor?
     (+) Yes, there is.
     (- ) No, there is not.
2. How many ...
    How much ....
    Example:
    a. How many garlic should we use?
        You can use four garlic.
    b. How many eggs we use to make an omelette?
        We can use two eggs.
    c. How much salt should we add?
       You can add a pinch of salt.
    d. How much flour we use to make this cake?
        You can use a cup of flour for this small cake.
Contraction:
Affirmative
There is ...
There are ...
Negative
There is not ... / There isn’t
There are not ... / There aren’t
Work in pairs, fill in the blanks below using 
There is ... or There are ... . 
Task 13
1.                There are             four tomatoes in the basket.
2. ............................................... a glass of water on the table.
3. ............................................... a pan in the sink.
4. ............................................... two pumpkins in the fridge.
5. ............................................... a spoonful of sugar in the bowl.
11
1.
2.
3.
4.
5.
6. 
7. 
 There is a kitchen in Laila’s house.
 ......................................................................................................................
 ......................................................................................................................
 ......................................................................................................................
 ......................................................................................................................
......................................................................................................................
......................................................................................................................
8. ......................................................................................................................
9. ......................................................................................................................
10. ....................................................................................................................
11. ....................................................................................................................
12. ....................................................................................................................
13. ....................................................................................................................
14. ....................................................................................................................
15. ....................................................................................................................
16. ....................................................................................................................
Individually, observe again the picture in Task
12. Write them down in the box below.
Task 14
6. 
7. ............................................... three carrots in the basket inside the fridge.
8. ............................................... a teaspoon of pepper.
9. ............................................... two fish in the bucket.
10. ............................................. a pinch of salt on the floor.
............................................... some eggs in the egg-holder.
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D. Let’s Get More Practice
E. Let’s Review
Make a role play. Follow the instruction below.
Individually, find a picture of a kitchen set and
describe it in the provided worksheet below.
Task 15
Task 16
Glue the picture here.
W
ri
te
 t
h
e 
d
es
cr
ip
ti
o
n
 h
er
e
Suppose, you and your friend are visiting a demo of making 
traditional foods. In groups of three, make a conversation which
explains the activity which is happening in the demo. One of 
you becomes the guide, while the two of you become the visitors. 
The guide must explain what the visitors’ ask.
Instruction: 
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F. Let’s Reflect
G. Let’s Summarize
How much improvement have you made after learning English in 
this unit? 
Very much Much LittleAspects
Understanding simple conversations.
Participating in simple conversations.
Understanding present continuous tense.
Using indicators there is ... / there are ... .
Vocabulary
Do you still remember:
• how to ask for information?
• how to give information?
Here are some expressions you use to ask and give information.
If you want to ask what someone is doing, you can use the following 
expression:
- What are you doing?
- What is she doing?
In responding to the those questions, we can use the following expression:
- I am washing the dishes.
- She is chopping the onions.
Finding the Main Idea
Before we learn how to find the main idea, let’s find out the meanings of the
following terms:
1. What is a paragraph?
    A paragraph is a group of sentences organized around a topic, a main idea
    about the topic and details that supports the main idea.
2. What is a topic?
    A topic is the overall subjects of a paragraph.
3. What is a main idea?
    A main idea is a statement that tells the author’s point about the topic. 
    The main idea provides the message of a given paragraph to the argument 
    that is being made about the topic.
4. What is supporting details?
    Supporting details is the specific information about the main idea or 
    support for the main idea.
Since you have already understood those terms, let’s learn how to find the 
main idea in a paragraph.
Main idea = topic + author’s point about the topic
Before we find the main idea, let’s find the meaning first. Ask yourself this 
question:
“What or who is the paragraph about?”
14
Describing Location Using There is .... / There are .....
Pattern
Singular Plural
Countable
Affirmative
Negative
1. There is a stove in the
    kitchen.
2. There is a whisk on the table.
1. There are two stoves in the
    kitchen.
2. There are three whisks on
    the table.
1. There is no stove in the
    kitchen.
2. There is no whisks on the
    table.
1. There are no stoves in the
    kitchen.
2. There are no whisks on the
    table.
Pattern
Singular Plural
Countable
Interrogative
1. Is there a stove in the kitchen?
(+)  Yes, there is
(- )  No, there is not
(- )  No, there isn’t.
2. Is there a whisk on the table?
1. Are there stoves in the kitchen?
(+)  Yes, there are
(- )  No, there are not.
(- )  No, there aren’t.
2. Are there whisks on the table?
Notes:
1. For Uncountable Nouns, we use there is ......
Example:
(+)  There is a water on the floor.
(- ) There is no water on the floor.
(? ) Is there water on the floor?
     (+) Yes, there is.
     (- ) No, there is not.
Affirmative
There is ...
There are ...
Negative
There is not ... / There isn’t
There are not ... / There aren’t
2. How many ...
    How much ....
    Example:
    a. How many garlic should we use?
        You can use four garlic.
    b. How many eggs we use to make an omelette?
        We can use two eggs.
    c. How much salt should we add?
       You can add a pinch of salt.
    d. How much flour we use to make this cake?
        You can use a cup of flour for this small cake.
Contraction:
15
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H. Refresh Your Mind
Do you know the origin of these stuffs?
1. Salad
2. Sandwich
According to food expert, salad has been familiar since Rome and Greek age. Salad 
derived from the word 'sal' which means salt. People use sal to call this stuff because 
ancient people use salt to give flavor to any dish. Davidson, in Oxford Companion 
to Food define Salad as a term derived from the Latin sal (salt), which yielded the 
form salata, 'salted things' such as the raw vegetables eaten in classical times with a 
dressing of oil, vinegar or salt. The word turns up in Old French as salade and then 
in late 14th century English as salad or sallet.
th
The name sandwich is found incidentally in the 18  century by John Montagu, an 
Earl of Sandwich IV. Montagu liked playing cards a lot that make him did not have 
time to eat. He had his servant to bring him ham which served between two slices 
of bread so that he is still able to eat while he is playing cards. His friends wanted 
to order the same dish like what he ordered. After that, people call this dish sandwich.
3. Baguette
Baguette, which people known as France traditional food, actually comes from Vienna, 
th
Austria nearly the 19  century. However, this bread is more well known in France 
as a traditional bread which the presence in breakfast, lunch and dinner becomes a 
must.
4. Crepes
People also know that crepe is from France. In fact, it originally comes from Brittany, 
the North-West side of France. In United States, people usually order crepes for their 
desert. While in France, they usually eat it for the main course.
5. Pie
Pie is a kind of pastry which is popular in United States. This baked dish is found 
since Ancient Egypt. In Rome-age and middle-age, pie is used as a meat wrapper. 
Besides meat, people also keep vegetables and other stuff in order to keep it moist 
and able to send abroad. The crust of this pastry is hard and solid made of flour, 
suet, eggs and other stuff. However, in its development, people started to make pie
from the edible stuff. Therefore, the crust can also be eaten.
www.pokemonxandtrival.tumblr.com
adapted from: tau-sejarah.blogspot.com/2013/04/sejarah-awal-mula-pie-dan.html?m=1
adapted from: http://sweetcrepes.blogspot.com/
adapted from: http://www.esquire.co.id/artikel/view/201104/305588/Si-Panjang-dari-Prancis
adapted from: http://www.cookpen.com/en/articles/sejarah-salad
adapted from: http://worldofhistories.blogspot.com/2011/09/sejarah-sandwich.html
www.cicispizza.com
talentanarchy.com
tishboyle.blogspot.comwww.grotecompany.com
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I. Mini Dictionary
beat /bit/ (v)
cinnamon /sɪn.ə.mən/ (n)
compôte /kɒm.pɒt/ (n) 
dash /dæʃ/ (adj)
dip /dɪp/ (v)
dough /dəʊ/ (n)
garnish /gA.nɪS/ (v)
knead /ni:d/ (v)  
melt /melt/ (v)
mixture /mɪks.tʃə r / (n)
smear /smɪə r / (v)
smoothie /smu.ði/ (n)
sprinkle /sprɪN.kl/ (v)
s
stuff /stʌf/  (n)
toast /təʊst/ (n)
voila /vwAlA/ (excl)
tir /stɜ:r / (v)
taste /teɪst/ (v)
: to mix something repeatedly using a  utensil  such 
  as a spoon or  whisk 
: the hard outer covering a tropical tree, or a brown powder 
  made from this, used as a spice to give a particular taste 
  to food, especially sweet food 
: a sweet dish made of cooked fruit 
: a small amount of something, especially liquid food, 
  that is added to something else 
: to put something into a liquid for a short time 
: flour mixed with water and often yeast, fat or sugar
  so that it is ready for baking 
: to decorate food with a small amount of different food 
: to press something, especially a mixture for making 
  bread, firmly and repeatedly with the hands and fingers 
:  solid into something soft or liquid
: a substance made from a combination of different 
  substances, or any combination of different things 
: to spread a liquid or a thick substance over a surface 
: a thick cold drink made from fruit, ice and often yogurt 
  or ice cream, which is mixed together until   smooth 
: to drop a few pieces or drops of something over a surface 
: to mix a liquid or other substance by moving an object
  such as a spoon in a circular pattern 
: a group of things 
: to put food or drink in your mouth to find out what 
  flavor it has 
: sliced bread made warm crisp and brown by being 
  put near a high heat 
: used when showing to other people something that 
  you have just made or got and are pleased with 
to cause something
Cambridge Advance Learner’s Dictionary: Third Edition
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Unit
2
A. Let’s Start
Fun Cooking English
Do Not Enter!
Have you ever found signs in the kitchen? Do you know the 
meanings of those signs? Have you ever found menus or brochures 
written in English? Do you understand those menus? Learn 
those in this chapter and you will be able to tell it correctly.
Task 1
Study the picture below and answer the questions 
with your friends next to you.
1. Have you ever found this sign?
2. Where will you probably find this sign?
3. Do you know the meaning of this sign?
    Mention it.
tsc.uk.net
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B. Let’s Listen and Speak
Task 2
Task 3
Listen to the recording and write the expressions
under the picture.
1. 2. 3.
4. 5. 6.
......................................... ......................................... .........................................
......................................... ......................................... .........................................
Find the meaning of these words in your dictionary. 
You may discuss your work with your classmate.
Words Meaning
1. rubbish
2. dish
3. glove
4. hairnet
5. wash
6. wear
7. apron
...................................................................
...................................................................
...................................................................
...................................................................
...................................................................
...................................................................
...................................................................
[/rʌb.ɪʃ/]
[/dɪʃ/]
[/glʌv/]
[/heə.net/]
[/wɒʃ/]
[/weə r /]
[/eɪ.prən/]
tsc.uk.net tsc.uk.net tsc.uk.net
tsc.uk.nettsc.uk.nettsc.uk.net
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Task 4
Watch and listen to the video. Decide whether 
the expressions below occur in the recording.
1. Good morning.
2. What are you doing?
3. Keep the station clean.
4. Wash your hand before you cook.
5. Keep the sleeve clean.
6. Get the first pick of vegetable.
7. Thank you.
Task 5
Listen again to the recording played by your 
teacher. After that, answer the questions below.
1. What is the man doing?
2. What should the man do to cut the vegetables according to the girl?
3. How do the girl ask the man to clean the kitchen?
4. What should the man do about his sleeve?
5. What is the mark of a chef?
6. How to get the first pick of the vegetables of the day according to the girl?
Expressions √ X
..........
..........
..........
..........
..........
..........
..........
..........
..........
..........
..........
..........
..........
..........
X
Study the expressions below with your classmates.
Do you know the language feature of a sign or command? Pay attention 
to the following explanation. 
Signs or notices usually written using imperative sentences. Have a look 
at the example below.
PUT ON YOUR
HAIRNET
1. Imperative
Remember
tsc.uk.net
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Arnold
Dani : Fresh bread, Sir. It means only fresh bread stored here.
: Yes, you’re right. We only put fresh bread of the day here. Next to 
  the bread stall there is a freezer for meats. Tell me the what the sign 
  says, please. 
: Raw meat only, Sir. It means this freezer is only for raw meats.
: Yes. You’ve learned much. As you said, only raw meat can be stored 
  here.
: Excuse me, Sir. May I ask you something?
: Of course. You have to ask before you work here.
: What is the use of this room?
: Ough yes. It’s not a room actually. It’s a refrigerator to store vegetables, 
  fruits, eggs, cheese, etc. All cooking stuffs except raw meat. You got it?
Arnold
Dani
Arnold
Dani
Arnold
Dani
Task 6
Study the dialogue below and answer the questions. 
After that, act it out with your partner.
: Good morning, Sir.
Situation: In a restaurant where there is a new cook. The supervisor shows 
                   the new cook around the kitchen.
: This is soup station, where soup is cooked. Next to the soup station
  there is a sink. This sink is for utensils only. In front of the soup 
  station, there is a bread stall. Do you see the sign here? Do you 
  know what it says?
Dani
: Good morning. Welcome to “Saffron”. Today you will have a big 
  day. So, be ready. 
Arnold : No, you have to understand the situation of our kitchen first. Come 
  with me. I’ll show you around.
Arnold
: OK, Sir. What should I do now?Dani
Arnold
: Thank you, Sir.Dani
2. Negative
Signs or notices can also use negative form instead of imperative sentences.
It functions as a prohibition. Look at the example below.
DO NOT ENTER
EMPLOYEE ONLY
tsc.uk.net
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In the previous dialog, you found some italicized expressions. Do you know 
the function of those expressions? Have a look at the following explanation.
1. Greeting and responding to greeting
To greet someone, we can use the following expressions:
- Good morning.      – (respond to) --> Good morning.
- Good afternoon.    – (respond to) --> Good afternoon.
- Hi.                            – (respond to) --> Hi.
- Hello.                       – (respond to) --> Hello.
– (respond to) --> You’re welcome.
– (respond to_ --> Anytime.
2. Commanding / Giving Instruction
In giving instruction, we can use the imperative sentences. Imperative 
sentences generally do not use the Subject. It begins with bare infinitive. 
Have a look at the following examples:
- Come with me.
- Tell me what the sign says.
- Go and change your clothes in the wardrobe.
3. Showing and responding gratitude
In showing gratitude, we can use the following expressions:
- Thank you.             
- Thanks.                   
Study the explanation below and practice them 
with your classmates.
Remember
Questions.
1. What is the name of the restaurant>
2. Why should Arnold show Dani around the kitchen?
3. Where do the chef store the raw meat?
4. What sign is on the wall after the entrance?
5. Where does Dani change his clothes?
: Yes, Sir. Thanks.
: One more, after the entrance you will also see a sign. Do you know 
  what sign is it?
: Of course, Sir. It says Apron must be worn. It means that we must 
  wear our apron before we handle the food.
: OK. I guess you have understood all the stuffs here. Congratulation! 
  You can start working, now.
: Thank you so much, Sir.
: Anytime. Go and change your clothes in the wardrobe.
Dani
Arnold
Arnold
Dani
Arnold
Dani
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Task 9
Make a dialogue based on one of the situations 
below. After that, act it out in front of the class.
Situations:
A. Testing the meanings of kitchen signs in job interview.
B. Showing around a new comer in a restaurant’s kitchen.
C. Remind your friends about the rules in the kitchen.
Respond to your friend’s gratitude.
Greet your friend.
Let your friend observe
your kitchen.
warn your friend to be too close
to the stove.
Allow your friend to sit in the
livingroom.
Respond your friend’s greeting.
Show your gratitude.
Respond to your partner’s
warning.
Express gratitude
Task 8
In pairs, take turn to have a conversation based 
on the steps provided for you and act it out.
6. It’s apron must be worn.
7. And this sign?
8. Thanks, I think so, tooo.
9. Hold this picture and check whether I have understood the signs.
11. What about this?
12. Utensils only. It means the sink is only used to wash utensils.
Task 7
In pairs, rearrange the jumbled conversation 
below. After that, act it out in front the class.
1. Allright. What sign is this?
2. I think you’re good.
3. Can you help me, Tigor?
4. Wash your hand.
5. Sure. What can I do for you?
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C. Let’s Read and Write
Task 10
Task 11
Observe the following menu carefully. After 
that, answer the questions that follow.
Decide whether the statements below are true or 
false based on the text in Task 10. Give the evidence
Questions:
1. What is the main dish of the menu above?
2. What is the cheapest dish based on the menu above?
3. What is the most expensive dish based on the menu above?
4. What dishes which have the same price?
5. How much does Low Cakrie Pancake cost?
Butter Pancake
Pancake with  Syrup
Pancake with Fruits
Plain Pancake
Pancake with Sugar
Chocolate Pancake
Ice Cream Pancake
Pudding Pancake
Low Calorie Pancake
Kaya Pancake
Pancake with Toppings
Pancake with Fillings
Slices Pancake
Salted Pancake
RM. 4.50
RM. 4.50
RM. 5.00
RM. 2.00
RM. 3.00
RM. 4.50
RM. 5.00
RM. 5.00
RM. 5.50
RM. 3.50
RM. 5.00
RM. 5.00
RM. 1.00
RM. 2.00
Statements T/F Evidence
1. There are fourteen choices in the menu.
2. Plain pancake is the cheapest dish.
3. Pudding Pancake and Low Calorie 
    Pancake have the same price.
.......
.......
.......
.......
.......
.......
dineries.com
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Study the following explanation with your 
classmates.
Comparing Things
Statements T/F Evidence
4. The most expensive dish is Low 
    Calorie Pancake.
5. Butter Pancake is cheaper than 
    Pancake with fruits.
6. Pancake with Toppings is more 
    expensive than Pancake with Fillings.
.......
.......
.......
Comparison is used to compare two or more things. Have a look at the use 
of the comparison below.
Positive Comparative SuperlativeAspect
One to two
syllable
More than
three 
syllable
Exception
- cheap
- sweet
- hot
- warm
- cheaper
- sweeter
- hotter
- warmer
- the cheapest
- the sweetest
- the hottest
- the warmest
- expensive
- beautiful
- important
- delicious
- more expensive
- more beautiful
- more important
- more delicious
- the most expensive
- the most beautiful
- the most important
- the most delicious
- good
- 
- 
- well
- little
- far
- 
many
bad
handsome
- better
- 
- 
- less
- farther
- much
- more handsome
better
worse
- the best
- the 
- the 
- the least
- the farthest
- the most
- the most handsome
best
worst
Remember
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Task 12
Observe the following menu and then answer 
the questions that follow.  
Questions:
1. What is the main dish of the 
    menu?
2. How much does Deal 3 cost?
3. Is menu Deal 5 more expensive
    than Deal 2?
4. What is the difference between 
    menu Deal 1 and Deal 6?
5. How much does menu Deal 2 
    cost?
Task 13
Decide whether the statements below are true 
or false based on the menu in Task 12. Give the
evidence.
Statements T/F Evidence
1. The main dish in the menu is pasta.
2. In menu Deal 1, the garlic bread is 
    only an option.
3. The cheapest menu is Deal 5.
.......
.......
.......
.......
.......
.......
adapted from: google.com/images
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Statements T/F Evidence
4. The most expensive menu is Deal 6.
5. There is only one choice that serve 
    poultry based on the menu.
6. Deal 1 is more expensive than Deal 3.
7. Deal 6 is cheaper than Deal 4 
8. Deal 2 is more expensive than Deal 5.
.......
.......
.......
.......
.......
Study the explanation below.  
Memo
To
From
Date
Subject
Message
:
:
:
:
:
Ihsan (Sous Chef)
Jack (Head Chef)
23 January, 2012
Prepare a special sauce
Please prepare  a special sauce for a special guest 
who will come tonight.
JH
Have you ever written a memo? A memo  is a message or other information in 
writing sent by one person or department to another in the same business 
organization. The structure of a memo can be seen in the following example. 
Explanation:
TO                    : The person or group who will receive the memo 
FROM              : The person who wrote the memo
DATE               : The date when the writer wrote the memo.
SUBJECT         : A short specific topic discussed in the memo.
MESSAGE       : The detail information of the message.
INITIAL           : The initials letters of the writer’s name.
INITIAL
Remember
28
Task 15 Write a memo based on the situations below.
1. Mr. Arnold will have a meeting with Mr. Tigor, The director of the restaurant. 
    Mr. Arnold’s secretary wants to remind him about this meeting. The meeting 
    will be held in Monday, 21st May 2013 at 14:00pm. They will talk about a 
    new recipe for the restaurant. 
2. All of the employee at Voila Restaurant will have an evaluation on Saturday, 
    June 13 2013. The chef, Ms. Anna, remind the employees about this evaluation. 
    
3. The basement of the restaurant is under construction. The security wants 
    to tell the employees to park their vehicle in the outdoor parking area. 
    Suppose you are the security, how will you write the memo?
Suppose you are Mr. Arnold’s secretary, how 
    will you write the memo?
Suppose you are Ms. Anna, how will you write the memo?
Read the following memo carefully. After that,
answer the questions that follow.
Memo
To
From
Date
Subject
Soup Chef
Ahmad (Head Chef)
22 July 2012
Taking over the kitchen
I will have a meeting with the restaurant owner at 13.00  - 15.00. 
Please take over the kitchen. Make sure everything runs well.
A.R.
:
:
:
:
Task 14
Questions:
1. Who is the sender of the memo?
2. Who is the addressee of the memo?
3. Why does the sender write the memo?
4. 
5. 
When will the sender have a meeting?
With whom will the sender have a meeting?
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D. Let’s Get More Practice
E. Let’s Review
Task 16
Find some signs in the kitchen and glue them
in the provided box below.
Task 17
Find a menu from restaurants and report it
in the provided format below.
The Result of the Menu Analysis
Restaurant:
The Result:
Glue the picture of
the sign here
Glue the picture of
the sign here
Glue the picture of
the sign here
The meaning of the sign:
............................................
............................................
The meaning of the sign:
............................................
............................................
The meaning of the sign:
............................................
............................................
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F. Let’s Reflect
G. Let’s Summarize
How much improvement have you made after learning English in
this unit?
Very much Much LittleAspects
Understanding signs in the kitchen
Responding simple command.
Comparing things.
Writing Memo.
Vocabulary.
Do you know the language feature of a sign or command? Pay attention 
to the following explanation. 
Signs or notices usually written using imperative sentences. Have a look
 at the example below.
PUT ON YOUR
HAIRNET
1. Imperative
2. Negative
Signs or notices can also use negative form instead of imperative sentences.
It functions as a prohibition. Look at the example below.
DO NOT ENTER
EMPLOYEE ONLY
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Comparing Things
Comparison is used to compare two or more things. Have a look at the use 
of the comparison below.
Positive Comparative SuperlativeAspect
One to two
syllable
More than
three 
syllable
Exception
- cheap
- sweet
- hot
- warm
- cheaper
- sweeter
- hotter
- warmer
- the cheapest
- the sweetest
- the hottest
- the warmest
- expensive
- beautiful
- important
- delicious
- more expensive
- more beautiful
- more important
- more delicious
- the most expensive
- the most beautiful
- the most important
- the most delicious
- good
- 
- 
- well
- little
- far
- 
many
bad
handsome
- better
- 
- 
- less
- farther
- much
- more handsome
better
worse
- the best
- the 
- the 
- the least
- the farthest
- the most
- the most handsome
best
worst
In the previous dialog, you found some italicized expressions. Do you know 
the function of those expressions? Have a look at the following explanation.
1. Greeting and responding to greeting
To greet someone, we can use the following expressions:
- Good morning.      – (respond to) --> Good morning.
- Good afternoon.    – (respond to) --> Good afternoon.
- Hi.                            – (respond to) --> Hi.
- Hello.                       – (respond to) --> Hello.
– (respond to) --> You’re welcome.
– (respond to) --> Anytime
2. Commanding / Giving Instruction
In giving instruction, we can use the imperative sentences. Imperative 
sentences generally do not use the Subject. It begins with bare infinitive. 
Have a look at the following examples:
- Come with me.
- Tell me what the sign says.
- Go and change your clothes in the wardrobe.
3. Showing and responding gratitude
In showing gratitude, we can use the following expressions:
- Thank you.             
- Thanks.                   
A memo  is a message or other information in writing sent by one person or 
department to another in the same business organization. Here the structure 
of a memo.
Memo
To
From
Date
Subject
Message
:
:
:
:
:
Ihsan (Sous Chef)
Jack (Head Chef)
23 January, 2012
Prepare a special sauce
Please prepare  a special sauce for a special guest 
who will come tonight.
JH
INITIAL
Explanation:
TO              : The person or group who will  receive the memo 
FROM        : The person who wrote the memo
DATE         : The date the writer wrote the memo.
SUBJECT   : A short specific topic discussed in the memo.
MESSAGE : The detail information of  the message.
INITIAL     : The initials letters of the  writer’s name.
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H. Refresh Your Mind
The Most Expensive Cooking Stuffs In te World
A kilo of White Truffle costs Rp 60.000.000,00. What make
this mushroom costs extremely high is that it only grows wildly
in Piedmont, North Italy. It can only be harvested in Fall. Also, 
the harvest must use trained dogs to find the location of this 
mushroom.
Saffron is made of the stalk of crocus sativu’s pistil. A kilo  
of saffron costs Rp 30.000.000,00. It contain 200.000 
pistils. In the other words, a kilo can be gained from a crocus 
sativu’s field which the large is three times of football field. 
Can you imagine that?
La Bonnotte potato is the the most expensive potato in 
the world. A kilo of this potato costs Rp 10.000.000,00. 
It is a variety of potato which is almost extinct. It can 
only be found in Noirmoutier, France. In a year, the local 
farmer can only harvest for 100 ton La Bonnotte potato. 
And we can find this potato in a famous France restaurant 
only.
This caviar is gained from Beluga Sturgeon fish which can 
be found in Caspian Sea and Black Sea. One portion of 
Beluga Caviar costs Rp 5.000.000,00. This caviar costs 
extremely high because this species is almost extinct. It 
also need ten years to produce the caviar. The fisher 
must be very careful in catching the fish and taking the 
caviar.
Do you know other food stuffs that cost high?
Taken from: www.didunia.net/2013/06/10-jenis-masakan-termahal-di-dunia.html?m=1
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H. Mini Dictionary
apron [/eɪ.prən/] (n)
basement /beɪ.smənt/ (n)
dish [/dɪʃ/] (n)
entrance /en.trən t  s/ (n)
glove [/glʌv/] (n)
hairnet [/heə.net/] (n)
raw /rɔ/ (adj.)
remind /rɪmaɪnd/ (n)
[/rʌb.ɪʃ/] (n)
sink /sɪŋk/ (n)
stall /stɔl/ (n)
station /steɪ.ʃ ə n/  (n)
store /stɔ r / (v)
suppose /səpəʊz/ (v)
[/wɒʃ/] (v)
wardrobe /wɔ.drəʊb/ (n)
[/weə r /] (v)
utensil /juten.sɪl/ (n)
rubbish 
wash 
wear 
: a piece of clothing that you wear over the front 
  of other clothes to keep the clothes clean while 
  you are doing something dirty, such as cooking 
  or cleaning in the house 
: a part of a building consisting of rooms that are 
  partly or completely below the level of the ground 
: food prepared in a particular way as part of a meal 
: a door or gate by which you can enter a building
: a piece of clothing which is worn on the hand and 
  wrist 
: a light net that some women wear over their hair 
 to keep it in place 
: (of food) not cooked 
: to make someone think of something they have 
  forgotten 
: waste material or things that are no longer wanted 
  or needed 
:  a bowl that is fixed to the wall in a kitchen or 
  bathroom in which you wash dishes or your hands, etc. 
: a large table or a small shop with an open front from 
  which goods are stored 
: a building or place used for a particular service or 
  type of work 
: to put or keep things in a special place for use in t
  he future 
: to think that something is likely to be true 
: to clean something using water 
: a tall cupboard in which you hang your clothes, 
  or all of the clothes that a person owns 
: to have clothing, jewellery, etc. on your body 
: a tool with a particular use, especially in a kitchen 
  or house 
Cambridge Advance Learner’s Dictionary: Third Edition
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Unit
3
Fun Cooking English
A. Let’s Start
I Said I Like
Smoothie
Task 1
Observe the picture below and discuss the 
questions with your classmates.
blog.fooducate.com
1. Have you ever been asked to choose
     between two kinds of drink?
2. How does your friend ask you?
3. How do you respond to your friend?
In your daily life, you sometimes need to decide your choice between
two options. Also, 
Do you know how to express it in the appropriate way? In this unit you
will learn how to express asking for/giving preference and asking for/
giving clarification.
you sometimes need to clarify what your friend said
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B. Let’s Listen and Speak
Task 2
Find the meanings of these words in your 
dictionary. After that, repeat after your teacher.
Task 3
Listen to the dialogue. After that, put a tick (√) 
in the food or drinks chosen by the speaker.
Words Meanings
1. prefer (v) /prɪfɜ r / 
2. topping (n) /tɒp.ɪŋ/ 
3. olive (n) /ɒl.ɪv/ 
4. bacon (n) /beɪ.k ə n/ 
5. clam (n) /klæm/ 
6. overseas (adv.) /əʊ.vəsiz/ 
7. acquire (v) /əkwaɪə r / 
8. sausage (n) /sɒs.ɪdʒ/ 
9. beverage (n) /bev. ə r.ɪdʒ/ 
10. tax (n) /tæks/ 
bubblews.com
cooking.blogspot.com
en.wikipedia.org garoemagazine.com
membuat-bakso.blogspot.com kitabmasakan.com
eatingasia.typepad.comhomeland-culture.blogspot.com
inwestingcaffeine.com intisari-online.com
urbannutrition.com
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Task 4
Study the following explanation about expressing 
preference.
Listen to the dialogue. Then, write T if the 
statement is true and F if the statement is false.
Stating preferences is a way to state or to express something preferably. It can 
also be used to offer someone a choice politely. Take a look at the following 
expressions.
Offering (Asking for) a choice Stating preferences
a) Prefer …
Which do you prefer, the catchup 
or the chilli sauce?
Which do you prefer, fried potato 
or baked potato?
a) Prefer … to….
I prefer  the chilli sauce to the 
catchup.
I prefer fried potato to baked 
potato.
b) Like…
Which one do you like, a modern 
kitchen set or a simple one?
Which do you like, chocolate cake 
or cheese cake?
b) Like…better than ….
I like a simple kitchen set better 
than a modern one.
I like chocolate cake better than
 cheese cake.
c) Would rather …
Would you rather have a milk 
shake or an orange juice?
Would you rather make cookies
or  cup cake?
c) Would rather … than….
I’d rather have an orange juice 
than (have) a milk shake.
I’d rather make cookies than 
cup cakes.
1. The restaurant does not only serve pizza.
2. The customer order a small pepperoni pizza with 
    mushroom and green peppers.
3. The restaurant only serve one topping for one pizza.
4. There restaurant offers seafood pizza.
5. 
6. The customer would rather take the bread sticks than
    the beverage.
7. 
The customer does not like cheese on the pizza.
The customer prefers apple juice to orange juice.
Statements T/F
.....
.....
.....
.....
.....
.....
.....
Remember
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Study the explanation below.
Task 5
In pairs, study the dialogue below and answer 
the questions. Then, act it out.
Waiter
Customer
Waiter
Customer
Waiter
Customer
Waiter
Customer
Waiter
Customer
Waiter
Customer
Waiter
Customer
: Good evening, Sir. How may I help you?
: May I have a look at the menu?
: Sure. Here you are.
: Ummm... I’d like Rawon Rice with scrambled egg and fried tempeh.
: And the drinks, Sir?
: Tea, please.
: Do you like it hot or iced?
: Iced.
: Anything else?
: No, thank you.
: Allright. Let me repeat your order. You order Rawon Rice with 
  scrambled egg and a cup of hot tea.Is everything allright?
: Everything is allright but the tea. I said iced tea.
: OK, Sir.It’s iced tea. Your order should arrive in 15 minutes.
: Thank you.
Questions.
1. What dish does the customer order?
2. How should the tea be served for the customer?
3. What side dish does the customer order?
4. Where does the conversation probably take place?
5. How long will the dish be served to the customer’s table?
Asking for clarification and Indirect Speech
Asking for clarification is used to make sure whether we have understood 
what someone said. While Indirect Speech is used to state something what
we or other people have said previously.
Asking for Clarification Indirect Speech
- What did you say?
- What did she say?
- Did you say I should add salt? 
- I said, you have to wash your hand 
   before you take care of the food.
- She said, we can cook here
- I said, add sugar not salt.
Remember
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Task 7
Task 10
Arrange the jumbled expressions below. After 
that, act it out with your friend next to you.
In a group of four, make a role play based on 
the situation below. Then, act it out in front 
of your classmates.
Situation: You and your friends are talking about your favorite food and 
drinks. Take turn and include the expressions of asking for and 
giving preference also asking for and giving clarification.
Task 6
Individually, complete the blank dialogue below 
with the appropriate expressions.
Example.
Waiter       : What would you like to order?
Customer : I like scrambled egg and hot coffee.
Waiter       : Excuse me, did you say boiled egg?
Customer : I said scrambled egg.
Latif : Ann, which do you prefer, milk
           or juice?
Ann : I prefer juice to milk.
Latif : What did you say?
Ann : ......................................................
Tigor : Dani, would you rather have ice
             cream or salad for the desert?
Dani  : I’d rather have salad
Tigor : ......................................................?
Dani  : ......................................................
Susan : Ron, do you like spaghetti or
              maccaroni?
Ron    : I like spaghetti than maccaroni.
Susan : ......................................................?
Ron    : I said I like spaghetti to maccaroni.
Dewi : Sue, do you like sponge cake 
             or puff pastry?
Sue    : I like puff pastry to sponge cake.
Dewi : .......................................................?
Sue    : .........................................................
1. Susan, I’m going to make a birthday cake for my best friend Should I 
    make a cheese cake or a black forest?
2. Strawberry will be great.
3. Really? OK. What about the topping? Is it cherry or strawberry?
4. I said you can use strawberry.
5. I think black forest will be great.
6. Pardon me?
7. OK, then. Thanks so much.
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C. Let’s Read and Write
Task 8
Find the meaning of these words. You may consult 
your dictionary. 
Read the following text and answer the questions 
that follow.
Words Meaning
plain /pleɪn/ (adj.) 
ground /graʊnd/ (adj.)
clove /kləʊv/ (n)
mince /mɪnt s/ (v)
sesame seed /ses.ə.mi sid/ (n)
rinse /rɪn t  s/  (v)
drain /dreɪn/ (v)
heat /hit/  (v)
grate /greɪt/  (v)
rest /rest/ (v)
vinegar /vɪn.ɪ.gə r / (n)
stir /stɜ:r / (v)
..............................................................
...
...
...
...
...
...
...
...
...
...
...
...........................................................
...........................................................
...........................................................
...........................................................
...........................................................
...........................................................
...........................................................
...........................................................
...........................................................
...........................................................
...........................................................
Spicy Korean Fried Chicken
Ingredients
    3 lbs chicken pieces
    ½ cup plain flour
    ½ cup rice flour
    2 tbsp powdered sugar
    1 tsp black pepper, ground
    1 tsp kosher salt
    1 tsp baking soda
    1 egg
Task 9
For Sauce
    1 tbsp olive oil
    4 cloves garlic, minced
    1/3 cup tomato ketchup
    1/3 cup honey 
    1/3 cup hot pepper paste
    1 tbsp apple vinegar
    1/4 cup sesame seeds
Instructions:
1. Rinse chicken in cold water. Drain and shake off excess water.
2. In a large bowl combine all purpose and rice flour with salt, pepper, 
    baking soda and powdered sugar. Mix well.
3. Lightly beat your egg and add it to dry mixture. Add chicken pieces 
    and mix well with your hands until all the chicken is coated.
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Task 10
Decide whether the statements below are True 
or False based on the text in Task 9.
1. To drain the excess water from the chicken, we must shake it off.
2. We need five clove minced garlic to make the sauce.
3. To fry the chicken, we need about 6-7 cups of flour.
4. To make the chicken crunchy, we need to fry it twice.
5. 
6. Parsley is used to garnish the dish.
We use a wooden spoon to stir the fried chicken in the sauce.
Statements T/F
Questions:
1. What is the name of the dish?
2. What do we need to make the sauce?
3. How much powdered sugar do we need in this dish?
4. When do we fry the chicken?
5. How do we make the sauce?
6. Why should we make the sauce when we fry the chicken?
.....
.....
.....
.....
.....
.....
    
4. Heat 6-7 cups of oil in a wok or frying pan and heat until oil bubbles when 
    chicken is added (about 350-375 F).
5. Fry for about 10 minutes until chicken is lightly browned Remove from oil 
    on to a grate where oil can drain from chicken. Let them rest for a few minutes.
6. Fry them again for another 10 minutes until all pieces are golden brown 
    and crunchy.
Sauce Time - Make while chicken is frying
1. Add 1 Tbsp Canola oil and minced garlic into a pan over medium heat
2. Add ketchup, rice syrup, hot pepper past and vinegar to pan and simmer 
    for 7 minutes stirring frequently.
3. Keep warm until chicken is ready
4. Add twice fried chicken to sauce or together in a large bowl and stir gently 
    with a wooden spoon.
5. Sprinkle with roasted sesame seeds and server with warm rice. 
adopted from: www.culicarycafe.com
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Task 11
Task 12
In your own words, write down the steps of cooking 
the dish in Task 9 in the provided box below
           My name is Julia. I work as a customer service in an insurance agency. 
Even though I am a worker, I cannot ignore my passion, cooking. Everyday 
after work I go to a supermarket to buy some stuffs for cooking. I like trying 
some new recipes. 
          
Today I go home early. I pass a street where there is a bakery displaying 
their new recipe. Soon, I have an idea. I am going to make chocolate cream pie. 
Then, I go to the nearest supermarket and buy some stuffs to make the pie. I 
buy flour,  sugar. Those are the main stuff 
for chocolate cream pie. I also need whipped-cream to make the pie perfect.
          After I reach home, I go to my kitchen and start making chocolate cream 
pie. I am sure if my husband sees me cooking, he will smiles and helps me 
preparing the dining room for our dinner. That’s why I am happy that I gifted 
cooking ability.
I really love cooking. The only reason why I love cooking is that after a 
busy day in my office, I can come home and know for sure that if we add egg
yolks to chocolate and sugar and milk, it will get thick. And If I do not cook  
I feel like a part of my life is gone.
          
dark compound chocolate, eggs, and 
My Cooking Passion
Read the following text carefully. After that, 
answer the questions that follow.
Steps of making Korean Fried Chicken  Spicy 
transcribed from: Julie and Julia (2009)
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Task 13
Decide whether the statements below are true 
or false based on the text in Task 12.
Questions.
1. Who is the name of the writer?
2. Where does the writer work?
3. What is the writer’s hobby?
4. What will the writer cook after she went home?
5. Why does the writer love cooking?
6. When did the writer decide to make chocolate cream pie?
Statements T/F Evidence
1. The writer is a customer service in a bank.
2. The writer’s hobby is cooking.
3. The writer gets an idea to cook when she
    looked at a bakery’s recipe.
4. The writer wants to make a chocolate
    cheese pie
5. The writer’s husband is a kind person.
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
.......
Study the explanation below.
In the previous text, you found this sentence:
- ..... if we add egg yolks to chocolate and sugar and milk, it will get thick.
- If my husband sees me cooking, he will smile and prepare the dining
   room ......
Conditional Sentence
Remember
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Task 14
Work in pairs. Write the conditional sentences 
based on the provided clues.
This sentence is called Conditional Sentence. Conditional sentence is a
 sentence which shows that one situation  will happen if one  condition 
is completed. Have a look at the explanation below.
If + present + future, imperative, modals
- If you pan-fry the onion in hot water it will get burnt 
- If the water is boiling, pour the thick coconut milk.
- If the soup is ready, you can serve it with celery. 
Imperative + and/or + future
- Keep chopping the onion like this and  you will cut your finger off.
- Prepare the dish now or the customer will leave the restaurant.
If + should + future and imperative
- If you should find this can is difficult to open, return it to the shop.
- If we should invited in Anisa’s birthday party, we will rent a car to go 
  there.
Example: able to cook --> learn.
                 If you want to be able to cook, you must learn cooking by cook books.
1. beat the egg --> foamy
2. if hungry --> cook
3. if should grill --> prepare grilling
4. if should make gudeg jogja --> need green jack fruit
5. add salt --> tasty
6. garnish --> ready to serve
7. keep clean --> cook in comfort
8. read the sign --> or warned by the head chef
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D. Let’s Get More Practice
E. Let’s Review
Your teacher is going to give a set of different pictures. Each 
student will have a different picture with the other. Interview 
your classmates about the food or drinks they like. Write down 
the result of your interview in the table below. After that, report 
the result of your interview in front of your classmates.
Name Preference
Instruction:
Task 15
Do an interview to your classmates. Follow the 
instruction below.
Task 16
Individually, find five recipes of Indonesian 
traditional food. Follow the instruction below. 
Instruction: Find five menus of Indonesian traditional food. After that, 
translate them into English. Then, compile the recipes into 
one paper. You may search the recipes from the magazines, 
newspaper or sites on the internet. 
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F. Let’s Reflect
G. Let’s Summarize
How much improvement have you made after learning English in 
this unit? 
Very much Much LittleAspects
Able to express preference.
Able to express indirect speech.
Understanding procedure text.
Understanding conditional sentence.
Vocabulary
Stating preferences is a way to state or to express something preferably. It can 
also be used to offer someone a choice politely. Take a look at the following 
expressions.
Offering (Asking for) a choice Stating preferences
a) Prefer …
Which do you prefer, the catchup 
or the chilli sauce?
Which do you prefer, fried potato 
or baked potato?
a) Prefer … to….
I prefer  the chilli sauce to the 
catchup.
I prefer fried potato to baked 
potato.
b) Like…
Which one do you like, a modern 
kitchen set or a simple one?
Which do you like, chocolate cake 
or cheese cake?
b) Like…better than ….
I like a simple kitchen set better 
than a modern one.
I like chocolate cake better than
 cheese cake.
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c) Would rather …
Would you rather have a milk 
shake or an orange juice?
Would you rather make cookies
or  cup cake?
c) Would rather … than….
I’d rather have an orange juice 
than (have) a milk shake.
I’d rather make cookies than 
cup cakes.
Offering (Asking for) a choice Stating preferences
Asking for clarification and Indirect Speech
Asking for clarification is used to make sure whether we have understood 
what someone said. While Indirect Speech is used to state something what
we or other people have said previously.
Indirect Speech
- I said you have to wash your hand 
   before you take care of the food.
- She said we can cook here
- I said, add sugar not salt.
Asking for Clarification
- What did you say?
- What did she say?
- Did you say I should add salt? 
In the previous text, you found this sentence:
- ..... if we add egg yolks to chocolate and sugar and milk, it will get thick.
- If my husband sees me cooking, he will smile and prepare the dining
   room ......
Conditional Sentence
This sentence is called Conditional Sentence. Conditional sentence is a
 sentence which shows that one situation  will happen if one  condition 
is completed. Have a look at the explanation below.
If + present + future, imperative, modals
- If you pan-fry the onion in hot water it will get burnt 
- If the water is boiling, pour the thick coconut milk.
- If the soup is ready, you can serve it with celery. 
Imperative + and/or + future
- Keep chopping the onion like this and  you will cut your finger off.
- Prepare the dish now or the customer will leave the restaurant.
If + should + future and imperative
- If you should find this can is difficult to open, return it to the shop.
- If we should invited in Anisa’s birthday party, we will rent a car to go there.
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H. Refresh Your Mind
If You’re Not the One
By. Daniel Beddingfield
If you're not the one then why does my soul feel glad today?
If you're not the one then why does my hand fit yours this way?
If you are not mine then why does your heart return my call
If you are not mine would I have the strength to stand at all
I never know what the future brings
But I know you are here with me now
We'll make it through
And I hope you are the one I share my life with
I don't want to run away
but I can't take it, I don't understand
If I'm not made for you
then why does my heart tell me that I am?
Is there any way that I can stay in your arms?
If I don¡¯t need you then why am I crying on my bed?
If I don¡¯t need you then why does your name resound in my head?
If you¡¯re not for me then why does this distance maim my life?
If you¡¯re not for me then why do I dream of you as my wife?
I don¡¯t know why you¡¯re so far away
But I know that this much is true
And I wish that you could be the one I die with
And I pray in you¡¯re the one I build my home with
I hope I love you all my life
then why does my heart tell me that I am
'Cause I miss you, body and soul so strong
that it takes my breath away
And I breathe you into my heart
and pray for the strength to stand today
'Cause I love you, whether it¡¯s wrong or right
And though I can¡¯t be with you tonight
And know my heart is by your side
Is there any way that I could stay in your arms
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I. Mini Dictionnary
acquire /əkwaɪə r /  (v) 
bacon /beɪ.k ə n/  (n)
beverage /bev. ə r.ɪdʒ/  (n)
clam /klæm/  (n)
clove /kləʊv/ (n)
drain /dreɪn/ (v)
grind /graInd/ (v)
grate /greɪt/  (v)
heat /hit/  (v)
mince /mɪnt s/ (v)
olive /ɒl.ɪv/  (n)
overseas (adv.) /əʊ.vəsiz/ 
 (v) 
rest /rest/ (v)
rinse /rɪn t  s/  (v)
sausage /sɒs.ɪdʒ/  (n)
sesame seed /ses.ə.mi sid/ (n)
tax /tæks/ (n)
 (n)
vinegar /vɪn.ɪ.gə r / (n)
prefer /prɪfɜ r / 
topping /tɒp.ɪŋ/ 
: to get something 
: thin slices of meat from the back or sides of a pig 
  which is often eaten fried 
: a drink of any type 
: a type of sea creature with a shell in two parts that 
  can close together tightly, and a soft body which 
  can be eaten 
: a small separate part of a  bulb  of  garlic 
: remove the liquid from something
: to make something into small pieces or a powder 
  by pressing between hard surfaces 
: to rub food against a  grater  in order to cut it into 
  a lot of small pieces 
: to make something hot or warm, or to become hot 
  or warm 
: very small pieces/amount
: a small bitter green or black fruit that is eaten or 
  used to produce oil 
: in, from or to other countries 
: to like, choose or want one thing rather than another 
: to cause someone or something to stop 
: to use water to clean the soap or dirt from something 
: a thin tube-like case containing meat which has been 
 cut into very small pieces and mixed with spices 
: a seed of the  sesame  plant, whose seeds are added 
  to food or are used to produce oil 
: (an amount of) money paid to the government, which
  is based on your income or the cost of goods or services 
  you have bought 
: a substance, especially a sauce, cream or pieces of food, 
  which is put on top of other food to give extra flavour 
  and to make it look attractive 
: a sharp-tasting liquid, made especially from sour wine,  
  malt  or  cider , which is used to add flavour to or to  
  preserve  food 
Cambridge Advance Learner’s Dictionary: Third Edition
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Unit
4
Fun Cooking English
A. Let’s Start
Why Don’t You
Go with Me?
Task 1
Observe the situation below and discuss the 
questions with your classmates.
Situation:
You are going to have a cooking party to 
celebrate your birthday. You invite your 
friends to come to your party.
Questions:
1. How will you invite your friends to 
    come to your party?
2  Suppose you are the one who is invited, 
    what will you say to your friend if you 
    are able to come and what will you say 
    if you are unable to come?
Teenage life is familiar to birthday party, especially sweet seventeen. 
Have you ever celebrated a birthday party? Have you ever been invited 
to a party? Do you know how to invite someone? Do you know how to
respond your friend’s invitation? After studying this Unit, you will be
able to invite and respond to an invitation with the appropriate 
expressions. You will also learn how to make invitation letters in this unit.
projectdiva.net
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B. Let’s Listen and Speak
Task 2
Find the meaning of these words. After that, 
repeat after your teacher.
Task 3
Decide whether the statements below are true 
or false based on the video clip.
Words Meanings
1. intrusion (n) /ɪntru.ʒ ə n/ 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
service (n) /sɜ.vɪs/ 
welcome (n) /wel.kəm/ 
worship (n) /wɜ.ʃɪp/ 
attend (v) /ətend/ 
intend (v) /ɪntend/ 
solemn (adj.) /sɒl.əm/ 
 stop by(n) /stɒp  baɪ/ 
1. The man is angry to the girl.
2. The man is a civil servant in that area.
3. The man is very pleasant with the family.
4. The man is inviting the family to a workshop on Sunday.
5. The woman accept the invitation and she will sing in that 
    occasion.
6. The man is annoyed with the woman’s statements about 
    singing with the bells.
7. The woman invite the man back to their house when the 
    business is closed.
Statements T/F
.....
.....
.....
.....
.....
.....
.....
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Task 4
Task 5
Answer the following questions based on the
video clip played by your teacher.
In pairs, study the conversation below. After 
that, answer the following questions.
1. What is the name of the girl?
2. What is the man?
3. In what occasion is the woman invited?
4. When will the occasion be held?
5. Where will the occasion be held?
6. How does the man invite the woman to the occasion invited by the man?
7. Will the woman come to the occasion?
8. In what occasion does the woman invite the man?
9. How does the woman invite the man to come to the occasion?
10. Will the man come to the occasion invited by the woman?
Susan : Hi, Tigor. Where are you from?
Tigor  : Hello Susan. I just bought cheese to make a cheese cake.
Susan : Well, I will have a cooking party next Saturday. Can you come?
Tigor  : It will be great. Where will it be held?
Susan : It’s in Sambel Pedas Restaurant.
Tigor  : I haven’t got there yet. Can you give me direction?
Susan : It’s at Sudirman Street, across the bank.
Tigor  : OK. So, if I am from Suparman Street, I should take the second exit. 
             Is it on the left side of the street?
Susan : Yes, it is.
Tigor  : OK, then. I’ll be there.
Susan : Thanks, anyway.
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Study the explanation below.
Questions.
1. Where is Tigor from?
2. To what occasion does Susan invite Tigor to come?
3. When will Susan held her party?
4. Does Tigor accept Susan’s invitation?
5. Where will the party be held?
Inviting someone
Have you invite someone to come to your occasion, for example birthday 
party? In the previous listening activity, you have listened how to invite
someone in an occasion. Here are more explanation about how to invite 
someone.
When we want to invite some one to come to an occasion, we can use the
following expressions:
- Could you come to my cooking party?
- Would you come to my cooking party?
- Can you come to my cooking party?
- Will you come to my cooking party?
Used for informally, for example 
inviting friends
Used formally, for example inviting
elder people or important person.
In responding to an invitation, we can use these expressions.
Accepting Invitation
Declining Invitation
- Thank you. I’d love to.
- That would be very nive.
- That sounds a nice idea.
- I’m sorry I can’t.
- I’d love to, but ...
- That’s very kind of you, but ...
Remember
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Task 6
Complete the following dialogues using expressions 
you have learned previously.
1. Anita       : Would you come to my birthday party, Ms. Nuri?
    Ms. Nuri : That would be very nice.
2. Tigor        : Dony, will you come to my home tonight? I tried a new recipe 
                        this morning.
    Dony        : (decline) ....
3. 
4. Andi         : Hi, Maudy. I am going to prepare my mother’s birthday party. 
                        Can you come to my home?
    Maudy     : (decline) ....
5. 
Ayu          : (invite) ....
    Susan       : Sure. I’d love to. It’s going to be a perfect cooking party.
Susan        : Latif, I will have a seminar next Sunday. Could you come to 
                         my seminar?
    Latif          : (accept) ....
= a place where one road meets another without 
   crossing it, forming the shape of a letter T 
= a place where two roads meet and cross each other 
= a place where three or more roads join and traffic 
   must go around a circular area in the middle, rather 
   than straight across 
= a smaller road used to leave a main road. The ordinal 
   number shows the position of the exit.
In asking for direction, we can use the following expressions:
- Can you show me the post office?
- How do I get to the restaurant?
For giving direction, you will probably use these terms:
you can show the place by using these terms:
- turn right
- turn left
- take the first exit
- T-junction
- Crossroads
- Roundabout
- first/second/third exit
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Task 8
In pairs, arrange the jumbled expressions below. 
After that, act it out with your partner.
Task 9
In pairs, do a role play. Have a look at the 
instructions below. After that, act it out with 
your partner.
1 2 3 4
5
6 7 8 9 10
Arjuna Street
N
a
k
u
la
 S
tr
e
e
t
Sadewa Street
R
a
h
w
a
n
a
 S
tr
e
e
t
Shinta Street
11
1. Anisa’s house
2. Dani’s house
3. Susan’s house
4. Bank
5. Supermarket
6. Cooking School
7. Post Office
8. Roem Restaurant
9. Croissant Bakery
10. Football field
11. Park
Senopati Street
Take turn with your friend expressing inviting someone, accepting and
declining invitation. Also include the expression on how to ask for direction 
and giving direction based on the map above.
Anisa : Susan, can you show me the post office?
Susan : Sure. It is at Senopati Street, beside the bank.
Anisa : OK. If I pass Rama Street, which exit should I take?
Susan : You can take the third exit.
Anisa : OK, then. Thank you so much
Susan : You’re welcome
Task 7
Susan : Hi, Anisa.
Anisa : (1) ................. , Susan.
Susan : Can you come to my birthday party next Wednesday?
Anisa : (2) ............................................?
Susan : Great. It will be held in Delima Restaurant.
Anisa : I have never been there. (3) ...........................................................?
Susan : Sure. It’s at Senopati Street. It lies (4) ....................... the post office and 
              the bank. 
Anisa : OK, then. I’ll be there.
Susan : Thanks you so much.
Anisa : (5) ..................................
Susan : See you.
Anisa : (6) ..................................
Fill in the blanks below with the correct expressions.
56
C. Let’s Read and Write
Task 10 Observe the following invitation letters. 
Statements T/F Evidence
1. Sandra’s birthday is on 16th October 2015.
2. Sandra’s birthday will be held at 5:00pm at
    Southern Ice Skating Rink.
3. Sandra was born in 1998.
4. Alyssa is turning 22 on the 10th May.
5. Alyssa’s birthday will be held for 3 hours.
6. Cameron will have her birthday party on 
    Saturday, 15th December.
7. Cameron’s birthday will be held for 3 hours.
.......
.......
.......
.......
.......
......
.......
.......
.......
.......
.......
.......
......
.......
c.
a. b.
81
117th birthday party
Based on the invitation letters above, put a tick to the correct 
statements. Compare your work with your 
classmate’s.
www.google.co.id/imagres?q=formal+invitation+letter www.ecrater.com/p/2682612/girls-cooking-baking-invitation-birthday
www.tinyprints.com/product/30259/birthday_party_invitation_get_cooking_girl.html
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Task 11
Read again the invitation letters in Task 10. 
After that, answer the questions below.
Study the explanation below.
1. In what occasion does Sandra invite their friends?
2. When will the celebration be held?
3. Who is Mr. and Mrs. Georgess?
4. Why does Alyssa’s parents held a party?
5. Where will the party be held?
6. Who is Master Chef Jennifer?
7. How old is Cameron?
8. How long will the party last?
9. To whom should we confirm our attendance?
10. How do we confirm our attendance?
Have a look at the sample of invitation letter above. After that, study the 
following explanation. The followings are some tips on how to write 
invitation letters:
- state the occasion, date, time, and place;
- include addresses and a map if necessary.
- include a telephone number for RSVPs;
- if there is a dress code, state the preferred dress in the lower left-hand 
  corner of the card; and
- express that you are looking forward to seeing the person.
RSVP ["A: es vi: "pi:] is the abbreviation for the French phrase repondez s’il 
vous plait, meaning please answer letters printed on an invitation asking 
the person invited to reply.
INVITATION
Remember
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Task 12
Make an invitation letter based on the situation 
below.
day/date
time
place
:
:
:
On Sunday, 24th April 2013,
Susan will have a birthday party
which will be held in her house,
Mawar Street 78, Depok Sleman.
It will be held at 16.00 - 17.30.
They who can not attend the 
party must confirm to Mr. Jamil 
on 02745682044.
Task 13
Observe the picture below with your classmate. 
After that, answer the questions that follow.
1 2 3 4
5
6 7 8 9 10
Arjuna Street N
a
k
u
la
 S
tr
e
e
t
Sadewa Street
R
a
h
w
a
n
a
 S
tr
e
e
t
Shinta Street
1. Susan’s house
2. Bank
3. Tigor’s house
4. Anisa’s house
5. Supermarket
6. Cooking School
7. Football Field
8. Traditional Market
9. Police Station
10. Swimming Pool
 = You’re PositionX
X
1. Where is Susan’s house?
2. What buildings are at Sadewa Street?
3. What building which lie in front of the Supermarket?
4. How do you go to the cooking school?
5. If you want to go to Susan’s house passing Shinta Street, how many 
    buildings will you find?
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Task 14
Decide whether the statements below are true
or false based on the map in Task 13.
1. The traditional market lies on Shinta Street.
2. Tigor’s house is between the bank and Anisa’s house.
3. The swimming pool is in front of the football field.
4. The police station is on Shinta Street.
5. If Shinta wants to go to the swimming pool passing 
    Shinta Street, she will find six buildings.
6. The cooking school is across the football field.
   
Statements T/F
.....
.....
.....
.....
.....
.....
Task 15
In pairs, study the explanation about describing 
map below.
1 2 3 4
5
6 7 8 9 10
Arjuna Street N
a
k
u
la
 S
tr
e
e
t
Sadewa Street
R
a
h
w
a
n
a
 S
tr
e
e
t
Shinta Street
X
EXPLAINING MAP
Have a look at the map below.
In explaining a 
map, we use
the following
introductory of
direction:
- in front of
- behind
- between
- across
- beside 
Have a look at the example below.
- The cooking school is in front of the football field.
- The bush is behind Susan’s house.
- Tigor’s house is between the bank and Anisa’s house.
- The swimming pool is across the supermarket
- The bank is beside Tigor’s house.
vvvvvvvvv
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Task 16
Observe the map below and fill in the blanks 
of the following statements.
In explaining maps, you will probably use these terms:
- T-junction
- Crossroads
- Roundabout
- first/second/third exit
= a place where one road meets another without 
   crossing it, forming the shape of a letter T 
= a place where two roads meet and cross each other 
= a place where three or more roads join and traffic 
   must go around a circular area in the middle, 
   rather than straight across 
= a smaller road used to leave a main road. The 
   ordinal number shows the position of the exit.
R
a
w
a
 R
iv
e
r
1 2 3 4
5
6 7 8 9
10 11 12
13
14
15
ROSE STREET
JASMINE STREET
O
R
C
H
ID
 S
T
R
E
E
T
L
O
T
U
S
 S
T
R
E
E
T
S
U
N
F
L
O
 S
T
R
E
E
T
CROISSANT STREET
1. Dani’s house
2. Anisa’s house
3. Bank
4. Supermarket
5. park
6. Shinta’s house
7. Susan’s house
8. Voila Bakery
9. Fruit stall
10. Police Station
11. Tennis Field.
12. Traditional Matket
13. Post Office
14. Staionary
15. Rice Field
1. The tennis field is .............. the police station and the traditional market.
2. Rawa River is .................... the rice field.
3. From Croissant street, if we pass the roundabout and we take the ................
    ............ we will be on Jasmine street.
4. The post office is ..................... the stationary.
5. The tennis field is ......................... the Voila Bakery.
6. Anisa’s house is ........................... Dani’s house.
7. Susan’s house is ......................... Shinta’s house and .................................
8. The stationary is across the .....................................
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E. Let’s Review
D. Let’s Get more Practice
Task 18
Task 17
In your own, write an invitation letter.  Glue 
the invitation in the box below.
Let’s invite our friends. Follow the instruction 
below.
GLUE THE INVITATION HERE
Name ReasonAccept Decline
Invite your friends to your celebration. Invite as many friends 
as you can. After that, report how many friends who accept 
and decline your invitation in the form below. If your friend 
declines, ask him/her the reason.
Instruction:
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G. Let’s Summarize
F. Let’s Reflect
How much improvement have you made after learning English in 
this unit? 
Very much Much LittleAspects
Expressing inviting someone.
Expressing acceptance and declining invitation.
Comprehending invitation letters.
Write an invitation letters
Vocabulary
Have you invite someone to come to your occasion, for example birthday 
party? In the previous listening activity, you have listened how to invite
someone in an occasion. Here are more explanation about how to invite 
someone.
When we want to invite some one to come to an occasion, we can use the
following expressions:
- Could you come to my cooking party?
- Would you come to my cooking party?
- Can you come to my cooking party?
- Will you come to my cooking party?
Inviting someone
Used for informally, for example 
inviting friends
Used formally, for example inviting
elder people or important person.
In responding to an invitation, we can use these expressions.
Accepting Invitation
Declining Invitation
- Thank you. I’d love to.
- That would be very nive.
- That sounds a nice idea.
- I’m sorry I can’t.
- I’d love to, but ...
- That’s very kind of you, but ...
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= a place where one road meets another without 
   crossing it, forming the shape of a letter T 
= a place where two roads meet and cross each other 
= a place where three or more roads join and traffic 
   must go around a circular area in the middle, rather 
   than straight across 
= a smaller road used to leave a main road. The ordinal 
   number shows the position of the exit.
In asking for direction, we can use the following expressions:
- Can you show me the post office?
- How do I get to the restaurant?
For giving direction, you will probably use these terms:
you can show the place by using these terms:
- turn right
- turn left
- take the first exit
- T-junction
- Crossroads
- Roundabout
- first/second/third exit
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Have a look at the sample of invitation letter above. After that, study the 
following explanation. The followings are some tips on how to write 
invitation letters:
- state the occasion, date, time, and place;
- include addresses and a map if necessary.
- include a telephone number for RSVPs;
- if there is a dress code, state the preferred dress in the lower left-hand 
  corner of the card; and
- express that you are looking forward to seeing the person.
RSVP ["A: es vi: "pi:] is the abbreviation for the French phrase repondez s’il 
vous plait, meaning please answer letters printed on an invitation asking 
the person invited to reply.
INVITATION
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I. Refresh Your Mind
23222120
CONGRATULATION
YOU WIN
INVITE YOUR 
FRIENDS TO
COOK WITH YOU 
DECLINE YOUR
FRIEND’S 
INVITATION.
PROVIDE THE 
REASON.
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BLOCK 15
ACCEPT YOUR
FRIEND’S 
INVITATION TO
JOIN HER
PICNIC.
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THERE
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FRIEND’S
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REASON
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Instruction: This is an INVITING GAME. With your friends, play this 
                      game using a dice and some pawns to indicate the player. 
                      Throw the dice and walk as the dice dots indicate. follow 
                      the instruction in the block you stop. The first player reaches 
                      Block 23 is the winner. 
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I. Mini Dictionary
appointment /əpɔɪnt.mənt/  (n)
attend /ətend/  (v)
celebrate /sel.ɪ.breɪt/ (v)
crossroads /krɒs.rəʊdz/ (n)
intend /ɪntend/  (v)
 (n)
occasion /əkeɪ.ʒ ə n/ (n)
prepare /prɪpeə r / (v)
roundabout /raʊnd.ə.baʊt/ (n)
service /sɜ.vɪs/  (n)
solemn /sɒl.əm/ (adj.)  
stop by /stɒp  baɪ/ (n)
T-junction /tidʒʌnk.ʃ ə n/ (n)
welcome /wel.kəm/  (v)
worship /wɜ.ʃɪp/  (n)
intrusion /ɪntru.ʒ ə n/ 
: a formal arrangement to meet or visit someone 
   at a particular time and place 
: to go to an event, place, etc. 
: to take part in special enjoyable activities in order 
  to show that a particular occasion is important 
: a place where two roads meet and cross each 
  other 
: 
: when someone goes into a place or situation 
  where they are not wanted or expected to be 
: a special or formal event 
: o make or get something or someone ready for 
  something that will happen in the future 
: 
: a place where one road meets another without 
  crossing it, forming the shape of a letter T 
: to please about and encourage or support 
  something 
: to go to a religious ceremony 
to have as a plan or purpose 
: roads join and traffic must go around a circular 
  area in the middle, rather than straight across 
: the act of dealing with a customer in a shop, 
  restaurant or hotel by taking their order, showing 
  or selling them goods, etc. 
serious and without any humor 
: to visit someone for a short time, usually on the 
  way to another place 
Cambridge Advance Learner’s Dictionary: Third Edition
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UNIT I
APPENDICES
Task 3
1. The woman is tasting the soup.
2. The man is sprinkling salt on the meat.
3. The man is flattening the dough using rolling pin.
4. They are having lunch in Japanese restaurant.
5. The chef is garnishing the desert.
6. The boy is melting the chocolate.
Father  : Oh, well, well, that's just part of my own adaptation to the recipe. 
   I added some pumpkin.
Daughter : Oh, not another one of your surprises. Pumpkin (9) doesn’t go on pizza!
Father : Well, okay, well, so what? Uh, what do we do now?
Daughter : Well, (10) how about some cold sereal?  You can't mess up on that, Dad.
 : Time to eat!Father
 : Coming. Oh, (1) I’m starving. [Good, good.] Oh yuck! What's that?Daughter
 : Ah, now don't complain!Father
: But what is it, and where is mom?Daughter
 : Now, mom put me in charge of dinner because (2) she’s not 
   feeling well tonight.
Father
: But what is it? And that smell!Daughter
 : It's (3) pizza. I just followed (4) an old family recipe here, and . . .Father
: Let me see that . . . Oh, Dad. [What?] (6) you’re missing a page!Daughter
: Oh, uh, well, uh . . . well I couldn't find the second page of the 
  recipe, but don't worry. I have plenty of experience around the 
  house. Plenty of experience cooking.
Father
: That's not what mom says.Daughter
Father : Well, wait, wait, here let me try a piece first. Here, let me, let me
  cool this off here. Ohhh, yeah. Oh, (7) this is a great stuff.
Daughter : Yeah right. Why are you making that face?
Father  : Well, well, it's just, just a little rich for me. That's all.
Daughter : Let me try it Dad. Uh. Dad. You put (8) a little too much salt in 
  it and besides it's burned. [Well . . . ] And what's that?
Task 5
www.esl-lab.com/cook/cookrd1.htm
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UNIT 2
Task 3
1. Keep the station clean.
2. Utensils only.
3. Put on your gloves.
4. Don’t miss your hairnet.
5. Wash your hand before handling food.
6. Apron must be worn.
Woman: What is this? Keep your station clear! When orders come flooding, what 
              happen? This dirty station slows you down. I'll make it easy to remember. 
              Keep the station clear or I would kill you.
Woman: Eargh! Your sleeve look like would throw something. Keep your hand  in
              close to the body, you see? Always return to this position. Cook move fast
              sharp utensils hot metals, keep your arms in. You will minimize cuts and 
              burns and you keep your sleeves clean. Mark of a chef: messy apron, clean
              sleeves. 
Woman: I know Gusteau's style's cold. in every dish, chef  Gusteau always had 
              something unexpected. I will show you. I memorize all his recipe. 
Man    : Do something unexpected.
Woman: No, follow the recipe.
Man    : But you just said ….
Woman: No, no, no, no, no. it was his job to be unexpected. It is our job to follow
               the recipe.
Woman: How do you tell that this bread is good without testing it?
              Not the smell, not the look, but the sound of the crust. Listen!. Oough.. 
              symphony of crackle. Only great bread sounds this way.
Woman: The only way to get the best produce is have the first pick of the day. 
               And there are only two ways to get the first pick, grow it yourself or
               bribe the farmer..
Voila! The best restaurant gets the first pick. 
Task 4
Movie: Ratatouille (2007)
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UNIT 3
I prefer soto to meatball.
2. I like rendang better than gudeg jogja.
3. I prefer waffle to crepes.
4. I prefer ice cream to mixed fruits.
5. I prefer sandwich to apple pie.
6. I like tea better than  coffee.
Employee: Hello. Can I take your order? 
Customer: Yes. I'd like a large zza with mushrooms and green peppers.
Employee: Would you like anything else?
Customer: Well, wait. Uh, can I make that a half-and-half pizza?
Employee: Sure. What would you like on each half?
Customer: Uh, what toppings do you have?
Employee: Well, we have Italian sausage, ham, mushrooms, onions, pineapple, black olives, green
                   peppers, bacon, tomatoes, shrimp, clams, and squid.
Customer: Shrimp, clams, and squid!? What kind of pizza is that?
Employee: Uh, the manager spent some time overseas [Oh.], and thinks his new seafood pizza will
                   ith customers, but to be honest, the "Swimmer's Special," as he calls it, is an
                   
Customer: Uh, I'll pass on the "Sink or Swim" special, but I'll have pepperoni and mushrooms on 
                   one half and green peppers and Italian sausage on the other. Oh, and could I get extra 
                   cheese on that pizza?
Employee: Alright. Would you y bread sticks or
der.
Customer: Huh, sure, why not. And what drink comes with the pizza?
Employee: Either apple or orange juice.
Customer: I'll take orange juice.
Employee: Okay. Your total comes to fifteen nineteen, which includes tax. 
Customer: [Okay.]
Employee: Alright. Thanks for your order. It should arrive at your doorstep in 30 minutes or less, 
                  or you'll receive a free small pizza with your next order.
Customer: Great. Thanks.
 pepperoni pi
be a hit w
acquired taste.
 care for an  beverage with your order? [Well . . . 
                   I don't know.] Actually, we have a Friday night family special going on right now [Oh!], 
                   and if you order any large pizza and drink, we'll throw in a free order of bread sticks, 
                   plus a three dollar coupon for use with your next pizza or
Task 3
Task 5
www.esl-lab.com/pizza/pizzard1.htm
70
UNIT 4
The Girl        : Prepare to fire! All hands on deck. Ready, aim ... fire.
The Man       : Forgive the intrusion. 
The Woman : It’s a pleasure. 
The Girl        : Sorry, Monsiour. Pirate attack.
The Man       : Of course. What is your name?
The Girl        : Anouk. What’s yours?
The Man       : I am the Comte de Renaud at your service.
The Girl        : A real one? Like the Comte de Monte Cristo?
The Man       : Nah, He was not the real one.
The Woman : To what do we owe the honor of your visit?
The Man       : Well, as the mayor of Lansquenet, I want to welcome you to 
                        the community and to invite you to worship with us at mass 
                        on Sunday.
The Woman : That’s very kind of you but actually we don’t attend.
                        We glad to be so near the church though. We’ll enjoy singing 
                        with the bells, won’t we, Nou-Nou?
The Man       : The bells are not intended as an entertainment, madame. 
                         They are solemn  call to worship ...
The Woman : Mademoiselle.
The Man       : I beg your pardon?
The Woman : Mademoiselle. I’ve never been married. But, feel free to call 
                         me Vianne. I do hope you’ll stop by when I open for business 
                         next week.
The Man       : Yes. 
Task 3
Movie: Chocolat (2002)
